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Workshop PPTs and handout available at:

http://www.interventioncentral.org/marcuswhitman

www.interventioncentral.org




Handout 1

Workbook: Tier 2/3 Reading Intervention Services: Establishing a
Data Analysis Team & Bullding-Wide Entrance/Exit Criteria

Schook:

Team Membsrs: Diate:

Directiona. I'se this organizer o develop a plan to adopt enfrance and exit criteda for your school's Tier 203
academic services.

Tier 2/3: Academic Intervention Services: General Guidelines

Here are key recommendations for establiching Tier 23 services at your school:

Intervention

Data

Use Interventions Supported by Research. Intervention plans for Tier 2 sfudents contain
programs or practices supporied by research.

Cap Group Size. Tier 23 senices are delivered in small-group format (o allow enowgh aduit
attention to close the gap in academic skillz or periormance. Tier 2 groups are capped at 7
students; Tier 3 groups are capped at 3 students.

Schedule Adequate Time. The schedule allocates sufficient time outside of core instruction
fior the delivery of Tier 213 merventions fo promote accelerated student leaming. Tier 2
genvices meet at least 3 times weekly for 30 minutss; Tier 3 serices meet daily for at least 30
minutes.

Put Plans in Wrifing. Tier 273 intervention plans are written down before the intervention
begine.

Monitor the Intervention. Student progress i measured throughout the mtervention period.
Tier 2 data collection occurs at least twice per month; Tier 3 data collection occurs at least
weekly.

Measure Intervention Integrity. informagon iz collected (2.0, sludent attendance, direct
observation of Tier 273 sesciong) fo verify that the intervention iz being delivered with adequate
integrity to be effective.

Adopt Entrance/Exit Criteria. Enrollment in Tier 273 services iz dynamic: sfudents can enter
or exit at several pointe during the school year, depending on measured academic nesd,

Use Objective Data Sources. Students are entified for Tier 23 services bazed on objective
data sources. School-wide screenings are the primary data source and are carried out at least
3 times per year with all students.

Select Screeners that ldentify the Right Students. Data sources used for Tier 203 accurately
highlight areas of academic deficit and aszess degree of academic risk among the shudent
population.

Appoint a Data Analysis Team. The Data Analysis Team i the decision-maker to decide
whether and when students move into or out of Tier 213 senices.
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Handout 2

n)
ﬁi MTSS: Toies 23 Dot Avisbysis Taam © 2095 Sovingm N I e onsateoncanival ag 1

The Data Analysis Team: Command & Control for Tier 2/3 Services

The Data Analysis Team [DAT) is e ‘command and ool group for delesmining which shudents quaiify for Tier 273
SCackemr SENAOES in your Mulb-Tier Sysiem of Sepports (MTSE) model and assigring hem lo the appeopriale
inlerverion support. The DAT meets ater each of 3 schooi-wide academ soreen ings hal oocer in fal, winter, and
spang.

The Team's tasks are o 1) share soeening resalis with grade-ievel ieachers io help them to impsove insinscion; [2)
ity specific shedenis that qually for Tier 273 serdces; and [J) assemble an indmcual plan for sach student
iserithed for Tier 23 senvdces:

Tz QAT ks typicaily mulb-tksomplinary. Thene s R0 MiNimUMm O mandmum rumber of participants on he Team
Howazwer, the OAT membership coliectialy showld:

& beknowisdgea ble of all imersention persornel and evidence-based programs available for Tier 20
inlervenione.

& lnow how o idenbly shdenis who have falied i mes! mpecied someening benchmarnks

s besiiled inusing the benchmaris tn esbmaie the risk for acadesc faluse of each student picosd wp in e
SCTBEIN]

& b able o malch idenbiisd shiderts o appeopriale intersentions while provding students with sufficianl
insirochonal suppor

«  have e capacty o document e Tier 273 imlersention sef op for each shudent

Here & a desonption of how the OAT prepares for and condudts: Tier 213 inlersention-planning mestings jadapied
from Krraiesia & Padorsen, 2008

PREPARATION: STEP 1: Establish Objective Data Scurces. An appeopriale mnge of soreening foois and oher
dala SoiFCES 3 idenifiod hal ase capable of acceratnly 3ssessing sheren! hasic scadens skils and'or oETCLleT
shills The sohook

& ainTs sorponers. Thie sohool choos s an appropriats range: of smaening lonis 0 aocuratnly assess §hurenl
basic academic and'or cumculem siils. For sch soeeening tool, e school establishes: ‘out-ponts oo
ranges that aliow sidents i be soried and pisoed in cangonss acoonding i their evel of nesd. Those
Caiagores include:

A& Tier I: Core |nstrechon: Liow fiskc Mo inlervention is noedad.

B Tier 1 Classroom iviereenion. Emaerging Risi: A desaoom imensenton plan s seffioen

C. Tier: Supplemenial intersention: Some Risk: The shedent nequines infersention beyond cose instruction o
remedhale of vl academic sidl gaps. Tier 2 geoups ase limiled lo 7 siudenis and miset at isas! 3 bmes per
week: for 30 minuies.

0. Tierd: inbererse Inbervemion id Fisk: Tha shedent requanss B mos! mensre ksl of mlervenion suppod
maiched lo e unigee skdl Seficis. Tier 2 groops ane bmited o 23 siudents and mesd daily for 20 mineies
Of moee.

& oo adoifiona’ dafs soumas. Tha school opbonally has selecied sdditonal dafn souenes (2.3, State lesd
scoves; eacher nominabon | for dentifying shedents nesding intersenbon suppor. When possibie, col-ponks are
establshen for these aodibonal fata SouMEs (2.1, SIGARLENG raW SOOMES i oulpoinks on 2 St reading et
i cormespones wilh Tiers of indersenbon).

& weights Soreevers and otber data sourmas. The school wesghis in desoending order of importance 2l maasines
to be wsed io make inlervenion placements, wilth e most ‘dagnoshc’ sousces. appeanng in firs! posidon. YWhen
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66

The perfect Is the
enemy of the good.

-ltalian Proverb
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Multi-Tier System of Supports

RTI: Tier 2: What Is the Expectation at Today’s Training?

The purposes of this workshop are to:

* provide a shared understanding of how to create Tier 2
services of high quality.

* provide you a forum to hear your concerns and ideas for
strengthening Tier 2 (‘AlS’) programming.

» allow you to network with other Tier 2 providers from across
the district.

* encourage your school to plan improvements to your Tier 2
model on 2 time horizons: this year and next year.

So the ‘rules of engagement’ today are that you participate fully,
share your concerns and ideas, and help your school to imagine
a way to deliver stronger Tier 2 services.

www.interventioncentral.org 11
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RTI: T

T
€

'ier 2: What Is the Expectation After Today’s Training?

nis workshop is about building your awareness of the

ements of quality Tier 2 programming. Nothing changes in

expectations for Tier 2 practice based on today’s workshop.

However, your school can actively ‘tweak’ your Tier 2 schedule
and/or programming right away if you choose.

You can also start to make longer-term plans for Tier 2 change
(e.g., for the 2018-19 year) at your building.

The district is looking at ways to strengthen the structure and
operation of Tier 2 across schools. We will share your
feedback and ideas with the administrative team.

Direction about any district changes to AIS/RTI Tier 2 will
come from your district.

www.interventioncentral.org 12
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Agenda: RTI/IMTSS: Tiers 2 & 3

7 1.

7 2.

Tiers of Intervention: 1,2 & 3. What are the
academic levels, or ‘Tiers’ of intervention? And what students
do they serve?

Tier 2/3: Strategic & Intensive Interventions for
Academics. What quality indicators define RTI/MTSS support
for students whose academic deficits lie beyond the capacity
of the classroom teacher alone to repair?

Driven by Data: Create Tier 2 Entrance & Exit Criteria.
What data sources does your school use to place students in
Tier 2 services and what ‘cut-points’ determine eligibility?

Data Analysis Team:Tier 2 Command & Control. What is
the Data Analysis Team, who serves on it, and how does it
function?

www.interventioncentral.org
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Tiers of Intervention: 1,2 & 3. What
are the academic levels, or ‘Tiers’ of

B intervention? And what students do
== they serve?

www.interventioncentral.org
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RTIvs. MTSS: What is the Difference?

Many schools use the terms Response to intervention (RTI)
and Multi-Tier System of Supports (MTSS) interchangeably.
However, there is a difference.

 RTl usually refers to a school’'s academic support system
only.

« MTSS is more expansive, describing the systems set up in a
school to provide coordinated support for both academic and
behavioral/social-emotional needs.

* However, RTI and MTSS are similar in that each offers
several levels of intervention support, uses data to identify
students requiring services, and employs research-based
strategies to help at-risk learners.

www.interventioncentral.org 15




MTSS: ACADEMICS

Tier 3: High-Risk Students: 5%

Ciagnostic assessment of
academic problems

RTl Team Meetings
Customized/intensive
academic intervention plan

Ciailly progress-monitoring

Tier 2: At-Risk Students: 15%

Tier 1: Univerzal: Core Ins;trm::li«w:m:“1

Small-group interventions to
address ofi-grade-level
academic deficits

Regular progress-monitoring

80%

Effective group instruction
Universal academic screening

Academic interventions for
struggling students

AN

iy

=

o

/
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MTSS: BEHAVIOR

( Tier 3: High-Risk Students: 5%

Functional Behavioral
Assessments (FEAs)

Behavior Intervention Plans
(BIPs)

Wrap-around BTl Team meetings
Daily progress-maonitoring

Tier 2: At-Risk Students: 15%

small-group interventions for
emerging behavioral problems
Regular progress-monitoring

Tier 1: Universal: Classroom
Management: 80%

Clear behavioral expectations

Effective class-wide
management strategies

Universal behavior screening

oource: uroscne, ., & Voipe, K. J. (ZU1J). Response-to-interventon (K11) as a moaei 10 1acliitate inciusion 10r stuaents witn iearning ana
behaviour problems. European Journal of Special Needs Education, 28, 254-269. http://dx.doi.org/10.1080/08856257.2013.768452
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MTSS: Tier 1: Classroom Intervention

 Teachers sometimes need to put academic
interventions in place for 'red flag' students. These
are students whose academic delays or
difficulties require a sustained remediation plan
that will last at least several weeks.

The purpose of Tier 1 interventions is to support
core instruction. They take place in the
classroom, typically during core instruction.

Tier 1 interventions are often modest in scope but

can still have strong positive outcomes. They

follow the full MTSS problem-solving approach--
adapted to the realities of a busy classroom =
environment.

www.interventioncentral.org
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Classroom Teacher: Tier 1 Intervention Skillset

Teachers must possess specific skills to

successfully plan and carry out classroom

(Tier 1) interventions. Schools should inventory

the current skillset of teachers, identify what .‘
skills require development, and provide the

consultation and support necessary to ‘train up’
teachers in those skills.

View the next 4 slides to get you started on your
own inventory of teacher classroom intervention
skills!

www.interventioncentral.org 18
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Classroom Teacher: Tier 1 Intervention Skillset

@ Understand the RTI Role: The teacher
‘ understands and accepts the role of classroom
. intervention first responder.

@ Narrow the Problem: The teacher focuses on
.‘ one or two ‘fixable’ problems instead of juggling

multiple student deficits at once.

www.interventioncentral.org

19
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Classroom Teacher: Tier 1 Intervention Skillset

@ Clearly Define the Problem: The teacher
‘ describes each selected student problem in
. clear, specific, observable terms.

@ Select Research-Based Interventions: The
.. teacher chooses research-based strategies that

address the identified problem(s).

www.interventioncentral.org
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Classroom Teacher: Tier 1 Intervention Skillset

@ Choose Data-Collection Methods: The
‘ teacher selects one or more methods of data
. collection to monitor progress.

Structure Data Collection: The teacher

9 collects baseline data and sets an outcome goal

prior to the intervention.

www.interventioncentral.org
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Classroom Teacher: Tier 1 Intervention Skillset

@ Write Down the Plan: The teacher writes down
.. the intervention plan before starting the

Intervention.

Check Up on the Plan: The teacher reviews the
‘ data at a checkup point (e.g., 6 weeks) to decide
. if the intervention is effective or should be
revised.

www.interventioncentral.org
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Activity: Classroom Teacher: Tier 1
Intervention: Skillset

* Review the 8 required elements in the
teacher ‘Tier 1" intervention skillset (on next
slide).

» Select the TOP 1-2 elements from this
skillset list that you feel are currently the
greatest challenge in your school.

www.interventioncentral.org




Understand the RTI Role: The
teacher understands and accepts
the role of classroom intervention
first responder’.

Narrow the Problem: The teacher
focuses on one or two ‘fixable’
problems instead of juggling
multiple student deficits at once.

Clearly Define the Problem: The
teacher describes each selected
student problem in clear, specific,
observable terms.

Select Research-Based
Interventions: The teacher
chooses research-based strategies
that address the identified
problem(s).

5.

6.

/.

Classroom Teacher: Tier 1 Intervention: Skillset

Choose Data-Collection |

Methods: The teacher selects onem
or more methods of data collection
to monitor progress.

Structure Data Collection: The
teacher collects baseline data, sets
an outcome goal prior to the
Intervention.

Write Down the Plan: The teacher
writes down the intervention plan
before starting the intervention.

Check Up on the Plan: The
teacher reviews the data at a

checkup point (e.g., 6 weeks) to

decide if the intervention is effective
or should be revised.
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MTSS: Tier 2: Supplemental Intervention

 When students have moderate academic delays that
cannot be addressed by classroom support alone, they
are placed in Tier 2 (supplemental) intervention. About
10-15% of students may qualify for Tier 2 services.

Tier 2 academic interventions are typically delivered in
small-group format. Students are recruited for Tier2  mp
services based upon data. Enroliment in these

intervention groups is dynamic. At several points

during the school year, students' progress is

evaluated. Those who have made progress sufficient

to no longer need supplemental help are exited

from Tier 2 services, while new students at-risk for
academic failure are recruited.

www.interventioncentral.org
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RESPONSE TO INTERVENTION

Guidance for New York State
School Districts

October 2010

The University of the State of New York
The State Education Department

www.nysed.gov

\\Yf /

www.nysrti.org
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Multi-Tier System of Supports

Tier 2 intervention Is typically small-group (3-
¢ ¢ |5) supplemental instruction. This
supplemental instructional intervention Is
provided in addition to, and not in place of,
the core Instruction provided in Tier 1.
(NYSED RTI Guidance Document)

Source: New York State Education Department. (October 2010). Response to Intervention: Guidance for New York State
School Districts. Retrieved November 10, 2010, from http://www.p12.nysed.gov/specialed/RTl/guidance-oct10.pdf; p. 13

23

www.interventioncentral.org
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Tier 2 interventions focus on the areas of

¢ ¢ student need or weakness that are identified
In the screening assessment... Therefore,
students are often grouped according to
instructional level.

(NYSED RTI Guidance Document)

Source: New York State Education Department. (October 2010). Response to Intervention: Guidance for New York State
School Districts. Retrieved November 10, 2010, from http://www.p12.nysed.gov/specialed/RTl/guidance-oct10.pdf; p. 13

23

www.interventioncentral.org
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MTSS: Tier 3: Intensive Intervention

o Students with substantial academic (and/or behavioral) deficits
who do not respond to lesser interventions may need a Tier 3
intervention. In a typical school, 1-5% of students may need Tier
3 support in a given year. The MTSS Problem-Solving
Team designs and implements the Tier 3 intervention N
plan.

The Team identifies the most important blockers to
student success and develops a customized
Intervention plan to address those concerns.

Tier 3 stands apart from lesser Tiers because of the
Intensity of intervention and customized,
problem-solving focus.

www.interventioncentral.org 2929
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Continuum of RTI/MTSS: Across Grade

A
i

Levels

A AN\
i

Elementary School Middle School High School

www.interventioncentral.org 30
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What does MTSS for reading look like when
applied to an individual student?

A widely accepted method for determining whether a
student should be referred to Special Education under
MTSS is the ‘dual discrepancy model’ (Fuchs, 2003).

— Discrepancy 1: The student is found to be performing
academically at a level significantly below that of his or her
typical peers (discrepancy in initial skills or performance).

— Discrepancy 2: Despite the implementation of one or more well-
designed, well-implemented interventions tailored specifically for
the student, he or she fails to ‘close the gap’ with classmates
(discrepancy in rate of learning relative to peers).

www.interventioncentral.org

31




Multi-Tier System of Supports

Avg Classroom Academic 1
Performance Level : i : g

/\
I‘

Discrepancy 1: Skill Gap |

(Current *Discrepancy 2:
\/ Performance Lgvel) Gap in Rate of
Learning (‘Slope
Targe of Improvement’)
Student

‘Dual-Discrepancy’: MTSS Model
of Learning Disabillity (ruchs 2003)

www.interventioncentral.org
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MTSS: Decision Rules: Identifying the Academic ‘Non-

Responding’ Student
The student:

* received interventions in current classroom to address concerns.

* has completed a combination of 3 or more ‘intervention trials’ at
Tiers 2 & 3 (with at least one at Tier 3)—each lasting 6-8 weeks.

* continues to show a large academic ‘performance deficit’.

* has failed to close the academic gap with peers (as measured by
school-wide screening tools).

The MTSS ‘evidence trail’ shows the student’s interventions were:
* research-based.

* appropriately matched to the student concern.

* carried out with integrity.

www.interventioncentral.org
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Activity: What Are Your Tier 2 Queshons’?

At your tables:

05:00

* appoint a recorder.

* identify questions you have about prowdmg
AlS/Tier 2 reading and/or math intervention
support to students.

* be prepared to share your questions with the
group.

www.interventioncentral.org
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Tier 2/3: Strategic & Intensive

Interventions for Academlcs
ity indicators sl

What qua
define RTI/MTSS

support for students
whose moderate-to-

severe academic :
deficits lie beyond the capacity of
assroom teacher alone to

the c
repair?
interventioncentral.org




Workbook: Tier 2/3 Reading Intervention Services: Establishing a
Data Analysis Team & Building-Wide Entrance/Exit Criteria

School:

Team Members: Diate:

Directions. Lze thiz organizer to develop a plan o adopt entrance and exit criteria for your echool's Tier 213
academic services.

Handout, p. 1

Tier 2/3: Academic Intervention Services: General Guidelines

Here are key recommendations for establishing Tier 213 services at your schoal:

Intervention

Data

Use Interventions Supported by Research. Intervention plans for Tier 2 students contain
programs or praciices supported by research.

Cap Group Size. Tier 273 services are delivered in small-group format to allow enough adult
attention to chose the gap in academic skills or performance. Tier 2 groups are capped at |
students; Tier 3 groups are capped at 3 students.

Schedule Adequate Time. The schedule allocates sufficient time outzide of core instruction
for the delivery of Tier 2/3 interventions to promote accelerated student leaming. Tier 2
services meet at least 3 times weekly for 30 minutes; Tier 3 services meet daily for at least 30
minuies.

Put Plans in Writing. Tier 23 intervention plans are written down before the intervention
begins.

Monitor the Intervention. Student progress iz measured throughout the infervention period.
Tier 2 data collection cccurs at least twice per month: Tier 3 data collection occurs at least
weekly.

Measure Intervention Integrity. Information iz collected (2.9, student atiendance, direct
observation of Tier 213 sessions) to verify that the intervention is being delivered with adequats
integrity to be effective.

Adopt Entrance/Exit Criteria. Enrollment in Tier 2/3 services is dynamic: students can enter
oF exit at everal pointz during the school year, depending on measured academic nesd.

Use Objective Data Sources. Studenis are identified for Tier 273 services based on objective
data sources. School-wide screenings are the primary data source and are carried out at least
3 times per year with all students.

Select Screeners that Identify the Right Students. Data sources used for Tier 213 accurately
highlight areas of academic deficit and assess degree of academic nsk among the student
population.

Appoint a Data Analysis Team. The Data Analysis Team is the decision-maker o decde
whether and when students move into or out of Tier 2/3 services.




MTSS: ACADEMICS MTSS: BEHAVIOR
Tier 3: High-Risk Students: 5% ([ Tier 3: High-Risk Students: 5%

« [Diagnostic assessment of + Functional Behavioral

academic problems Assessments (FBAs)
« KTl Team Meetings « Behavior Intervention Plans
« (Customized/intensive (BIPs)

+ Wrap-around RTIl Team meetings
«  [aily progress-monitoring

academic intervention plan
» _Daily progress-monitoring

J N

Tier 2: At-Risk Students: 15% [ Tier 2: At-Risk Students: 15%

e  Small-group interventions for
emerging behavioral problems
* Regular progress-monitoring

e Small-group interventions to
address off-grade-level
academic deficits

e Regular progress-monitoring -~/

\

" Tier 1: Universal: Classroom
Management: 80%

Tier 1: Univerzal: Core Ins;trm::li«w:m:“1
80%

« Effective group instruction » (Clear behavioral expectations

« Universal academic screening + Effective class-wide

» Academic interventions for rna_nagement Sh'ﬁlEQiEE |
struggling students Y, . = Universal behavior screening

o0ource: uroscne, v., & voipe, K. J. (£ZU13). Response-to-interventuon (K 11) as a moaeil 10 1aclitate inciusion 10r stuaents witn iearning ana
behaviour problems. European Journal of Special Needs Education, 28, 254-269. http://dx.doi.org/10.1080/08856257.2013.768452
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RTI/MTSS for Academics: Tiers 2/3:
Strategic & Intensive Interventions | ¢
Guiding Points for Leadership...

* Tier 2/3 interventions should target off-grade-level
academic skill deficits. They are not simply reteaching
of classroom content, homework, or test preparation.

* Tier 2/3 interventions should be dynamic—students
can enter or exit Tier 2/3 at several checkpoints during
the school year.

» Schools should inventory their current range of Tier
2/3 academic interventions to verify quality and note
any gaps in service.

www.interventioncentral.org
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Tier 2/3: Reading Intervention
Services: Essentials

Tier 2/3 services are about using data

to identify the right learners and providing
them with effective academic interventions
matched to student need.

View the following slides for recommendations
on how MTSS: Tier 2/3 services should be
structured at your school...

www.interventioncentral.org 39
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Tier 2/3: Reading Intervention Services: Interventions

\ Use Interventions Supported by Research.
\ Intervention plans for Tier 2/3 students contain
programs or practices supported by research.

www.interventioncentral.org 40
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1. Phonemic Awareness: 2. Alphabetic Principle: The ability
The ability to hear and to associate sounds with letters
manipulate sounds in and use these sounds to form
words. words.

3. Fluency with Text: The effortless,
automatic ability to read words in
connected text.

Five Components of Reading

RS

4. Vocabulary: The ability to
understand (receptive) and use
(expressive) words to acquire and
convey meaning.

5. Comprehension: The complex
cognitive process involving the
Intentional interaction between
reader and text to convey meaning.

Source: Big ideas in beginning reading. University of Oregon. Retrieved September 23, 2007, from http://reading.uoregon.edu/index.php
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Defining High-Quality Tier 2/3 Reading
nterventions Example:
AELPS (www.helpsprogram.org)

« HELPS (Helping Early Literacy with Practice Strategies)
IS a free tutoring program that targets student reading
fluency skills.

Developed by Dr. John Begeny of North Carolina State
University, the program is an evidence-based
Intervention package that includes several intervention
elements in a 15-minute 1:1 tutorial session.

www.interventioncentral.org
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HELPS Reading Fluency

Program
www.helpsprogram.org
LINK AVAILABLE ON
CONFERENCE WEB PAGE

One-on-One
Program Is Now
Available!

Learn more sbout ths
progrem, such sx mhach
mducstors have caed the
progrem succmasfully, whach
szudunts showld besefit oot
from the program, and bow
sducetory can cbénin the
progrem amd beining for free

i Helping Earfy Literacy with Practice Strategies

Strengths of
One-on-One
Program

= Evidence-bused and
wzimn bifecaiby —we o w

® Emsguirss no more thee 1512
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HELPS: Tier 2 Reading-Fluency Program

Student’s name: Sam (2" grade)
Teacher’s name: John

Passages student will read: 4 & 5

Does student meet Reading Goal? — Yes
Directions used: Scripted Directions

The student is receiving HELPS session #5

www.interventioncentral.org
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Evaluating the Quality of Tier 2/3 Reading
Interventions/Programs: Example: HELPS Program

Q: Does HELPS provide remediation in specific, clearly
defined academic skills?

A: Yes. HELPS sessions include these research-based
elements that target reading fluency:

adult modeling of fluent reading.
repeated reading of passages by the student.
phrase-drill error correction.

verbal cueing and retell check to encourage student reading
comprehension.

reward procedures to engage and encourage the student
reader.
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Tier 2/3: Reading Intervention Services: Interventions

Cap Group Size. Tier 2/3 services are
delivered in small-group format to allow
enough adult attention to close the gap In
academic skills or performance. Tier 2
groups are capped at 7 students; Tier 3
groups are capped at 3 students.
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Tier 2/3: Reading Intervention Services: Interventions

Schedule Adequate Time. The schedule

' allocates sufficient time outside of core
instruction for the delivery of Tier 2/3
interventions to promote accelerated student
learning. Tier 2 services meet at least 3 times
weekly for 30 minutes; Tier 3 services meet
daily for at least 30 minutes.
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Scheduling Elementary Tier 2/3 Interventions

Option 3: ‘Floating MTSS’:Gradewide Shared Schedule. Each grade has a scheduled
MTSS time across classrooms. No two grades share the same MTSS time. Advantages are
that outside providers can move from grade to grade providing push-in or pull-out services and

that students can be grouped by need across different teachers within the grade.

Anyplace Elementary School: MTSS Daily Schedule

Grade K
Grade 1
Grade 2
Grade 3
Grade 4
Grade 5

Classroom 1 Classroom 2 Classroom 3
Classroom 1 Classroom 2 Classroom 3
Classroom 1 Classroom 2 Classroom 3
Classroom 1 Classroom 2 Classroom 3
Classroom 1 Classroom 2 Classroom 3
Classroom 1 Classroom 2 Classroom 3

9:00-9:30

9:45-10:15

10:30-11:00

12:30-1:00

1:15-1:45

2:00-2:30

Source: Burns, M. K., & Gibbons, K. A. (2008). Implementing response-to-intervention in elementary and secondary schools:
Procedures to assure scientific-based practices. New York: Routledge.
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MTSS: Tier 2/3: Supplemental Intervention

Secondary schools have explored these scheduling ideas:

—  Schoolwide MTSS period. The school sets aside a period per day
(e.g., 35-45 minutes) for Tier 2/3 support.

—  ‘Zero’ period. Students attend electives before the official start (or
after the end) of the school day—freeing up time for MTSS help.

—  Core course with extended time. Students attend a double period
of English or math, allowing additional time for MTSS support.

—  Study hall coordinated with MTSS services. 4-6-week MTSS mini-

courses run opposite a study hall. Students can be recruited for a
mini-course based on need.

—  Credit recovery. Students can take a core course online (via
credit recovery) to allow time for MTSS support during the school
day.

www.interventioncentral.org
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Tier 2/3: Reading Intervention Services: Interventions

Put Plans in Writing. Tier 2/3 intervention
plans are written down before the
intervention begins.
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Multil Tier 22 Small-Group Intervention Plan

Interventienist. Identify fia inbarvanfionish{s) for this group.

| Targeted Academic Skills. Desoribe the academic skills) bo be the focus of this intervention group.

Time Allocated: Start Date | End Diabs Seszion Length (e.g., 30 mins) | Session F a0, Jufwk
Sample Tier 2/3 Students: Mame Bassline Stariing Pont | Goal: Criderion for Succass

Intervention

Documentation Form

(Online)

Intervention{s). Dascribe the research-based programis) or pracliceis) o be usad with these students.

_Frurgremn-!lui-tnrirlg. Record the type of data o be used fo monitor sfudent growéh during the infervention.

Frequency of Data Collection. How often will data be
collected? (2.0., daily, every other day, weskly
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Tier 2/3: Reading Intervention Services: Data

—

5 %)
3>

Monitor the Intervention. Student progress
IS measured throughout the intervention
period. Tier 2 data collection occurs at least
twice per month; Tier 3 data collection occurs
at least weekly.

Measure Intervention Integrity. Information
is collected (e.g., student attendance, direct
observation of Tier 2/3 sessions) to verify that
the intervention is being delivered with
adequate integrity to be effective.

www.interventioncentral.org
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Tier 2/3: Reading Intervention Services: Data

Adopt Entrance/Exit Criteria. Enroliment in
Tier 2/3 services Is dynamic: students can
enter or exit at several points during the
school year, depending on measured
academic need.

Use Objective Data Sources. Students are
Identified for Tier 2/3 services based on
objective data sources. School-wide
screenings are the primary data source and
are carried out at least 3 times per year with
all students.

www.interventioncentral.org
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Tier 2/3: Reading Intervention Services: Data

—

\ Select Screeners that Identify the Right
\ ‘ 9 \ Students. Data sources used for Tier 2/3
accurately highlight areas of academic deficit
and assess degree of academic risk among
the student population.

\ Appoint a Data Analysis Team. The Data

\ ‘10 v Analysis Team is the decision-maker to

/' decide whether and when students move into
or out of Tier 2/3 services.

www.interventioncentral.org
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]Tiers 2/3 Academic Intervention Programs & Practices: Building Inventory

School: Date of Inventory: Person(s) Completing:

Directions. Flease list details for all of the Tier 2/3 intervention programs or practices that your school currently has in place to address reading, math, and/or other student
academic delays or deficits. NOTE: If you are unsure of exact dates of purchase or most recent training, use approximate dates.

Mame of Academic Academic Area(s) Targeted Grade Date of Purchase | Interventionists (who in your | Date of Most Additional Comments
Program or Practice (e.g., reading comprehension, Level(s) or First Use in school is trained to use this Recent Training (Optional)
math computation) Served Your School program?) in this Program/
Practice
EXAMPLE: Reading fluency Grades 4-5 | Dec 1, 2012 2 Reading Teachers Refresher training | Our school intends fo
HELPS Program 1 Teaching Assistant Sept 2015 expand this program fo
www.helpsprogram.org grade & next year.

Available
Online
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Conducting a School-Wide Inventory of Tier 2/3 Services

Schools can verify the quality of their Tier 2/3 reading
services and better coordinate them by inventorying their
current Tier 2/3 offerings. For each program, the following
information is collected:

» Name of Academic Program or Practice

Academic Area(s) Targeted (e.g., phonics/alphabetics;
reading comprehension)

Grade Level(s) Served
« Date of Purchase or First Use in Your School

* Interventionists (who in your school is trained to use this
program?)

» Date of Most Recent Training in this Program/ Practice

www.interventioncentral.org
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MTSS: Tier 2: Supplemental Intervention

Q: Where can schools find good Tier 2 programs to
match different areas of academic need?

* The What Works Clearinghouse (WWC) is the best source
of impartial information about effective Tier 2/3 programs:
http://ies.ed.gov/ncee/wwc/

|IES * WW

Literacy H H Mathematics

Children and :
Youth with English
Disabilities Learners

0 Early

R[G) oo K=
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@kﬁ; Best Evidence

Best Evidence

Encyclopedia
http://www.bestevidence.org/  [==or T R

Middle/High School the Center for Research and Reform in

Spotlight

Effectiveness of Technalogy have been successfully evaluated Exhication
in valid research?
ve

. . . . Beginning

Th I S Slte rOVI d es reVI eWS Of Uppes Elementary What works in education? The Best Evidence Encyclopedia (BEE) presents relishle,
E‘lredr;:'ﬁgﬁ;‘ =L unbizsed reviews of research-proven educational pregrams to help:

English Language Leamers FOLICY MAKERS use evidence to make informed cheices.

eVI d e n Ce- based read I n g a n d EET?EEJ};EE?:EC‘E:‘?F:D“”G‘CQ? PRINCIPALS choose proven programs to meet state standards.
m ath p rog ra mS . TEACHERS use the most powerful tools available.

Elementary (TSRO} e . | ) ’
Miiddie/High Schoaol (CSR0) RESEARCHERS find nigorous evaluations of educational programs

K-12 Meta-Analysis (Borman)
Education Service Providers
{CSRQY)

The website is sponsored by - i i P s G pen M

Early Childhood Education e
Search for a program reviewed on the BEE and find an overview of useful information Robert Stavin's new blog featuring
about the program, incheding evidence of effectiveness ratings and contsct information commentary on how educational policy

the Johns Hopkins University TSNS
School of Education's Center for :

Data-Driven Reform in
Education (CDDRE) .

...because all children deserve the best in education

Bettor: Evidence-hased Education Magazine

Sign-up for a free trial issue of Beffer, 3 unigue magazine from
Johns Hogkins University's Center for Research and Reform in
Education. Published three times a year, Eeffer focuses on
practical, evidence-bazed advice for decision mskers in education.
4l The theme of the fall 2011 issue is struggling readers.

JOHNS HOPKINS uil B s e il i g

b G R R e R
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Mational Center on
INTENSIVE INTERVENTION

At Amarican Instutes for Reseanch B

National Center on Intensive
Intervention Academic

e ource Tools Choris Implamenteiion Suppart

Academic Intervention

Intervention Tools Chart T —

Toalisr, mshutes ratmg free oo TS ooy o @e noieres| mgee of e iy S

i

e
Bamiall B remadty off B abofics. The Birdl BB, Imic-ratty, prowidics inflormaion rolafcd

http://www.intensiveintervention.or | oz rees s s mrs oo omron st ettt s

g/chart/instructional-intervention- | exee 2
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Workbook: Tier 2/3 Reading Intervention Services: Establishing a
Data Analysis Team & Building-Wide Entrance/Exit Criteria

School:

Team Members: Diate:

Directions. Lze thiz organizer to develop a plan o adopt entrance and exit criteria for your echool's Tier 213
academic services.

Handout, p. 1

Tier 2/3: Academic Intervention Services: General Guidelines

Here are key recommendations for establishing Tier 213 services at your schoal:

Intervention

Data

Use Interventions Supported by Research. Intervention plans for Tier 2 students contain
programs or praciices supported by research.

Cap Group Size. Tier 273 services are delivered in small-group format to allow enough adult
attention to chose the gap in academic skills or performance. Tier 2 groups are capped at |
students; Tier 3 groups are capped at 3 students.

Schedule Adequate Time. The schedule allocates sufficient time outzide of core instruction
for the delivery of Tier 2/3 interventions to promote accelerated student leaming. Tier 2
services meet at least 3 times weekly for 30 minutes; Tier 3 services meet daily for at least 30
minuies.

Put Plans in Writing. Tier 23 intervention plans are written down before the intervention
begins.

Monitor the Intervention. Student progress iz measured throughout the infervention period.
Tier 2 data collection cccurs at least twice per month: Tier 3 data collection occurs at least
weekly.

Measure Intervention Integrity. Information iz collected (2.9, student atiendance, direct
observation of Tier 213 sessions) to verify that the intervention is being delivered with adequats
integrity to be effective.

Adopt Entrance/Exit Criteria. Enrollment in Tier 2/3 services is dynamic: students can enter
oF exit at everal pointz during the school year, depending on measured academic nesd.

Use Objective Data Sources. Studenis are identified for Tier 273 services based on objective
data sources. School-wide screenings are the primary data source and are carried out at least
3 times per year with all students.

Select Screeners that Identify the Right Students. Data sources used for Tier 213 accurately
highlight areas of academic deficit and assess degree of academic nsk among the student
population.

Appoint a Data Analysis Team. The Data Analysis Team is the decision-maker o decde
whether and when students move into or out of Tier 2/3 services.
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 TRCETVEN CTOMCE N CTHt

10-Minute ‘Count Down’ Timer

Prioritizing Tier 2: Activity: Handout: p. 2

In your groups:

Appoint a recorder.

Look over the document Tier 2:
Academic Intervention Services:
General Guidelines (previous slide).

Use the organizer Tier 2: What
Elements Should Be Prioritized? (on
right) to note aspects of Tier 2 that
your team believes should be
targeted for review or change either
this year or next year.

Be prepared to report out.

10:00

www.interventioncentral.org
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u’a MTEE: Entrance/Exil Crileris for Tier 23 Reading Inkervenfion Senvices B H1E Jm Weght ’ W imtenerdonceninal g 2

ncen

Tiar 2 Whiat Elements Should Be Priorifized? In your group, discuss the elements of Tier 2 academic senices at
your school Tiat you fesl should e given priorty for review o change. For each element selected, jot down your
change-recommendations for the current year (easier fimed) andior next year (2.9., changes requinng more time for
preparaton, shared decision-maiing, #ic). To spur discussion, Feview e aftached Tier - Acadamic infenendon
Services; General GLadsines.

Tier 2 Element Z017-18 (Thia Year|. 2018-19 (Naxt Year|:
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Driven by Data: Create Tier 2
Entrance & Exit Criteria. What data

sources does your school use to place
students in Tier 2 services and what

‘cut-points’ determine eligibility?

www.interventioncentral.org
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School-Wide Academic Screeners: Purpose
and Types

www.interventioncentral.org
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Building-Wide Screening: Assessing All Students

(Stewart & Silberglit, 2008)

Screening data in basic academic skills are collected at
least 3 times per year (fall, winter, spring) from all students.

Screening data can be used to:

— evaluate and improve the current core instructional
program.

— allocate resources to classrooms, grades, and buildings
where student academic needs are greatest.

— guide the creation of targeted Tier 2/3 (supplemental
intervention) groups.

— set academic goals for improvement for students on Tier
2 and Tier 3 interventions.

Source: Stewart, L. H. & Silberglit, B. (2008). Best practices in developing academic local norms. In A. Thomas & J. Grimes
(Eds.), Best practices in school psychology V (pp. 225-242). Bethesda, MD: National Association of School Psychologists.

www.interventioncentral.org
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Schoolwide Screening Tools: 2 Types

Schoolwide screening tools tend to fall into 2 broad
categories:

1. Basic Skills. These screeners sample basic
academic skills such as oral reading fluency
and math computation fluency. An example is
DIBELS Next.

The assumption built into basic-skills screeners
is that students who lack proficiency in these
foundation skills will struggle to attain the
Common Core Standards.

www.interventioncentral.org
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Purchase the

Published Version

You can purchase the published
version of DIBELS Next by visiting
Cambium/Sopris's website

Visit Cambium/Sopris

What are DIBELS?

DIBELS Mext
IDEL Home Page
IDAPEL Home Page

Current Research Projecis

Publications and
Presentations

DIBELS for
Mobile Devices

mobile touch devices

DIBELS Next

Amplify's mCLASS: DIBELS Next is
compatible with the most common

Download from

Dynamic Measurement Group

If you don't have an account yet. you will
need to sign up before downloading the

materials

Forgot your password? Update your information

and reselyour passworad

DIBELS is an assessment used to measure the acquisition of early
literacy skills from kindergarten through sixth grade.

Transition to DIBELS Next Today

Getting Started With DIBELS Brochure
Transitioning to DIBELS Next
DIBELS Mext® Benchmark Goals

www.interventioncentral.org
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Basic-Skills Screener Example: DIBELS Next

‘DIBELS ORF [Oral Reading Fluency] is a standardized,
individually administered test of accuracy and reading
fluency with connected text for students in grades 1
through 5 and above. It is a standardized set of passages
and administration procedures designed to identify
children who may need additional instructional support,
and monitor progress toward instructional goals.”

SOURCE: National Center on Response to Intervention. Screening Tools Chart. Retrieved on 1 December 2012 from
http://www.rtidsuccess.org/screeningTools




Curriculum-Based Measures (CBMs)

CBM

Letter Sound
Fluency/Letter Name
Fluency

Oral Reading Fluency

Reading
Comprehension
Fluency (Maze)

Early Math Fluency

Computation Fluency

Written Expression

Skill Area

Alphabetics/
Phonics

Reading Fluency

Reading
Comprehension

Number Sense

Math Fact
Fluency

Mechanics/
Conventions of
Writing

Activity

1 Minute; Student reads letter names or sounds from a
randomly generated list.

1 Minute: Student reads aloud from a text passage.

3 Minutes: Student reads silently from a Maze passage
and selects correct word in each choice item that restores
meaning to the passage.

1 Minute: Student completes an Early Math Fluency probe:
(1) Quantity Discrimination; (2) Missing Number; or (3)
Number Identification

2 Minutes: Student completes math facts and receives
credit for each correct digit.

4 Minutes: Student reads a story-starter (sentence stem),
then produces a writing sample that can be scored for
Total Words Written, Correctly Spelled Words, Correct
Writing Sequences.
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Schoolwide Screening Tools: 2 Types (Cont.)

Schoolwide screening tools tend to fall into 2 broad
categories:

2. Curriculum Skills. These screeners sample
student skills and knowledge that correspond to
grade-level curriculum expectations. An
example is Measures of Academic Progress.

The assumption built into curriculum-skills
screeners Is that when teachers can map the
‘holes’ in a student’s academic skills, they can
adjust instruction to address those gaps.

www.interventioncentral.org
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il
NWEA.

MNorthwest Evaluafion Associafion

Events | ContactUs | Reports Login | Partner Support

Q
F e in & RN

ABOUT NWEA

OUR RESEARCH
Measures of Academic
Progress

Common Core MAP Understanding each student's academic level gives
teachers the power to help them excel. MAPE
computerized adaptive assessments are the tools
MAPE Overview that make it possible — providing educators with the
MAPE detailed information they need to build curriculum and
T r—— meet their students’ needs, one child at a time.

MAPE for Primary |
T
Skills Pointer :
Children’s Progress

Academic MAP

Assessment (CRAA)

End of Course
Assezsmenis
Formative As=zezsment MAP OVERVIEW MAP ALICHMENT MAP SCORING USIMG THE DATA

Iltem Bank

PRODUCTS & SERVICES:

Azzessments
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Curriculum Skills Screener Example: STAR
Math

“STAR Math is a computer-adaptive assessment of
general mathematics achievement for students in grades
1to 12. STAR Math provides information on student
performance on hundreds of skills within 32 domains.”

SOURCE: National Center on Response to Intervention. Screening Tools Chart. Retrieved from
https://charts.intensiveintervention.org/progress-monitoring/star-math-3
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Schoolwide Screening Tools: Selecting Tools

that Matc

Schools s

n Current Student Group Performance

nould select screening tools that will provide

valuable added information about current schoolwide

academic

performance.

In schools where a substantial number of general-education

students struggle with basic academic skills, that school
should select “basic-skills™ tools for schoolwide screening.

Schools in which the great majority of general-education

students (e.g., 90% or more) fall at or above proficiency on
basic-skills screenings may want to adopt a “curriculum-skills

screener”

that provides more complete information about

each student’s skill set.
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Clearinghouse for RTI Screening and Progress-
Monitoring Tools

National Center on

» The National Center on Intensive IPEINRENS. BUERI VNI
Intervention S
(https://charts.intensiveintervention.org/
chart/progress-monitoring) maintains
pages rating the technical adequacy of |~ ==

Awwourcoms Tool Cherts

Academic Progress Monitoring GOM

RTI progress-monitoring tools that can ol i

also be used for screening. Schools ——

should strongly consider selecting e
screening tools that have national
norms or benchmarks to help them to — e
assess the academic-risk level of their T
students. N

alf
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Tier 2: Establish Entrance & Exit Criteria

www.interventioncentral.org
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Tier 2: Creating a Dynamic Model

» At each school-wide RTI academic screening,
the school should use objective, trustworthy
data sources to enter students into and exit
them from Tier 2 services.

Here is a tutorial for how schools can select Tier
2 data sources, and set cut-point scores to
determine student Tier placement. The resulting
screening system will allow dynamic recruitment
for Tier 2 academic services.

www.interventioncentral.org
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Using Data Sources to Match Students to
Tiers of Intervention: Recommendations

. Select Data Sources to Make Tier 2-3
Intervention Placements

2. Apply ‘Weights’ to Each Data Source

3. Set Cut-Point Bands by Tier for Each Data Ad

Source

4. Use the Data Sources in Ranked Order of
Importance to Enter Students
into (and Exit from) RTI Tiers

5. Group Students by Intervention Need

www.interventioncentral.org
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Recommendation 1: Select Data Sources
to Make Tier 2-3 Intervention Placements

Schools use objective data sources to identify students who
are at risk of academic failure and require intervention
support. Each data source should:

* be valid (an accurate measurements of the student
abilit(ies) it claims to assess).

* be reliable (e.g., data collected by different educators on
the same student using the same measure should yield
similar results).

* add new information and value to the student assessment
picture (that is, not be highly correlated with other data
sources).

www.interventioncentral.org
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Select Data Sources to Make Tier 1-3 Intervention
Placements: Example

At grade 4, Anyplace Elementary School selects
three data sources to find students at risk for reading
failure:

» AIMSweb: Reading Screening Tools: Oral Reading
Fluency (Fluency) & Maze Passages
(Comprehension)

* Teacher Nomination

* New York State ELA Test (Scaled
Scores/Performance Level)

www.interventioncentral.org
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Recommendation 2: Apply ‘Weights' to Each

Data Source

Not all data sources are created equal:

* Schools estimate the relative contribution that each
data source makes to identifying the true “at-risk’
student.

» Then the data sources are ranked in descending
order of importance.

* When making intervention placement decisions,
information sources with greater weight have more
influence in placing students.

www.interventioncentral.org
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Example: Apply ‘Weights’ to Each Data Source: Example

Of grade 4 data sources, the school realizes that AIMSweb data
gives the best information about risk status in component reading
skills, followed closely by NYS ELA scores. However, Teacher
Nomination does not offer much new information, as it correlates
highly with (overlaps with) student performance on both
AlIMSweb and the state ELA test.

Often, Teacher Nomination is given the least weight in deciding
student placement:

1. AIMSweb: Reading Screening Tools: Oral Reading Fluency (Fluency)
& Maze Passages (Comprehension)

2. New York State ELA Test (Scaled Scores/Performance Level)
3. Teacher Nomination

www.interventioncentral.org 80
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Recommendation 3: Set Cut-Point Bands by
Tier for Each Data Source

For those data points that can be quantified as cumulative
points, percentiles, or performance levels, the school sets
‘cut-points’, or score thresholds, for each Tier.

These cut-points allow the school to set entry-level criteria for
students at each Tier.

When the set of cut-points is complete for one or more data
sources, every student in the school can be evaluated for the
degree of risk for academic failure.

www.interventioncentral.org
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Multi-Tier System of Supports

Reading-Curriculum Based Measurement

AIMSweb® Growth Table

Multi-Year Aggregate

Fall Winter Spring
Grade Percentile Num WRC Num WRC Num WRC ROI
90 151 169 184 0.9
75 125 141 156 0.9
50 100 127 0.8
Tier 2 25  [SISRITeTTTTISTYY U655 50844 101 0.8
Tier 3_} 10 7 0.7
128
44
. . . : .
Selecting Performance ‘Cut-Points’ for Tier 2/3
Services: Example using AIMSweb Norms
Source: AIMSweb® Growth Table Reading-Curriculum Based Measurement: Multi-Year Aggregate: 2006-2007 School Year
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Multi-Tier System of Supports

Anyplace Elementary School Example: Set Cut-Point
Bands by Tier for Each Data Source: Grade 4
2. Cut-Point: NYS

RTI: Tier 1. Cut-Point:

AIMSweb
Tier 1: Core Instruction = 25%ile
Tier 1: Classroom > 20%ile
Intervention

Tier 2: 'Early Response’ = 15%ile
Supplemental Intervention

Tier 2: 'Advanced’ = 10%ile
Supplemental Intervention

Tier 3: Intensive > 0%lile
Intervention

ELA Scaled Score
> 320
> 310

= 300

= 287

= 138



Multi-Tier System of Supports

NYSED 2015 ELA Test Conversion Chart: Scaled
Scores to Performance Levels

Scale Score Ranges Associated with Each Performance Level

Grade NYS Level 1 NYS Level 2 NYS Level 3 NYS Level 4
3 147-290 291-319 320-357 358-429
4 138-286 287-319 320-342 343-423
5 97-288 289-319 320-345 346-413
6 117-282 283-319 320-337 338-421
7 98-286 287-317 318-346 347-414
8 100-283 284-315 316-342 343-412
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Multi-Tier System of Supports
Anyplace Elementary School Example: Set Cut-Point
Bands by Tier for Each Data Source: Grade 4

RTI: Tier 1. Cut-Point: 2. Cut-Point: NYS
AIMSweb ELA Scaled Score

Tier 1; Core Instruction > 25%ile > 320
Tier 1; Classroom > 20%ile > 310
Intervention

Tier 2: 'Early Response' = 15%ile = 300
Supplemental Intervention

Tier 2: 'Advanced’ > 10%ile > 287
Supplemental Intervention

Tier 3: Intensive > 0%ile > 138
Intervention




Multi-Tier System of Supports

Recommendation 4: Use the Data Sources in
Ranked Order of Importance to Enter Students

into (and Exit from) RTI Tiers

After screening data are collected, use the first data source in order of
importance (e.g., AIMSweb school-wide reading screeners) to ‘sort’ all
students into the appropriate Tier--ranging from Tier 1: Core Instruction
to Tier 3: Intensive Intervention.

Then consult the next data source (e.g., NYS ELA testing). NOTE: If any
students qualify for a more at-risk Tier according to NYS ELA cut-points,
a school may choose to resort them into the higher intervention Tier.

Apply Teacher Nomination data last and with caution. When other data
sources fail to identify an at-risk student, the Teacher Nomination should
be used only if it provides specific additional information about the
nature of the academic deficit(s).
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Multi-Tier System of Supports

Anyplace Elementary School Example: Use the Data
Sources to Sort Students into RTI Tiers

RTI: Tier 1. Cut- 2. Cut-Point: Number of
Point: NYS ELA Students from
AIMSweb | Scaled Score G4
(120 Total)
Tier 1: Core Instruction > 25%ile > 320 82
Tier 1: Classroom > 20%lle > 310 12
Intervention
Tier 2: 'Early Response' = 15%ile = 300 /
Supplemental Intervention
Tier 2: 'Advanced’ > 10%ile > 287 15
Supplemental Intervention
Tier 3: Intensive Intervention = 0%ile > 138 4




Multi-Tier System of Supports

Recommendation 5: Group Students by
Intervention Need

Use data sources to group students at each Tier according to
shared intervention profiles/needs.

For most students, the academic screening data (e.g.,
AlMSweb) is sufficient for placement (e.g., a grade-4 student
with moderate reading fluency delays benefits from a
program to boost oral reading fluency).

However, students with more severe delays in academic
screening and/or low NYS ELA results may need further
diagnostic testing to accurately determine the appropriate
Intervention program.

www.interventioncentral.org
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Multi-Tier System of Supports

Using Data Sources to Match Students to
Tiers of Intervention: Recommendations

. Select Data Sources to Make Tier 2-3
Intervention Placements

2. Apply ‘Weights’ to Each Data Source

3. Set Cut-Point Bands by Tier for Each Data Ad

Source

4. Use the Data Sources in Ranked Order of
Importance to Enter Students
into (and Exit from) RTI Tiers

5. Group Students by Intervention Need

www.interventioncentral.org
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Balect acheduling options. Cescrte how your school will scheduls Tier 2 sarices t ensure that [5) all shudents
whi read Tier 2 will be abke 1o recaive it &1 3 minimum frequency and session kength (2.g., 3 times per wesi far 30

minuie 5e5500E) o b efective,

Tier 2 Scheduling Plan

Handout; p. 3

Rt up your academic scresning programe in colmn 1, g2nerate & listof scresnsrs and othar 0313 saurces hat
you will u=e S0 determing studsnt eligitality sar Tier 2 academic s2rdicas. In column 2, EnE-order hesa data
Soires based on their relative imporance for Tier 2 idemtiication (Le., *1° for the most importsnt dals source, 22
g0 2 next most impartant source, Sic.). incolimn 3, bagin o pian how your building wil establish ‘cut-points’ [if

applicabie] for 2ach data sounce

Codumn 1: List Each Data Sourcs

Codumn 2:
Rank
Your Data
Z0rces

Codumn 3: Creats a Plan to Eafablish Cut-Points for
Each Data Source




Multi-Tier System of Supports

Tier 2 Entrance/Exit Worksheet: Activity 10:00

Set up your academic screening program. Incolumn 1, |
generate a list of screeners and other data sources that you will
use to determine student eligibility for Tier 2 academic services. In
column 2, rank-order these data sources based on their relative
importance for Tier 2 identification (i.e., “1” for the most important
data source, “2” for the next most important source, etc.). In
column 3, begin to plan how your building will establish ‘cut-points’

(if applicable) for each data source. U

Column 1: List Each Data Source

Column 2:
Rank
Your Data
Sources

Column 3: Create a Plan to Establish Cut-Points for
Each Data Source
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Multi-Tier System of Supports

Data Analysis
Team: Establish
Tier 2 Command &

Control. What is the

Data Analysis Team,

who serves on I,
and how does it
function?
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The Data Analysis Team: Command & Control for Tier 2/3 Services

The Data Analyses Team (DAT) is the ‘command and control groue fior determining which students gualify for Teer 203
academic services in your MulS-Tier System of Supports [MT35) model and assigning them bo the appropriabe
intervention suppor. The DAT meets after aach of 3 school-wide academi: screenings that ocour in fll, wirter, and
Sprirg.

The Team's tasks are ta (1) share seresning resulis with gradedevel izachers to kelp fem fo improve insirection; (2)
idenify specific shedents thal mualify for Teer 203 services: and (3] assemble an indiidual plan for each shedent
idengfizd for Tier 213 services.

The DAT &= fygically multi-disciglinary. There is no miremum of maximum number of parcpants on the Team.
However, the DAT memibership collecively showd:

* e knowledgeable of all interventon personne| and evidence-based programs available for Tiee 203
intErvertions.
krawe how to identify shudents who have failed fo mest expected screening benchmarks
ke skillzd in wsing the benchmarks to estimate the risk for academic faiure of sach studsr? picked ug in the
SCRESRIng

# b able to maich dentified shedents to appropriate interventions while providing students with sufficient
insiructional suppor.

*  have the capacty o document the Tier 213 intesvention set up for 2ach student

Here is a description of how the DAT prepares for and conducts Tier 213 intervenfon-planning mestings (adapied
from Kovaleski & Pedersen, 2008).

FREPARATION: 3TEP 1: Establish Objective Data Sources. An appropriate range of screening tools and oher
data sources are identified that are capable of accurately assessing stwdent basic academic skils andior curriculum
skills. The school:

»  salects soreeners. The school chooses an appropriabs ramge of screering fools fo accwrately assess studsnt
basic academic andior curricuium skills, For 2ach screening tool, the school establishes 'cut-points’—scones
rahiges that allow students b be sored ard placed in categories according {o el level of nesd. Those
categories inciude:

A Tier 1: Core Instruction: Low Riskc No irtervention is nesded.

B. Tier 1: Classroom Intervengion. Emerging Risic A dassmoom irterverion plam is sufficient

C. Ter £ Supplemerial Intervenfion: Some Risk: The student reguires intervention beyond core instruction io
remediate ofievel academic skl gaps. Tier 2 groups are limited o 7 shudents and meed at least 3 times per
weesk for 30 mirutes.

0. Tier 3 Imtensive Intesvention: At Risk: The student reguines the most intensive level of inbzrverfion suppost
mahched to their wique skil deficits. Tier 3 growes are Bmited to 2-3 students and meet daily for 30 minses
oF Maore.

»  jdemifies addifonal daiz sowrces. The school optionally has selected addibonal data sources (e, state test
scores; beacher nomination) fior entifying stedents needing intervendon support. When possicle, cut-points are
estabiished for these adkdiional data sowrces (2.9., organizivg raw scones info cultpoints on a state readirg best
b correspond with Ters of intervention).

*  weigfts screeners and other dafa sources. The school wesghts in descending order of importance all measures
to be used to make intervention placements, with the most ‘diagnostic’ sowrces appeanng in first pasition. When
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Multi-Tier System of Supports
Data Analysis Team: Tier 2/3 Command & Control

e

DAT: Purpose. The Data Analysis Team (DAT) is the
‘command and control’ group for determining which
students qualify for Tier 2/3 academic services and
assigning them to the appropriate intervention support.

The DAT meets after each of 3 school-wide academic
screenings: fall, winter, and spring.
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Multi-Tier System of Supports

Data Analysis Team: Tier 2/3 Command & Control

e

DAT: Tasks. The tasks of the Data Analysis Team are to:

* share screening results with grade-level teachers to
help them to improve instruction

* identify specific students that qualify for Tier 2/3
services; and

* assemble an individual plan for each student identified
for Tier 2/3 services.
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Multi-Tier System of Supports

Data Analysis Team: Tier 2/3 Command & Control

@

DAT: Membership & Skills. The DAT is multi-disciplinary, with
no minimum or maximum number of participants. Collectively, the
DAT membership should:

be knowledgeable of all intervention personnel and evidence-
based programs available at Tiers 2/3.

know how to identify students who have failed to meet
expected screening benchmarks

be skilled in using the benchmarks to estimate the risk for
academic failure of each student picked up in the screening

be able to match identified students to appropriate interventions
while providing students with sufficient instructional support.

have capacity to document eachTier 2/3 intervention.
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Handout, p. 3

Recruit your ‘dream’ Data Analysis Team [DAT). Collectvely, the DAT chould (3) understand data collection
and anafysis of schoolwide screening data; (b) know programs, providers, and number of ‘slots” available for Tier
2 acmoes the echool; () be able to st up and document Tier 273 miervention plans; and (d) have skills to dalog
with ciassroom teachers on collegial terme on how o srengthen whole-group nstruction. Write down names
andior posifions of staff you believe should be considensd for DAT memberchip, along with areafs) of competence.
Staff Member/Position Areals) of Competence to Support the Tier 2 DAT

Determine Your School’s Levels of Intervention. Review the intervention levels below. (Those already checked
are Tiers that any MTSS school must imptement.) If your school plans to recruit classroom teachers as Tier 2
providers (Tier 2; Early-Responze Supplemental Interveniion], chedk that box. Note that your school will 2=t cut-
points on school-wide scresner o determing student elbigivility for each Tier sslecied.

Possible Intervention Levels

B Tier 1: Core Instruction. No intervention is nesded.

B Tier 1: Classroom Intersention: The dasssoom teacher provides the intervention.

[ Tier & "Early Response' Supplemental Intervention: Classroom teachers provide the intervention for
shudents with ‘milder’ Tier 2 deficits. (This category could include midde or high school teachers with an AlS
period.)

B Tier & "Advanced’ Supplemental Intervention: The reading or miath t=acher or other designated Tier 2
infervenbonict provides the intervention.

B Tier 3: Intensive Intervention: The reading or math teacher or ofher designated Tier 3 interventionist provides
the imtervention.
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Multi-Tier System of Supports

Tier 2/3 Entrance/Exit: Handout: Activity 10200

Recruit your ‘dream’ Data Analysis Team (DAT). Collectively,

the DAT should (a) understand data collection and analysis of
school-wide screening data; (b) know programs, providers, and
number of ‘slots’ available for Tier 2 across the school; (c) be able
to set up and document Tier 2 intervention plans; and (d) have
skills to dialog with classroom teachers on collegial terms on how
to strengthen whole-group instruction. Write down names and/or
positions of staff you believe should be considered for DAT
membership, along with their area(s) of competence.

~

Staff Member/Position Area(s) of Competence to Support the Tier 2 DAT




Multi-Tier System of Supports |
Data Analysis Team: Tier 2/3 Command & Control ﬁ%
>

PREPARATION: Prepare Data Reports for Current Screening.
After each school-wide screening, the DAT:

compiles grade-level summaries depicting patterns of student
performance by grade level

Summary information for interpreting the effectiveness of core
instruction might include:

— the overall percentage of students performing at or above
grade level on each screening measure,

— targeted analyses of percentages of students demonstrating
mastery of particular academic skills (e.g., oral reading
fluency), etc.
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Multi-Tier System of Supports |
Data Analysis Team: Tier 2/3 Command & Control

=g

PREPARATION: Prepare Data Reports for Current Screening.

The DAT:
* prepares student eligibility lists by Tier.

At every grade level, the school generates lists for each
screening measure that use predetermined cut-point scores to
group students into corresponding intervention Tiers.
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Multi-Tier System of Supports |
Data Analysis Team: Tier 2/3 Command & Control
=

DAT MEETING: STEP 1: Have Instructional Conversations with
Grade-Level Teams. DAT meets with teachers at each grade to:

* evaluate the effectiveness of core instruction. Core instruction is
judged to be adequate if at least 80% of students perform at or
above the benchmark cut-point(s).

* examine patterns of student performance. DAT and teachers
next look over the screening results to see what grade- or class-
wide patterns of performance emerge.

* Drainstorm ideas to strengthen instruction. DAT and teachers
discuss specific strategies to be incorporated into core
instruction at the grade level to improve learning and outcomes.
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DAT: Tier 1: Screening Data & Instruction: Sample Qs

J According to our most recent screening data, 65 percent of our
third-grade met or exceeded the benchmark for oral reading
fluency. That's well below our goal of 80 percent. What ideas do
you have to target fluency in core instruction?

d When you look at student performance in reading
comprehension, some of your fourth-grade classrooms were at or
above benchmark and some below. Why do you think we have
these differences—and more importantly, what can we do to
address them?
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Multi-Tier System of Supports |
Data Analysis Team: Tier 2/3 Command & Control ﬁ%
>

DAT MEETING: STEP 1: Have Instructional Conversations with
Grade-Level Teams.

TIP: Delegate to streamline grade-level meetings. Schools may find it
difficult to convene a meeting between the entire DAT and each
grade-level instructional team.

One solution is first to convene the full DAT collectively to analyze
screening results and compile analyses for all grade levels.

Then a sub-group of the DAT can be delegated to meet with the
various grade levels to convey the updated screening information
and the full DAT's recommendations--and to generate an action plan.
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Multi-Tier System of Supports

Data Analysis Team: Tier 2/3 Command & Control

e

DAT MEETING: STEP 2: Identify Tier 2/3 Students. The DAT
next reviews screening results at each grade level.

The Team’s task in this phase is to identify students who
qualify for Tier 2/3 services based on their falling below the Tier
213 eligibility cut-point scores on the screening measure(s).
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DAT: Tier 2/3: School- and Grade-Wide Analysis: Qs

d Now let’s focus on our screening cut-point scores for reading
comprehension across grades 2 through 6. Which students fell
Into the Tier 2/Tier 3 ranges?

1 Are there any students appearing on our Tier 2/3 eligibility list who
are a surprise because we thought their skills were stronger than
we saw in the screening?

d Which students were so low on our reading screenings that we
should do more diagnostic assessment to pinpoint their
Intervention needs?
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Multi-Tier System of Supports

Data Analysis Team: Tier 2/3 Command & Control

@

DAT MEETING: STEP 3: Develop Intervention Plans for
Each Eligible Tier 2/3 Student. In the final segment of the
DAT meeting, the Team assigns each student to a specific

reading group/program and creates a matching intervention
plan.

For each student discussed, the team decides on details such
as what group and intervention program that learner is to be
assigned to, the frequency and length of intervention sessions,
and the number of weeks the intervention will last before
check-up. The DAT also creates a written record of the
Intervention plan.
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DAT: Tier 2/3: Individual

Intervention Planning: Qs

OK, Let's look at Jack, the next student on our Tier 2 list.

d According to our screening data, what reading intervention would
be best for Jack?

L How will we monitor Jack’s progress during the intervention—and
how often?

A What will be the maximum size of Jack’s reading group?
1 How frequently should Jack’s reading group meet?

dHow many weeks will the intervention last before we check in on
Jack’s readina nronress?




Multi-Tier System of Supports

Data Analysis Team: Tier 2/3 Command & Control

@

DAT MEETING: STEP 3: Develop Intervention Plans for
Each Eligible Tier 2/3 Student.

TIP: Delegate development of intervention plans to Tier 2/3
providers. The DAT can find it time-consuming in a single
meeting to create individualized plans documenting all details
of each eligible student’s Tier 2/3 reading interventions.

An alternative is to give intervention providers responsibility for
documenting Tier 2/3 plans, to be completed soon after the
DAT meeting. The full DAT retains responsibility for identifying
Tier 2/3 students and making assignments to groups and
reading programs.
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velop a Dra snda for Data Analysie Team Westings. Look cver the =ample agends and =script for
rarning 3 Data Analysiz Team mesting (hardout pp. 3-13). Using this rezource as a gensral guide, dreattan
agenda i Tasks' list] for how your DAT meetings will be conducted. NOTE: In this exescise, if your school chooses
io scheduls face-to-face mestings between DAT members and classsoom teachers o falk about the impact of
scresning results on core instructon, vou can schedule and schpt those &s separale events.

DAT Masting Aganda

Task Title ‘What is to be accompliehed (inclede scripted dizlog if

Handout; p. 4

eldpful)
TASK 1 =

TASK 2 =2

TASK 3 =

TASK 4 =

TASK 5 =

TASK 6 =

TASK7 =

TASK 8 =2:




Multi-Tier System of Supports

Tier 2/3 Entrance/Exit: Hanout: Activity

interventioncentral.org

_ook over the handout for running a Data Analysis Team meeting.
Using this resource as a general guide, draft an agenda (‘Tasks’
ist) for how your DAT meetings will be conducted. NOTE: In this
exercise, if your school chooses to schedule face-to-face meetings
between DAT members and classroom teachers to talk about the
impact of screening results on core instruction, you have the option
to schedule and script those as separate events.

.

Task Title What is to be accomplished (include scripted dialog if

helpful)
TASK 1 =

TASK 2 =




Multi-Tier System of Supports

Activity: What Are

Your Tier 2 Next Steps?
At your tables:

* appoint a recorder.

* ook over the Tier 2: Quality
Indicators Checklist on p. 6
of your handout.

* select elements that you
would choose to work on
next year at your school.

* identify elements that require
district coordination and
support to accomplish.

Be prepared to report out.

Tier 2 Academic-Intervention Services: Quality Indicators

Directions: Complets this quesbonnaire to evaluate the current status of your schoof's Tier 2 academic senices.

School-Wide
Rating Tier 2 Quality Indicator NotesiComments
__ Accomplshed Recruitment. Students are entered info and exited fom
__ Partially Tier 2 senvices based primasily on the objecive data of the
Accomplizhed sohool-wide screening toolis) (2.g.,20- 25%% or below). If
__ Mot Accomplished | used at all, t=acher nomination & a minor source of Tier 2
recruitment.
__ Accompiiched Coordination of Services. The building Data Analyzic
__ Pariially Team (DAT) reviews school-wide academic screening data
Accomplished collected at 3 pointe during the year (Fall’Wirter/Spring).
__ Mot Accomplished | The DAT decides which students are eligible for Tier 2
genvices, aseigne sudenta in infervention amune hased on _
shared skill deficits, and GGG G = |
gualify for Tier 2. 15-Minute ‘Count Down’ Timer
__ Accompiished Classroom Feedback. T|
__ Poariially soreering results with cla
Accomplished level pattems of academi
__ Mot Accomplished | brainstorm how to improv 1 5 : 0 0

learness.

Interventionist Practices

Rating Tier 2 Quality Indicator mimients

:‘;’;ﬂ? shed E:;:QTEEEE;: www.interventioncentral.org
Accomplished before Tier 2 services begin. Those Tier 2 plans are

__ Mot Accomplished | archived electronically for long-term sforage and retrieval

__ Accompiished Research-Based Interventions. The Tier 2 merventionist

__ Partially employs intervention programs of practices supporisd by
Accomplished research.

__ Mot Accomplished

__ Accompiished Off-Grade-Level Focus. The focus of Tier 2 semvices iz to

__ Poariially fix ‘off-gradedevel’ academic deficit=—and i not simply an
Accomplished extension of daseroom insfruction through re-teaching of

__ Mot Accomplished | core instruction, homework help, or test preparation

__ Accompliched Progress-Monitoring. The Tier 2 interventionizt is

__ Partially colecting progress-monitoring data at least 2 Gmes per
Accomplished month to monitor the succese of the intervention.

__ Mot Accomplished

__ Accompizhed Intervention Check-Ups. The Tier 2 mierentionistz/Data

__ Partially Analysis Team review each sfudent’s performance at 6-10-
Accomplzhed week infervals to detemmine whether they are making

__ Mot Accompliched | adequate progress. At these check-ups, students can be

moved into difierent or more intensive infervention programs
or exited from Tier 2 senices—depending on progress.
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