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Response to Intervention

Workshop PPTs and handout available at:

http://www.interventioncentral.org/ken_ton_schools

www.interventioncentral.org
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Response

to Intervention

Tier 1: Building a Toolkit for Classroom Teachers as Intervention ‘First Responders”

Participants:

Schodl:

Date:

GOAL 1: The classroom teacher can mest with fellow teachers andéor consulianis 1o plan Tier 1 inlervensions. These
Tier 1 meetings soliow 3 stnciured progiem-sabving format, with a convenient format 1o document e inbevemntian.

List the ‘next steps” that you plan iz foliow bo accemplish
this goal:

1.

Wha in your school or district wil you need to enlist io
hilp wou with this goal?:

1

-

-

(X

What resources will you need beyond fiose supplied in
this raining o accomplish the goal™

1.

Comments:

GOAL 2: The classrodm teacher is ablke 1o narew the focus of probliem-soling 1o one or Teo student probisms

siated in Clear, specHc, observable tsms.

List the ‘next steps' that you plan te foliow o accemplish
this gaal:

1.

Wi in your Schadl or distict will you nesd to enlist 1o
hedp you with this goal?:

1.

-

-

[

What resources will you need eyond fiose supplied in
this raining o accomplish the goal?

1

-

Comments:

Worksheet: Intervention Pathways: How to Use Data to Set Classroom
Intervention Goals and Monitor Student Progress
Name:

Diake: Fresenter: Jim Viright

Use this workshest to apply concepts and fry out skills presented at today's fraining.

1. Describe the problem. Think of a student curently or previously in your class whose academic problem(s)
reguire significant amownts of your ime, energy, and support. In 1-2 sentences, briefly describe the nature of
fhat student's academic problem(s).

Deacription of studant academic problem(a)

2. Write a 3-part Problem-dentification Statement. Use this organizer to rewsite your student's academic problem
in the form of a 3-part Problem [D statement. For examples, see pp. 14-135 of handout

3-Part Academic Problem 1D Statemant
Environmental Gonditions or
Task Demands

Problem Deacription Typical or Expectad Lavel of

Parformancs

[3.  Write a Hypothesia Statement. Based on your knowledge of this student, weite a ‘hypothesis’ statement that
pinpoints the likely oot cawse' of the academic problem. Sees p 15 of handout for a listing of possible hypotheses:
(&) Skill Deficit; (B) Fluency Defict; (C) Refention Deficit; (0) Endurance Deficit, (E) Motivation Deficit

Hypothesis Statemant

www.interventioncentral.org 5




Response to Intervention

RTI: Tier 1: What Is the Expectation After Today’s Training?

 You are encouraged to use the resources and skills
presented to pilot and experiment with classroom interventions
at the ‘grassroots’ level back in your school.

« However, there Is no change in expectations of teacher
classroom practice as a result of this workshop.

 The district will soon establish an RTI Leadership Team to
coordinate RTI implementation across Ken-Ton Schools. That
Team will determine what the teacher’s responsibilities are
as Tier 1 classroom intervention ‘first responder’.

* Only then will the teacher’s role include classroom (Tier 1)
Intervention—and buildings will be notified of this.

www.interventioncentral.org




Response to Intervention

RTI: The Model. How is RTI organized

IN schools?




ACADEMIC RTI

Tier 3: High-Risk Students: 5%

Diagnostic assessment of
academic problems

RTI Team Meetings
Customized/intensive
academic intervention plan
Daily progress-manitoring

Tier 2: At-Risk Students: 15%

Tier 1: Universal: Core Instruction:

omall-group interventions fo
address off-grade-level
academic deficits

Regular progress-monitoring

80%

Effective group instruction
Universal academic screening
Academic interventions for
struggling students

AN

~

A

L

BEHAVIORAL RTI

Tier 3: High-Rizk Students: 5%

Functional Behavioral
Assessments (FBAs)

Behavior Intervention Plans
(BIPs)

Wrap-around RTI Team meetings
Daily progress-monitoring

Tier 2: At-Risk Students: 15%

small-group interventions for
emerging behavioral
prablems

Regular progress-monitoring

Tier 1: Universal: Classroom
Management: 80%

Clear behavioral expectations
Effective class-wide
management strategies
Universal behavior screening

Source: Grosche, M., & Volpe, R. J. (2013). Response-to-intervention (RTI) as a model to facilitate inclusion for students with learning and
behaviour problems. European Journal of Special Needs Education, 28, 254-269. http://dx.doi.org/10.1080/08856257.2013.768452



Response to Intervention

Essential Elements of RT] (Fairbanks, Sugai, Guardino, & Lathrop, 2007)

1. A*continuum of evidence-based services available to
all students" that range from universal to highly
individualized & intensive

2. “Decision points to determine if students are
performing significantly below the level of their peers
In academic and social behavior domains”

3. “Ongoing monitoring of student progress”

4. “Employment of more intensive or different
interventions when students do not improve in
response” to lesser interventions

5. “Evaluation for special education services if students
do not respond to intervention instruction"

Source: Fairbanks, S., Sugai, G., Guardino, S., & Lathrop, M. (2007). Response to intervention: Examining classroom behavior
support in second grade. Exceptional Children, 73, p. 289.

www.interventioncentral.org




Response to Intervention

NYSED has defined in regulation the
¢ ¢ | minimum components of an Rtl program but | 2
does not require a specific Rtl model that
must be uniformly used by all school
districts. School districts have discretion to
make specific decisions when designing the
structure and components of their Rtl
program. (NYSED RTI Guidance Document,
2010; p. 40).

Source: New York State Education Department. (October 2010). Response to Intervention: Guidance for New York State
School Districts. Retrieved November 10, 2010, from http://www.p12.nysed.gov/specialed/RTl/guidance-oct10.pdf; p. 40

www.interventioncentral.org
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Response to Intervention

The Classroom Teacher as
Ills does a

Interventionist. What sk
teacher need to successfully carry
out classroom interventions?

g

www.interventioncentral.org




Response to Intervention

Classroom Teacher: Tier 1 Intervention Skillset

O

N

Teachers must possess specific skills to
successfully plan and carry out classroom

(Tier 1) interventions. Schools should inventory
the current skillset of teachers, identify what
skills require development, and provide the
consultation and support necessary to ‘train up’
teachers in those skills.

View the next 4 slides to get you started on your
own inventory of teacher classroom intervention
skills!

www.interventioncentral.org 12




Response to Intervention

Classroom Teacher: Tier 1 Intervention Skillset

@ Understand the RTI Role: The teacher
. understands and accepts the role of classroom

l Intervention ‘first responder’.

Narrow the Problem: The teacher focuses on
one or two ‘fixable’ problems instead of juggling
multiple student deficits at once.

°

www.interventioncentral.org
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Response to Intervention

Classroom Teacher: Tier 1 Intervention Skillset

@ Clearly Define the Problem: The teacher
.l describes each selected student problem in

clear, specific, observable terms.

Select Research-Based Interventions: The
‘ teacher chooses research-based strategies that
address the identified problem(s).

www.interventioncentral.org
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Response to Intervention

Classroom Teacher: Tier 1 Intervention Skillset

@ Choose Data-Collection Methods: The
.l teacher selects one or more methods of data

collection to monitor progress.

Structure Data Collection: The teacher
‘ collects baseline data and sets an outcome goal
prior to the intervention.

www.interventioncentral.org
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Response to Intervention

Classroom Teacher: Tier 1 Intervention Skillset

@ Write Down the Plan: The teacher writes down
.l the intervention plan before starting the

Intervention.

Check Up on the Plan: The teacher reviews the
- ‘ data at a checkup point (e.g., 6 weeks) to decide
If the Intervention is effective or should be
revised.

www.interventioncentral.org

16




Response to Intervention

Activity: Classroom Teacher: Tier 1
Intervention: Skillset

* Review the 8 required elements in the
teacher ‘Tier 1’ intervention skillset (on next

slide).

» Select the TOP 1-2 elements from this
skillset list that you feel are currently the
greatest challenge in your school.

www.interventioncentral.org




Understand the RTI Role: The
teacher understands and accepts
the role of classroom intervention
‘first responder’.

Narrow the Problem: The teacher
focuses on one or two ‘fixable’
problems instead of juggling
multiple student deficits at once.

Clearly Define the Problem: The
teacher describes each selected
student problem in clear, specific,
observable terms.

Select Research-Based
Interventions: The teacher
chooses research-based strategies
that address the identified
problem(s).

5.

Classroom Teacher: Tier 1 Intervention: Skillset

Choose Data-Collection |
Methods: The teacher selects one
or more methods of data collection
to monitor progress.

Structure Data Collection: The
teacher collects baseline data, sets
an outcome goal prior to the
Intervention.

Write Down the Plan: The teacher
writes down the intervention plan
before starting the intervention.

Check Up on the Plan: The
teacher reviews the data at a

checkup point (e.g., 6 weeks) to

decide If the intervention Is effective
or should be revised.



Response to Intervention

Workshop Agenda: Tier 1

1. Core Instruction: Optimize! What elements of direct
Instruction can help teachers to optimize whole-group instruction to
reach the widest range of learners?

Y,

Classroom Intervention: Identify the Problem. What format
helps the teacher to describe the student academic problem
clearly?

< 3. Classroom Intervention: Check Out Sample Strategies. What
are examples of academic interventions?

4. Classroom Intervention: Collect Data. What are teacher-friendly
7 ways to collect data to monitor student progress on interventions?

o 9. Classroom Intervention: Choose the Path. What are the next
/ steps that your school can take during this school year ?

www.interventioncentral.org




Response to Intervention

=

structio
Imize whole-
reach the widest

0p. 3-5)

Core Instruction: Optimize! What
1 can

elements of direct Ir
help teachers to opt
group Instruction to
range of learners? (

www.interventioncentral.org




Response to Intervention

RTI: Tier 1: Core Instruction

e Strong core Instruction is the foundation of RTI.

When teachers are able successfully to teach across the
full range of classroom ability levels, individualized
academic interventions are not needed.

Strong instruction includes making optimal use of
Instructional time, integrating direct-instruction
elements into lessons, and providing accommodations &
supports as appropriate.

www.interventioncentral.org 21




Response to Intervention

RTI: Tier 1: Core Instruction: Direct

| n Stru Ctl O n How To: Implement Strong Core Instruction

‘eu-;m:-'.l | :lateJ | ClassiLesson: |

The checklizt below summarizes the essential elemsnts of a supporied-insruction approach. When

preparing lesson plans, instructors can use Mis resource as a pre-flight’ checkdist io make sure that their
eachers can strengthen | =msiemzmass:

1. Increaze Access to Instruction

[ ]
Instmicfional Element Koles
e I r eSSO n S y O Instructional Maich. Lesson content is appropriately maiched o

shudents” abiities [Bumns, VanDesHizyden, & Boics, 2008).

incorporating into them O Content Review at Lesson Starl The lesson opens with a brief review

of CONGEPIS of Matenial that have previsusly been presanted. (Burns,
VanDerHeyden, & Soice, 2008, Rosenshine, 2008).

elements Of dlreCt T Preview of Lesson Goal[s). AL e starl of instruction, the goais of he

curreml day's lesson are shared [Rasenshing 2008).

| ] L]
I n Stru Ctl O n 1 Chuniking of New Material. The teacher breaks new matesial inia
l smail, manageable increments, "chunks, or sbeps (Rasenshine, 2008).

(Online) T oo S

Insine tional Elsment oles

O Detailed Explanations & Instructions. Throughaut the lesson, the
teacher provides adequate explanations and detsiled instruclions for al
CONCEDts and materiaks being 1aught (Sume, VanDerHeyden, & Boice,
20D8).

O Think-Alouds/Talk-Alouds. When preseniing cognitive stalegies that
cannat be obserded direcTy, the i8acher descrives those sirategies i
stuents. Verbal explanations indude talk-alowds’ (e.g., Tie teacher
descrines and explaing ach SIep of @ cognitive stralegy) and 'think-
alods’ (e.g., the beacher applies a cognitive sirategy bo a particular
peabiem of task and wverbalizes the steps in applying the strategy)
{Bums, VanDerHeyden, & Boice, 2008, Rosenshing, 2008).

1 Work Models. The teacher makss sxsmplars of academic work 2.,

Es5aYs, compieied math wond problems) avaiiable 1o students for use
a5 models (Rosenshing, 2008).

1 Active Engagement. The teacher ensunes mat the lesson engages
the student in ‘acive accurate responding' [S&inner, Pappas & Davis,

2005) often encisgh o capture sludent attertion and 1o optimize

www.interventiory learning




How to: Implement Strong Core Instruction

1. Access to Instruction

Qinstructional Match

(Content Review at Lesson Start
Preview of Lesson Goal(s)

L Chunking of New Material

2. ‘Scaffolding’ Support
(Detailed Explanations & Instructions
(Talk Alouds/Think Alouds

(dWork Models

Active Engagement
Collaborative Assignments
1 Checks for Understanding

2. ‘Scaffolding’ Support (Cont.)
L Group Responding

L High Rate of Student Success
[Brisk Rate of Instruction

LFix-Up Strategies

3. Timely Performance Feedback
URegular Feedback

L Step-by-Step Checklists

4. Opportunities for Review/ Practice

L Spacing of Practice Throughout Lesson
L Guided Practice

U Support for Independent Practice
U Distributed Practice



Response to Intervention

How To Implement Strong Core Instruction

Increase Access to Instruction

1.

Instructional Match. Lesson content is appropriately
matched to students' abilities (Burns, VanDerHeyden, &
Boice, 2008).

Content Review at Lesson Start. The lesson opens with
a brief review of concepts or material that have previously
been presented. (Burns, VanDerHeyden, & Boice, 2008,
Rosenshine, 2008).

www.interventioncentral.org
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Response to Intervention

How To Implement Strong Core Instruction

Increase Access to Instruction

3. Preview of Lesson Goal(s). At the start of instruction, the
goals of the current day's lesson are shared (Rosenshine,

2008).

4. Chunking of New Material. The teacher breaks new
material into small, manageable increments, ‘chunks', or
steps (Rosenshine, 2008).

www.interventioncentral.org
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Response to Intervention

How To Implement Strong Core Instruction

Provide ‘Scaffolding’ Support

1. Detailed Explanations & Instructions. Throughout the
lesson, the teacher provides adequate explanations and
detailed instructions for all concepts and materials being
taught (Burns, VanDerHeyden, & Boice, 2008).

2. Talk-Alouds/Think-Alouds. Verbal explanations are given
to explain cognitive strategies: ‘talk-alouds’ (e.g., the
teacher describes and explains each step of a cognitive
strategy) and ‘think-alouds’ (e.qg., the teacher applies a
cognitive strategy to a particular problem or task and
verbalizes the steps in applying the strategy) (Burns,
VanDerHeyden, & Boice, 2008, Rosenshine, 2008).

www.interventioncentral.org
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Response to Intervention

How To Implement Strong Core Instruction

Provide ‘Scaffolding’ Support

3. Work Models. The teacher makes exemplars of academic
work (e.g., essays, completed math word problems)

available to students for use as models (Rosenshine,
2008).

4. Active Engagement. The teacher ensures that the lesson
engages the student in ‘active accurate responding’
(Skinner, Pappas & Davis, 2005) often enough to capture
student attention and to optimize learning.

www.interventioncentral.org
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Response to Intervention

How To Implement Strong Core Instruction

Provide ‘Scaffolding’ Support

5. Collaborative Assignments. Students have frequent
opportunities to work collaboratively--in pairs or groups.

(Baker, Gersten, & Lee, 2002; Gettinger & Seibert, 2002).

6. Checks for Understanding. The instructor regularly
checks for student understanding by posing frequent
guestions to the group (Rosenshine, 2008).

www.interventioncentral.org

28




Response to Intervention

How To Implement Strong Core Instruction

Provide ‘Scaffolding’ Support

/. Group Responding. The teacher ensures full class
participation and boosts levels of student attention by
having all students respond in various ways (e.g., choral
responding, response cards, white boards) to instructor
guestions (Rosenshine, 2008).

8. High Rate of Student Success. The teacher verifies that
students are experiencing at least 80% success in the
lesson content to shape their learning in the desired
direction and to maintain student motivation and
engagement (Gettinger & Seibert, 2002).

www.interventioncentral.org
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Response to Intervention

How To Implement Strong Core Instruction

Provide ‘Scaffolding’ Support

9. Brisk Rate of Instruction. The lesson moves at a brisk
rate--sufficient to hold student attention (Carnine,1976;
Gettinger & Seibert, 2002).

10. Fix-Up Strategies. Students are taught fix-up strategies
(Rosenshine, 2008) for use during independent work (e.g.,
for defining unknown words in reading assignments, for
solving challenging math word problems).

www.interventioncentral.org
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Response to Intervention

How To Implement Strong Core Instruction

Give Timely Performance Feedback

1. Regular Feedback. The teacher provides timely and
regular performance feedback and corrections throughout
the lesson as needed to guide student learning (Burns,
VanDerHeyden, & Boice).

2. Step-by-Step Checklists. For multi-step cognitive
strategies, the teacher creates checklists for students to
use to self-monitor performance (Rosenshine, 2008).

www.interventioncentral.org
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Response to Intervention

How To Implement Strong Core Instruction

Provide Opportunities for Review & Practice

1. Spacing of Practice Throughout Lesson. The lesson
Includes practice activities spaced throughout the lesson.
(e.g., through teacher demonstration; then group practice
with teacher supervision and feedback; then independent,
individual student practice) (Burns, VanDerHeyden, &
Boice).

www.interventioncentral.org
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Response to Intervention

How To Implement Strong Core Instruction

Provide Opportunities for Review & Practice

2. Guided Practice. When teaching challenging material, the
teacher provides immediate corrective feedback to each
student response. When the instructor anticipates the
possibility of an incorrect response, that teacher forestalls
student error through use of cues, prompts, or hints. The
teacher also tracks student responding and ensures
sufficient success during supervised lessons before having
students practice the new skills or knowledge
independently (Burns, VanDerHeyden, & Boice, 2008).

www.interventioncentral.org 33




Response to Intervention

How To Implement Strong Core Instruction

Provide Opportunities for Review & Practice

3. Support for Independent Practice. The teacher ensures
that students have adequate support (e.g., clear and
explicit instructions; teacher monitoring) to be successful
during independent seatwork practice activities
(Rosenshine, 2008).

4. Distributed Practice. The teacher reviews previously
taught content one or more times over a period of several
weeks or months (Pashler et al., 2007; Rosenshine &
Stevens, 1995).

www.interventioncentral.org
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How to: Implement Strong Core Instruction

1. Access to Instruction 2. ‘Scaffolding’ Support (Cont.)

dinstructional Match L Group Responding

1Co Activity: Strong Direct

QPre : 1Brisk Rate of Instruction B
Instruction | | 0200

dCh 1Fix-Up Strategies

2. 11, Review this list of elements of | Timely Performance Feedback
De direct instruction (pp.3-5).  IRegular Feedback

dTal . _ 1Step-by-Step Checklists
2. Discuss how you might use

WA +this or a similar checklist to Opportunities for Review/ Practice

QA help teachers to deliver

consistent, strong core | |
=C0 instruction to benefit 1Guided Practice

QCh struggling learners. 1Support for Independent Practice
U Distributed Practice

1Spacing of Practice Throughout Lesson
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ntify the
ne —

{

Classroom Intervention: Ide
Problem. What format helps t

teacher to describe the studen
~academic problem clearly?
- (pp.6-8)




Response to Intervention

Worksheet: Intervention Fathways: How to Use Data to Set Classroom
Intervention Goals and Monitor Student Progress

Fresenter: Jim Wright

1. Describa tha problam. Think of 3 shadent curently or previcusly in your dass whose academic problemis)
reqquire sigrificant amounts of your ime, energy, and suppor. | 1-2 sentences, brefly desorbe the nahure of
that students academic problem(s).

£, Sslect your asssssmant

question(s). Choose 1 of mose
quesfions about the sbudent io
be the focus of data collection.
Review e questions list on po.
67 of handout

o

Chooss your data tools. For
each question posad, select one
or more data-callection toolks o
answer it. Review the listieg of
fools on po. 4-3 of handout.

Decide how to sst a goal.
For each method of dats
collecfion chosen, decide
howe you wall 5et an
irfervaniion outcome goal:
e.g., corsult benchmank
PORTE, WSS 3 cRisRon-
refizrencad standard;
collect group namms.

Description of studant acadamic problam(=)

[2. Writa 2 3-part Problem-ldentification Statemant. Lisz this organizer fo rewrils your shadent's scademic problem
in the foem of 3 3-part Problem 10 sistement. For sxamples, see pp. 1413 of handowt:

+-Part Academic Problem D Statement

Environmeantal Gonditions or Problem Description Typical or Expectad Leval of
Task Demands Parformance

'Y
» »
» »

[3. Writa a Hypothesie Statament. Eased or your knowledoe of this shudent, wite 3 hypothesis’ ststement that
prpaints the likely ‘oot cavse’ of the academic prablem. See po13 of hardaow for a Isiing of pessible kypotheses:
(A) Skill Defici; (B) Fluercy Defict; (Z) Rebention Deficit; (D) Endurance Defici; (E) Motivation Deficit.

Hypothesis Statament

www.interventioncentral.org




Response to Intervention

Data-Collection Worksheet: Activity

www.interventioncentral.org

1. Describe the problem. Think of a student currently or
previously in your class whose academic problem(s) require
significant amounts of your time, energy, and support. In 1-2
sentences, briefly describe the nature of that student’s

academic problem(s).

<

Description of student academic problem(s)

www.interventioncentral.org 38




Response to Intervention

Academic Problem Identification: Steps

Format the problem description as a 3-part
problem-identification statement.

The process of writing this statement can help
to make the description of the academic
behavior more specific and also prompts the
teacher to think about an appropriate
performance goal.

www.interventioncentral.org
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Response to Intervention

3-Part Problem ID Statement: Examples

Conditions Problem Typical/Expected
Description Level of Performance
When working Alice frequently | while most
Independently at seeks teacher classmates are
her desk... help... able to complete
the task without
adult support.

www.interventioncentral.org




Response to Intervention

3-Part Problem ID Statement: Examples

Conditions Problem Typical/Expected
Description Level of Performance

For science Tye turns in while the

homework... assignments an classroom median
average of 50% rate of homework
of the time... turned in is 90%.

www.interventioncentral.org




Response to Intervention

3-Part Problem ID Statement: Examples

Conditions Problem Typical/Expected
Description Level of Performance

When given a 2- Brad computes while the math-

minute timed an average of computation

worksheet of 21 correct benchmark norm

multiplication digits... for Brad's grade

facts 0-9... level is 42 correct
digits.

www.interventioncentral.org




Response to Intervention

3-Part Problem ID Statement: Examples

Conditions Problem Typical/Expected
Description Level of Performance

When completing | Annis unableto | while most peers

an introductory- translate that In her class have
level algebra word | word problem mastered this
problem... Into an equation | skKill.

with variables...

www.interventioncentral.org




Response to Intervention

Worksheet: Intervention Pathways: How to Use Data to Set Classroom
Intervention Goals and Monitor Student Progress

£, Salect your aspespmant [f. Ghoose your datatools, For |6, Decids how o eat 2 goal.
question(p). Choose 1 or more each question posed, select one For each method of data
) —_— : quesfions about the student iz or more data-coliection tooks fo collecfion chosen, decide
Hawe, Cate: Presenter. Sim Wiright be the focus of data collection. answer it. Review the listing of v you will set 3n
Resiew e questiors list on pp. tools on pp. 4-3 of handout. irtzreaniion outcome goal:
6-7 of handout. e.g., corsult benchmark
Use this workshest to apply concepts and try out shills presented 3t todsy's trairing. PORTE, USE 3 CRIEAOR-
refererced standard,
T Describa the problam. Trirk of 2 shident camenily o previoasly i your oass whase academi prabeml] et oo more
recuire sigrificant amounts of your ime, energy, and suppor. | 1- sentences, besfly descrbe the nahure of _ il -
that studenf'= academic problem(s). Agzaszmant Cuestiona:
Description of studant acadamic problam(s) o la o
» »
il | il
2. Writa a 3-part Problem-ldentification Statement. Uisz this crganizer fo rewritz your shedent's scademic problem
in the form of 3 3-part Problem ID sistement. For examples, see pp. 14415 of handowt: "™ ('S
3-Part Academic Problem ID Statement
Environmantal Gonditions or Problem Description Typical or Expectad Laval of
Task Demands Parformance
|* | |*
» »

[1. Writa 2 Hypotheaie Statament. Bas=d or your knowledos of this studeat, write 3 hypothesis’ ststement that
pinpaints the likely ‘oot cavse’ of the academic problem. See p15 of hardowd for a lisfing of possible hypotheses:
(A) Skill Defici; (B) Flusrcy Deficit; [T) Retention Deficit; (D) Endurance Deficit; (E) Motivation Deficit.

Hypothesis Statement

www.interventioncentral.org




Response to Intervention

Data-Collection Worksheet: Activity | °°*°°

www.interventioncentral.org

2. Write a 3-part Problem-ldentification Statement. Use this
organizer to rewrite your student’s academic problem in the
form of a 3-part Problem ID statement. For examples, see pp.

14-15 of handout;
3-Part Academic Problem ID Statement
Environmental Conditions or Problem Description
Task Demands

Typical or Expected Level of
Performance




Response to Intervention

Academic Problem Identification: Steps

Choose a hypothesis for what Is the most likely
cause of the problem.
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Response to Intervention

Academic Problems: Hypotheses & Recommendations

Hypothesis Recommendation

o Skill Deficit. The student has |Provide direct, explicit

not yet acquired the skill. Instruction to acquire the skill.
Reinforce the student for effort
and accuracy.
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Response to Intervention

Academic Problems: Hypotheses & Recommendations

Hypothesis

Recommendation

e Fluency Deficit. The student |Provide opportunities for the
nas acquired the basic skill |student to practice the skill and
out Is not yet proficient. give timely performance

feedback. Reinforce the student
for fluency as well as accuracy.
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Response to Intervention

Academic Problems: Hypotheses & Recommendations

Hypothesis

Recommendation

e Retention Deficit. The
student can acquire
the skill but has
difficulty retaining it
over an extended
period.

Give the student frequent opportunities
for practice to entrench a skill and help
the student to retain it over time. Begin
by scheduling more numerous practice
episodes within a short time ('massed
review') to promote initial fluency and
then strengthen longer-term skill
retention by scheduling additional
periodic review (‘distributed review')
across longer spans of several weeks
or more.
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Response to Intervention

Academic Problems: Hypotheses & Recommendations

Hypothesis Recommendation

e Endurance Deficit. | Consider these ideas to boost endurance:
The student can |e In structuring lessons or independent

do the skill but work, gradually lengthen the period of
engagesinitonly | time that the student spends in skills
for brief periods. practice or use.

e Have the student self-monitor active
engagement in skill-building activities--
setting daily, increasingly ambitious
work goals and then tracking whether
he or she successfully reaches those
goals.
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Response to Intervention

Academic Problems: Hypotheses & Recommendations

Hypothesis

Recommendation

e Generalization Deficit. The
student possesses the basic
skill but fails to use it across
appropriate situations or
settings.

Train the student to identify the
relevant characteristics of
situations or settings when the
skill should be used. Provide
Incentives for the student to use
the skill in the appropriate
settings.
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Response to Intervention

Academic Problems: Hypotheses & Recommendations

Hypothesis Recommendation

e Motivation (Performance) Use various strategies to
Deficit. The student is engage the student in the skill
capable of performing the (e.g., select high-interest
skill and can identify when  |learning activities; offer
use of the skill is Incentives to the student for
appropriate—but successful use of the skill, etc.).
nonetheless Is not motivated
to use the skill.

www.interventioncentral.org




Response to Intervention

Worksheet: Intervention Pathways: How to Use Data to Set Classroom
Intervention Goals and Monitor Student Progress

Hame, Catz: Presenter: Jim Viright

Use this workshest to apply concepts and try out shills presented 3t todsy's trairing.

1. Describa the problam. Think of 3 shadeat cumently or previously i your dfass whose academic problem(s)
recuire sigrificant amounts of your ime, energy, and suppor. | 1- sentences, besfly descrbe the nahure of
that studenf= academic problem(s).

Resiew e questiors list on pp.
6-7 of handout

tools on pp. 4-3 of handout.

£, Salect your aspespmant 5. Chooss your data tools. For Decids how o sst a goal.
question(p). Choose 1 or more each question posed, select one For each method of data
quesfions about the student iz or more data-coliection tooks fo collecfion chosen, decide
b= the focus of data collection. anzwer it. Review the listing of

Tows you will sef an
irtzreaniion outcome goal:
e.g., corsult benchmark
PORTE, USE 3 CRIEAOR-
refizrenced standand,
collect group narmeE.

Description of studant acadamic problam(s)

in the form of 3 3-part Problem ID sistement. For examples, see pp. 14415 of handowt:

2. Writa a 3-part Problem-ldentification Statement. Uisz this crganizer fo rewritz your shedent's scademic problem

3-Part Academic Problam ID 3tatement

Environmantal Gonditions or Problem Description Typical or Expectad Laval of
Taszk Demands Parformance

»
» »
» »

[1. Writa 2 Hypotheaie Statament. Bas=d or your knowledos of this studeat, write 3 hypothesis’ ststement that

(A) Skill Defici; (B) Flusrcy Deficit; [T) Retention Deficit; (D) Endurance Deficit; (E) Motivation Deficit.

pinpaints the likely ‘oot cavse’ of the academic problem. See p15 of hardowd for a lisfing of possible hypotheses:

Hypothesis Statament
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Response to Intervention

Data-Collection Worksheet: Activity ~— °°*°°

www.interventioncent

rrrrrrr

3. Write a Hypothesis Statement. Based on your knowledge of
this student, write a ‘hypothesis’ statement that pinpoints the
likely ‘root cause’ of the academic problem. See p.15 of
handout for a listing of possible hypotheses:

(A) Skill Deficit; (B) Fluency Deficit; (C) Retention Deficit;
(D) Endurance Deficit; (E) Motivation Deficit.

<

Hypothesis Statement
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Response to Intervention
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Response to Intervention

Classroom Intervention: Check
Out Sample Strategies. What are

examples of academic
Interventions?
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Response to Intervention

Interventions: Quality Indicators

Academic interventions selected at Tier 1 should:
* have research to support them.

* |ogically address the student’s identified area(s) of
deficit (the ‘prescription’ model).
* Include instructions (i.e., a ‘script’) to allow the

Interventionist to carry out the intervention correctly and
with consistency.

www.interventioncentral.org
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Sampler: Academic Interventions:

1.
2.
3.

© o ~N o

Incremental Rehearsal (Phonics)
Reading Racetrack (Vocabulary)

Group-Based Repeated Reading
(Fluency)

Linking Pronouns to Referents
(Comprehension)

Read-Ask-Paraphrase
(Comprehension)

Ask-Read-Tell (Comprehension)
Sentence Combining (Syntax)
Cover-Copy-Compare (Math Fact)
Classwide Peer Tutoring (Math Facts)

10. Work Planning Skills (Self-Regulation)
11. Learning Contracts (Self-Regulation)

ition

rg




Response to Intervention

Sample Strategies to
Promote...Phonics/Alphabetics

www.interventioncentral.org
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Response to Intervention

| etter Names: Incremental Rehearsal

K P
Step 1: The tutor writes

down on a series of flash
cards the letters that the t m

student needs to learn.

D
W G
N C
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Response to Intervention

Incremental Rehearsal of Letter Names

'‘KNOWN' Letters

‘UNKNOWN' Letters

Step 2: The tutor reviews
the letter identification b
cards with the student.

Any card that the student
can answer within 2 Y

seconds is sorted into

the ‘KNOWN’ pile. Any
card that the student

cannot answer within two
seconds—or answers D
Incorrectly—is sorted into

the ‘UNKNOWN' pile.

K
N
h W
I
m C
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Response to Intervention

Incremental Rehearsal of Letter Names

Step 3: The tutor is now ready to follow a nine-step incremental-rehearsal
sequence: First, the tutor presents the student with a single index card
containing an ‘unknown’ letter. The tutor reads the letter aloud, then prompts
the student to read off the same unknown letter.

www.interventioncentral.org
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Response to Intervention

Incremental Rehearsal of Letter Names

Step 3 (Cont.): Next the tutor takes a letter from the ‘known’ pile and pairs it
with the unknown letter. When shown each of the two letters, the student is
asked to identify It.
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Response to Intervention

Incremental Rehearsal of Letter Names

Step 3 (Cont.): The tutor then repeats the sequence--adding yet another
known letter card to the growing deck of flash cards being reviewed and each
time prompting the student to answer the whole series of letter names. This
process continues until the review deck contains a total of one ‘unknown’ letter
and eight ‘known’ letters (a high ratio of ‘known’ to ‘unknown’ material ).

K b P
Y C h
g D a
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Response to Intervention

Incremental Rehearsal of Letter Names

Step 4: At this point, the last ‘known’ letter that had been added to the
student’s review deck is discarded (placed back into the original pile of ‘known’
items) and the previously ‘unknown’ letter name is now treated as the first
‘known’ letter in new student review deck for future drills.

K ) b P

e ]
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Response to Intervention

Incremental Rehearsal of Letter Names
Step 4: The student is then presented with a new ‘unknown’ letter to identify-

and the review seqguence Is once again repeated each time until the ‘unknown’
letter is grouped with nine ‘known’ letters—and on and on. Dally review
sessions are discontinued either when time runs out or when the student
answers an ‘unknown’ letter incorrectly three times.

N K b
p Y C
h Q D
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Response to Intervention

Sample Strategy to Promote...Sight-Word
Vocabulary
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Response to Intervention

Reading Racetrack

The teacher selects 28 words from a sight word list
(e.g., Dolch, Fry) to create ‘Reading Racetracks'.

* In one session, the student reads through four target
Racetracks with 7 words each and one review
Racetrack with all 28 words.

 The student reads words aloud from a ‘Reading
Racetrack’ sheet for 1 minute.

 The student engages in repeated readings from that
Racetrack wordlist until reaching a 90-word criterion
or having read the list five times in a row.

Source: Rinaldi, L., Sells, D., & McLaughlin, T. F. (1997). The effect of reading racetracks on the sight word acquisition and fluency of
elementary students. Journal of Behavioral Education, 7, 219-233.




;cﬁh en
%ive
® five ' some
3 Reading
stop then
‘ Racetrack .a
know were
Student: JAKE
: Diate: oept 17, 2014 7
then ‘.“.i-trdlist: - had
- Circle List T*,.I or Review .
were know
I 3
some stop
five étup w:n.rere had I;:nuw some then

Source: Rinaldi, L., Sells, D., & McLaughlin, T. F. (1997). The effect of reading racetracks on the sight word acquisition and fluency of
elementary students. Journal of Behavioral Education, 7, 219-233.



Response to Intervention

=

Core Works' Series © 2014 Jim Wright

(IR

Reading Racetrack Score Sheet  stugent Wordiist Date:

TARGETLIST1 | #Words | #Errors | Practice Words TARGETLIST 3 | #Words | #Errors | Practice Words
Correct Correct

First Read First Read

Second Read Second Read

Third Read Third Read

Fourth Read Fourth Read

Fifth Read Fifth Read

Source: Rinaldi, L., Sells, D., & McLaughlin, T. F. (1997). The effect of reading racetracks on the sight word acquisition and fluency of
elementary students. Journal of Behavioral Education, 7, 219-233.




Response to Intervention

Sample Strategy to Promote...Reading
Fluency
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Response to Intervention

Group-Based Repeated Reading

(Available on Conference Web Page)

An effective group repeated reading intervention
(Klubnik & Ardoin, 2010) has been developed that
allows a tutor to work on reading fluency with up to 3
students in a group format. This tutoring package
Includes several components, with repeated reading as
the ‘engine’ that drives student growth in reading
fluency. A tutoring session using this group intervention
will last about 15 minutes.

Source: Klubnik, C., & Ardoin, S. P. (2010). Examining immediate and maintenance effects of a reading intervention package
on generalization materials: Individual versus group implementation. Journal of Behavioral Education, 19, 7-29.




Response to Intervention

Group-Based Repeated Reading

Preparation. To prepare for each tutoring session, the
tutor creates or obtains these materials:

« 1 student reading passage: This passage should be 150
words or longer and at students' instructional level.
Instructional as defined here means that students are able
to correctly read at least 90% of the words in the passage.

Copies of the passage are made for each student and the
tutor.

1 copy of the Group Repeated Reading Intervention
Behavior Rating Scale (two versions of which appear later
in this document).

Source: Klubnik, C., & Ardoin, S. P. (2010). Examining immediate and maintenance effects of a reading intervention package
on generalization materials: Individual versus group implementation. Journal of Behavioral Education, 19, 7-29.



Response to Intervention

Group-Based Repeated Reading

Procedure. The group repeated reading intervention has 4
components: passage preview, repeated readings, phrase-
drill error correction, and contingent reward:

1. Passage Preview. The tutor reads the practice passage
aloud once while students follow along silently, tracking
their place with an index finger. During this initial read-
through, the tutor stops several times at unpredictable
points and asks a student selected at random to read the
next word in the passage. (NOTE: This ‘assisted cloze'
strategy -- Homan, Klesius, & Hite,1993--ensures that
students pay close attention to the tutor's modeling of text.)

Source: Klubnik, C., & Ardoin, S. P. (2010). Examining immediate and maintenance effects of a reading intervention package
on generalization materials: Individual versus group implementation. Journal of Behavioral Education, 19, 7-29.




Response to Intervention

Group-Based Repeated Reading

Procedure.

2. Repeated Readings. The tutor next has the students read
the practice passage aloud 3 times . For each read-aloud,
the students engage in sequential reading, with the process
continuing in round-robin fashion until the passage Is
completed. When a student misreads or hesitates in
reading a word for 3 seconds or longer, the tutor states the
correct word. At the beginning of each repeated reading, the
tutor selects a different student, to ensure that by the end of
the 3 readings, each student will have read each sentence
In the passage once.

Source: Klubnik, C., & Ardoin, S. P. (2010). Examining immediate and maintenance effects of a reading intervention package
on generalization materials: Individual versus group implementation. Journal of Behavioral Education, 19, 7-29.




Response to Intervention

Group-Based Repeated Reading

Procedure.

3. Phrase Drill Error Correction. At the end of each reading, the
tutor reviews error words (misreads or hesitations for 3
seconds or longer) with students. The tutor points to each error
word, ensures that students are looking at the word, and asks
them to read the word aloud in unison.

If students misread or hesitate for 3 seconds or longer, the
tutor pronounces the error word and has students read the
word aloud together (choral responding). Then the tutor has
students read aloud a phrase of 2-3 words that includes the
error word--performing this action twice.

Source: Klubnik, C., & Ardoin, S. P. (2010). Examining immediate and maintenance effects of a reading intervention package
on generalization materials: Individual versus group implementation. Journal of Behavioral Education, 19, 7-29.




Response to Intervention

Group-Based Repeated Reading

Procedure.

4. Contingent Reward. At the start of each tutoring session, the
tutor reviews with the group the 3 behavioral expectations from
the Group Repeated Reading Intervention Behavior Rating

Sca
- W
- W

e.
nen asked to read aloud, | did my best reading.

nen others were reading, | paid close attention.

— | showed good behaviors and followed all directions quickly.

The tutor reminds the students that they can earn a reward If
they observe these behavioral expectations.

Source: Klubnik, C., & Ardoin, S. P. (2010). Examining immediate and maintenance effects of a reading intervention package
on generalization materials: Individual versus group implementation. Journal of Behavioral Education, 19, 7-29.




Response to Intervention

Group Repeated Reading Intervention Behavior Rating Scale

Student Mame: Beading Groupn Stydants Ciate:

Rater: Tutor Classroom:

Directions: Review each of the Behavior Heport Card items below. For each item, rate the degree to which the student showed the
behavior or met the behavior goal.

Student 1 Student 2 Student 3

When asked fo read aloud, | did my best
readimng.

The degres to which Reading Group Students met
this behawior goal

® @ 6
1 3

r

~®
®
@
~®
®
@
~®
®
=@

When others were reading, [ paid close
atfentiomn.

The degree to which Reading Group Students met
this behawior goal

@& @ ©
1 i E

-®
®
“©
-®
®
“©
-®
®
@

I showed good behawviors and followed all
directions gquickly.

The de to which Reading G Student i X, X, e
e ﬂ;iEbeiiuli;?gnr.:llupa =reme {? %} {?:}

® ® ©
1 a
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Response to Intervention

Group Repeated Reading Intervention Behavior Rating Scale

Student Mame: Reading Group Studants Diate:

Rater: Tutor Classnoom:

Directions: Review each of the Behavior Report Card itemns below. For each item, rate the degree to which the student showed the
behavior or met the behavior goal.

Student 1 Student 2 Student 3
When asked fo read aloud, | did my best
reading.
How well Reading Group Students did in meeting P F G P F G P F G
the behavior goal? 1....2..3 1.2 1. .23
1 s K|
Foar Far  Good
When others were reading, [ paid close
atferntiomn.
How well Reading Group Students did in meeting P F G P F G P F G
the behavior goal? 1....2..3 1.2 1. .23
) 1 s 3
Pogr Far  Good
| showed good behaviors and followed all
directions gquickly.
How well Reading Group Students did in meeting P F G P F G P F G
the behavior goal? 1....2..3 1.2 1. .20
1 s K|
Poar Far  Good
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Response to Intervention

Group-Based Repeated Reading

Procedure.

4. Contingent Reward (Cont.) At the end of the session, the tutor
rates each student's behavior on the Group Repeated Reading
Intervention Behavior Rating Scale. Any student who earns a
top score (3 points) on all rating items receives a nickel
(Klubnik & Ardoin, 2010), sticker, or other modest reward.

Source: Klubnik, C., & Ardoin, S. P. (2010). Examining immediate and maintenance effects of a reading intervention package
on generalization materials: Individual versus group implementation. Journal of Behavioral Education, 19, 7-29.




Response to Intervention

Sample Strategies to Promote...Reading
Comprehension
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Response to Intervention

Reading Comprehension ‘Fix-Up’ Skills: A Toolkit (Cont.)

 [Student Strategy] Linking Pronouns to Referents (Hedin &
Conderman, 2010). Some readers lose the connection
between pronouns and the nouns that they refer to (known as
‘referents’)—especially when reading challenging text. The
student Is encouraged to circle pronouns in the reading, to
explicitly identify each pronoun’s referent, and (optionally) to
write next to the pronoun the name of its referent. For example,
the student may add the referent to a pronoun in this sentence
from a biology text: “The Cambrian Period is the first geological
age that has large numbers of multi-celled organisms
associated with it ©@mbrian Period -
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Response to Intervention

Reading Comprehension: Self-Management Strategies

« RETAIN TEXT INFORMATION WITH PARAPHRASING (RAP).
The student is trained to use a 3-step cognitive strategy when
reading each paragraph of an informational-text passage: (1)

PARAPH
own word
acronym

READ the paragraph; (2) ASK oneself what the main idea of the
paragraph is and what two key details support that main idea,; (3)

RASE the main idea and two supporting detalls into one's
S. This 3-step strategy is easily memorized using the

RAP (read-ask-paraphrase). OPTIONAL BUT

RECOMMENDED: Create an organizer sheet with spaces for the
student to record main idea and supporting details of multiple
paragraphs—to be used with the RAP strategy-to be used as an
organizer and verifiable work product.

Source: Hagaman, J. L.,
comprehension of young students. Remedial and Special Education, 33, 110-123.

Casey, K. J., & Reid, R. (2010). The effects of the paraphrasing strategy on the reading




Resp Read-Ask-Paraphrase (RAF) Sheet
Mame: Dot THePages of Reading
Siuden| Directions: For 2act paragapiifom your sesigred reading, (1) READ fhe peragraph; (2] A3K yoursel whet the main
deawl:f::?;r:p-;;:dmﬂﬁ;ltta:::-.ﬁ: ;ﬂ:ﬁi;:;.-a"hu: 13 PARAPHRAEE the main idea snd beo supporiing
Paragraph 1
READ-ASK- —
PARAPHRASE
(RAP) Sheet:
Reading
. Paragraph 3
Comprehension:
Cognitive Strategy
(Available on
Conference Web S
Page)
Paragraph 5
ww




Response to Intervention

Reading Comprehension: Self-Management Strategies

« CREATE A PLAN FOR ASSIGNED READINGS (ART). A means to develop
self-monitoring skills in comprehension is to teach students a cognitive
strategy : ART: Ask-Read-Tell (McCallum et al., 2010). For challenging
passages, the student is trained to apply a 3-step ART sequence, which
maps to the pre-reading/reading/post-reading timeline:

1. ASK: Before reading the text, the student looks over the title of the passage,
asks what the topic is likely to be, considers what he or she already knows
about that topic, and generates 2 questions that the student hopes to
answer through reading.

2. READ: While reading, the student stops after each paragraph to query
whether he or she has adequately understood that section of the passage
and, if necessary, applies comprehension fix-up skills.

3. TELL: After reading, the student attempts to answer the 2 questions posed

earlier based on the content just read.
Source: McCallum, R. S., Krohn, K. R., Skinner, C. H., Hilton-Prillhart, A., Hopkins, M. Waller, S., & Polite, F. (2010). Improving

reading comprehension of at-risk high-school students: The art of reading program. Psychology in the Schools, 48(1), 78-86. 85




RESPOI  [ASK-READ-TELL (ART): Student Worksheet pecam =a, 2

"'.-u"'cl |F‘u::a:n1:|::|: THEI |:h'h|

Step 2: Goal While Reading: | READ the passage carefully for full understanding:
While reading, | stop after each paragraph to ask, "Did | understand what | just read?"

If | do understand the paragraph, | mark it with a plus sign (+) and continue reading.

If | do not understand the paragraph, | mark it with a minus (-) sign and:

- reread the paragraph;

- slow my reading;

- focus my full attention on what | am reading;

- underline any words that | do not know and try to figure them out from the reading (context).

Conference e 0 undersiznd the parmgrach, | merk i with & plus =g [+) 2nd contnue reading.

i |00 Mot undersiand Bre parsgraph, | menk & with & minues (-] sign and:
Pag6) - rerend bhe prmgeaph
- slowr mry rending;
- forue: my (L sftesbon on whel | am meading
- underiine smy words et | do mof know and by fo figume them out from the reading [confed).

I:l Siep I Goal Aler Reading: | TELL what | learned Irom the passage:
Based om my reading, ke are arewers fo my 180 questions from Sk 1

When | mest wilh my peer padner, we TELL each olher whial e TR from e passsge. sharing our
quieshons and armeee. Then we il shout any ofver inbere=ifing infioemation from e meding.

WWW.I




Response to Intervention

Sample Strategy to Promote...Writing:
Grammar & Syntax
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Response to Intervention

Sentence Combining (Online)

Students with poor writing skills often write sentences that lack
‘syntactic maturity’. Their sentences often follow a simple,
stereotyped format. A promising approach to teach students use of
diverse sentence structures is through sentence combining.

In sentence combining, students are presented with kernel sentences
and given explicit instruction in how to weld these kernel sentences
Into more diverse sentence types either

— by using connecting words to combine multiple sentences into
one or

— by isolating key information from an otherwise superfluous
sentence and embedding that important information into the base
sentence.

Sources: Saddler, B. (2005). Sentence combining: A sentence-level writing intervention. The Reading Teacher, 58, 468-471.

Strong, W. (1986). Creative approaches to sentence combining. Urbana, OL: ERIC Clearinghouse on Reading and
Communication Skill & National Council of Teachers of English.
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Response to Intervention

Formatting Sentence Combining Examples

e ‘Connecting words’ to be used as a sentence-combining tool appear in parentheses at the end
of a sentence that is to be combined with the base clause.

Example: Base clause: The car stalled.
Sentence to be combined: The car ran out of gas. (because)
Student-Generated Solution: The car stalled because it ran out of gas.

e The element(s) of any sentence to be embedded in the base clause are underlined.

Example: Base clause: The economic forecast resulted in strong stock market gains.
Sentence to be embedded: The economic forecast was upbeat.
Student-Generated Solution: The upbeat economic forecast resulted in strong
stock market gains.
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Response to Intervention

Formatting Sentence Combining Examples

Sentence-Combining: Connecting

‘Connecting words’ to be used as a sentence-combining tool appear in parentheses at the end
of a sentence that is to be combined with the base clause.

Example: Base clause: The car stalled.
Sentence to be combined: The car ran out of gas. (because)
Student-Generated Solution: The car stalled because it ran out of gas.

Sentence-Combining: Embedded

The element(s) of any sentence to be embedded in the base clause are underlined.

Example: Base clause: The economic forecast resulted in strong stock market gains.
Sentence to be embedded: The economic forecast was upbeat.
Student-Generated Solution: The upbeat economic forecast resulted in strong
stock market gains.
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Response to Intervention

Table 1: Sentence-combining types and examples (Saddler, 2005; Strong, 1986)

Type of Sentence

Sentence Combining Example

Multiple (Compound) Sentence
Subjects or Objects:

Two or more subjects can be
combined with a conjunction

(e.g., or, and).

Two or more direct or indirect
objects can be combined with a
conjunction (e.g., or, and).

Skyscrapers in the city were damaged in the hurmcane.
Bridges in the city were damaged in the humcane.
Skyscrapers and bridges in the city were damaged in the
hurmicane.

When they travel, migratory birds need safe habitat.
When they travel, migratory birds need regular supplies of
food.

When they travel, migratory birds need safe habitat and
regular supplies of food.

Adjectives & Adverbs: When a
sentence simply contains an
adjective or adverb that modifies
the noun or verb of another
sentence, the adjechive or adverb
from the first sentence can be
embedded in the related
sentence.

Dry regions are at nsk for chronic water shortages.
Overpopulated regions are at nsk for chronic water
shortages.

Dry and overpopulated regions are at risk for chronic
water shortages.

Health care costs have nsen nationwide.
Those health care costs have nsen quickly.
Health care costs have nisen quickly nationwide.
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Response to Intervention

Table 1: Sentence-combining types and examples (Saddler, 2005; Strong, 1986)

Type of Sentence

Sentence Combining Example

Connecting Words: One or
more sentences are combined
with connecting words.

Coordinating conjunctions (e g,
and, but) link sentences on an
equal basis.

Subordinating conjunctions (e.q.,
after, until, unless, before, while,
because) link sentences with one
of the sentences subordinate or
dependent on the other.

¢ The house was falling apart.
No one seemed to care. (but)

¢ The glaciers began to melt.
The earth’'s average temperature increased. (because)
The glaciers began to melt because the earth’s average
temperature increased.

The house was falling apart, but no one seemed to care.

Relative Clauses: Sentence
contains an embedded,
subordinate clause that modifies
a noun.

¢ The artist was the most popular in the city.
The artist painted watercolors of sunsets. (who)
The artist who painted watercolors of sunsets was the
most popular in the city.

Appositives: Sentence contains
two noun phrases that refer to the
same object. When two
sentences refer to the same
noun, one sentence be reduced
to an appositive and embedded

in the other sentence.

¢ The explorer paddled the kayak across the raging nver.
The explorer was an expert in handling boats.

The explorer, an expert in handling boats, paddled the
kayak across the raging river.

www.interventioncentral.org

92




Response to Intervention

Table 1: Sentence-combining types and examples (Saddler, 2005; Strong, 1986)

Type of Sentence Sentence Combining Example

Possessive Nouns: A sentence | «  Some historians view the Louisiana Purchase as the most
that descnbes possession or important expansion of United States temtory.

ownership can be reduced to a The Louisiana Purchase was President Jefferson’s
possessive noun and embedded achievement.

In another sentence.
Some historians view President Jefferson’s Louisiana
Purchase as the most important expansion of United
States temitory.
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Response to Intervention

Sample Strategies to Promote...Math Facts
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Response to Intervention

Math Facts: Cover-Copy-Compare

In this intervention to promote acquisition of
math facts, the student is given a sheet with the
math facts with answers. The student looks at
each math model, covers the model briefly and
copies it from memory, then compares the
copied version to the original correct model
(Skinner, McLaughlin & Logan, 1997).
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Response to Worksheet: Cover-Copy-COmpare stusent

Math Facts |

1. 9X§7:63

Ox7=63

9x2=18

sl

2a

(=]

ia

9x4=36

Cover-Copy-

9x1=9

Compare Math : L
Fact Student - Ax3=8L =
Worksheet . 9x6=54 |[u
9x3=27 |

. Ox5=45 |

. 9x10=90 |-

< 9x8=72 |-

=l
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Response to Intervention

Peer Tutoring in Math
Computation with Constant
Time Delay
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Response to Intervention

Peer Tutoring in Math Computation with Constant
Time Delay

DESCRIPTION: This intervention employs students as reciprocal
peer tutors to target acquisition of basic math facts (math
computation) using constant time delay (Menesses & Gresham,
2009; Telecsan, Slaton, & Stevens, 1999). Each tutoring
'session’ is brief and includes its own progress-monitoring
component--making this a convenient and time-efficient math
Intervention for busy classrooms.
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Response to Intervention

Peer Tutoring in Math Computation with Constant
Time Delay

MATERIALS:

Student Packet: A work folder is created for each tutor pair. The
folder contains:

1 10 math fact cards with equations written on the front and correct
answer appearing on the back. NOTE: The set of cards is
replenished and updated regularly as tutoring pairs master their
math facts.

U Progress-monitoring form for each student.
1 Pencils.
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Response to Intervention

Peer Tutoring in Math Computation with Constant Time Delay

PREPARATION: To prepare for the tutoring program, the teacher

selects students to participate and trains them to serve as tutors.

Select Student Participants. Students being considered for the
reciprocal peer tutor program should at minimum meet these
criteria (Telecsan, Slaton, & Stevens, 1999, Menesses &
Gresham, 2009):

Is able and willing to follow directions;
L Shows generally appropriate classroom behavior;

L Can attend to a lesson or learning activity for at least 20
minutes.
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Response to Intervention

Peer Tutoring in Math Computation with Constant Time Delay

Select Student Participants (Cont.). Students being considered for the
reciprocal peer tutor program should at minimum meet these criteria
(Telecsan, Slaton, & Stevens, 1999, Menesses & Gresham, 2009):

* |s able to name all numbers from 0 to 18 (if tutoring in addition or
subtraction math facts) and name all numbers from 0 to 81 (if tutoring in
multiplication or division math facts).

 Can correctly read aloud a sampling of 10 math-facts (equation plus
answer) that will be used in the tutoring sessions. (NOTE: The student
does not need to have memorized or otherwise mastered these math
facts to participate—just be able to read them aloud from cards without
errors).

 [To document a deficit in math computation] When given a two-minute
math computation probe to complete independently, computes fewer
than 20 correct digits (Grades 1-3) or fewer than 40 correct digits
(Grades 4 and up) (Deno & Mirkin, 1977).
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Respo

Peer Tutoring in Math
Computation: Teacher
Nomination Form

Reciprocal Peer Tutoring in Math Computation: Teacher Mommation Form

TeaChe- Classnaom:

[iate:

Directions: Seect shiderés in your dazs el you believe would berefi from participafion in 2 peer Juforing program
{0 boo=t math computatior skils. Wrils the names of your =ludent nominees in tre space provided below.

Remember, shidents who are considersd for the peer futodng progrem shoud— a1 MiMMLT—mee] fese crtens:

Show generally spproprzle clazsmom behaviors and
folow direchions.

Can pay sfention do o le=son or lesening seticiy for ol
lzzsi 20 minules,

fire sble fo wok approprlely o hesr e corect srower
from the bulce F the studen] does rol know tre anmwer.

Wher giver  two-minute math computation probe o
complefe rdependenily, compubes IBWET than 21 comred
digits [Grades 1-3] o feWef than 40 cored] digls
(Grades 4 ard ug) |Deno & Mirkin, 1977).

Cam name all umbees from O fo 18 | F keloding
n sddiion or =ubkscbion matk fzl] and name
sl rumbeers from @ ko 31 [ busboring in
mutiphcation or dvision math facls).

Com porrechly rend aloud & samgling of 10 math-
szl [rqualion phis ar=wer] that will b2 uzedin
the hioring ze=sins. [NOTE: The student does
nod need bo have memorized or obherwize
mashered these math faichs fo participele—just
b= mble b rmad them aloud fom cards without
errOrs).

Numbes Student Mame

MOTES

1.




Response to Intervention

Peer Tutoring in Math Computation with Constant Time Delay

Tutoring Activity. Each tutoring ‘session’ last for 3 minutes. The tutor:

— Presents Cards. The tutor presents each card to the tutee for 3
seconds.

— Provides Tutor Feedback. [When the tutee responds correctly] The
tutor acknowledges the correct answer and presents the next card.

[When the tutee does not respond within 3 seconds or responds
Incorrectly] The tutor states the correct answer and has the tutee
repeat the correct answer. The tutor then presents the next card.

— Provides Praise. The tutor praises the tutee immediately following
correct answers.

— Shuffles Cards. When the tutor and tutee have reviewed all of the
math-fact carts, the tutor shuffles them before again presenting
cards.
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Response to Intervention

Peer Tutoring in Math Computation with Constant Time Delay

Progress-Monitoring Activity. The tutor concludes each 3-minute tutoring
session by assessing the number of math facts mastered by the tutee.
The tutor follows this sequence:

— Presents Cards. The tutor presents each card to the tutee for 3
seconds.

— Remains Silent. The tutor does not provide performance feedback
or praise to the tutee, or otherwise talk during the assessment
phase.

— Sorts Cards. Based on the tutee’s responses, the tutor sorts the
math-fact cards into ‘correct’ and ‘incorrect’ piles.

— Counts Cards and Records Totals. The tutor counts the number of
cards in the ‘correct’ and ‘incorrect’ piles and records the totals on
the tutee’s progress-monitoring chart.
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Response to Intervention

Peer Tutoring in Math Computation with Constant Time Delay

Tutoring Integrity Checks. As the student pairs complete the tutoring
activities, the supervising adult monitors the integrity with which the
intervention is carried out. At the conclusion of the tutoring session, the
adult gives feedback to the student pairs, praising successful
iImplementation and providing corrective feedback to students as
needed. NOTE: Teachers can use the attached form Peer Tutoring in
Math Computation with Constant Time Delay: Integrity Checklist to
conduct integrity checks of the intervention and student progress-
monitoring components of the math peer tutoring.
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Peer Tutoring In
Math
Computation:
Intervention
Integrity Sheet:
(Part 1.
Tutoring
Activity)

Peer Tutoring in Math Computation with Constant Time Delay: integrity Checklist

Tutoring Sezzion: Intervention Phase

DirecHons: Cheseee the lulor sed k= for s full inferesnfion session. e thes checkisl fo pacoed whether sach of
the key =leps of the ni=nvention weee corecy followed.

Correctly ahep Tutor Action MOTES
Carried Qut?
1 Prompiy Infiates Session. A fre =tart of the
N ) Emer, the Lfor immediglely presents the firsl
malh-fsc cand.

2 Presanks Cands. The futor crasanls aach card o
N - Eoe fufee for 3 seconds.

3 Provides Tutor Feedback. [When the ules
—Y_N ) respords correcily] The tulor acknowledges the
correct anzaer and presents the net cand

[fiher the ulze doe2 nof respord wihin 3
seconds or rezponds incomeclly] The hrice sisles
the comecl an=wer and has the uber repeat the
correct anzaer. The tulor then presents the next
card,

q_ Provides Pralse. Tre futor praizes the fulee
—T_A . mmediabely folioairg corecl srswers,

5 Shufles Cards. When the hior snd huise have
—T_A : revmwed all of the mat-iaci care, the ulor

shuffles them before again presenting coands.

E': Continues o the Timer. The kulce confinues &
N ) sraserls math-dsct card= for hies responss undl
e imer Aings




Response to Intervention

Peer Tutoring In
Math
Computation:
Intervention
Integrity Sheet
(Part 2.
Progress-
Monitoring)

Tutonng Seszion: Assessment Phaze

Directions: Cioserve the hilor and hulee during the progre=s-moniloring phase of the seszion. Uze this checklsl fo
record whether each of the key sleps of the asse=smeni were correchy followed.

Comectly olep Tutor Action NOTES
Camed Cut?
-1 Pressents Cards. The fubor preserls sach cand o
—T_ M : tre tutee for 3 seconds.
E fremains Sllent The tor doss not provide
—T_h : perfomance feedback or prise fo the ubee, or
ctherwise tals during the szses=ment ghaze.
3 Sorts Cands. The ulor sorfs cards info ‘corredt
—T_A ' and incomect piles based on the fubee's
"EIpOMSE,
'4- Counis Cands and Records Totals. The tulor
T~ ' courts the rumber of cards = the ‘comect’ and

‘rooeecl piles and pecords the bolals om the
itee's progre=s-monilorng chart
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Response to Intervention

Math Tutoring: Score Sheet
Tudor ‘Coach® Tulze Payer
Liractions to the Tutor: Virde down fe number of mah-act cands hal yourparines
answerad corectly and fhe number answesad incomectly.
Date: Cards Corect Cands moomect
Peer Tutoring In
Date: Cards Corect Cands moomect
Math
. Date: Cards Corect Cands moomect
Computation:
Date: Cards Corect Cands moomect
Score Sheet
Date: Cards Corect Cands moomect
Date: Cards Corect Cands moomect
Date: Cards Corect Cands moomect
Diate: Cards Corect Cards moorect
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Response to Intervention

Sample Strategies to Promote...Work
Planning Skills
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Response to Intervention

TUTORIAL: How To...Help the Student Develop
Work-Planning Skills: Plan, Evaluate, Adjust

The student is trained to follow a plan>work>self-
evaluate>adjust sequence in work-planning:

 Plan. The student creates a work plan: inventorying a
collection of related tasks to be done, setting specific
outcome goals that signify success on each task,
allocating time sufficient to carry out each task.

« Work. The student completes the work.

 Self-Evaluate. The student compares actual work
performance to the outcome goals to evaluate success.

 Adjust. The student determines what to do differently in
the future to improve performance and outcomes.

Source: Martin, J. E., Mithaug, D. E., Cox, P., Peterson, L. Y., Van Dycke, J. L., & Cash, M.E. (2003). Increasing self-
determination: Teaching students to plan, work, evaluate, and adjust. Exceptional Children, 69, 431-447.

3



Independent Work: Student Planner
Student: Russell Smith Teacher/StaffMember: ___Mrs. Lampe Date:11 104;15

Flanning Flannng Flanning # Sell-Evaluation Sell-Evaiuanon
Date: Task: Time Allocated: | Performance Goal: Actual Performance: | Goal Met?: Did
EEE Descrine the ssspment of (e o e £.g., Flmiades"; | Your god forthe amoant, Amcant, sccuracy, andoe Vi
——— | compieted. 11X Al FCcuracy, ondior quasly of uzily of the wiom adually I

wiork 1o be compisted onplsted. aocated?

Select Topic CIYES CINO

Found 3 sources | OYES % NO

Create Notes from
Sources

4 Organize Notes into
—/——1  Paper Outline

OYES O NO

OYES ONO

ﬂldjusitm ent: Find any MO’ responsesin the Goal Met? column. Inthe space below, write the numberof that goal and your plan to improve on thatgoal next time.
2  Estimate at least 3 hours to find source material on next assignment

Wumber of GoalNot Met & Aclion Plan fo Fix:

Number of Goal Not Met & Acton Pian fo Fix:

Wumber of Goal Mot et & Acton Plan fo Fix:

Source: Martin, J. E., Mithaug, D. E., Cox, P., Peterson, L. Y., Van Dycke, J. L., & Cash, M.E. (2003). Increasing self-

determination: Teaching students to plan, work, evaluate, and adjust. Exceptional Children, 69, 431-447. 11




Response to Intervention

ote...Academic
ent

Sample Strategies to Pro
Self-Manage

— —
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Response to Intervention

Learning Contracts: Put Student Promises in Writing...

 Description. A learning contract is a voluntary,
student-completed document that outlines
actions the learner promises to take in a course
to achieve academic success.

« This contract is signed by the student, the
instructor, and (optionally) the parent.

Sources: Frank, T., & Scharff, L. F. V. (2013). Learning contracts in undergraduate courses: Impacts on student behaviors and academic
performance. Journal of the Scholarship of Teaching and Learning, 13(4), 36-53.

Greenwood, S. C., & McCabe, P. P. (2008). How learning contracts motivate students. Middle School Journal, 39(5), 13-22.




Respc Troy Blue's Learning Contract

| &im taking par n his Eamng conirac] because e siralegees ksied here will heldp me o leam the maleial
and perionm well in fhis course. This conirad is n efled fhnough e end of e cumend semesler.

Neqgotiable tems
| have chdoen Do compheie e olowing acions:

1 | will spend & minimum of 1 hour per day reviewing notes and working on assignments.

2 After each class, | will use a copy of class notes supplied by the feacherto fill in amy gapsin
Learning Contract:

Example: 3

Negotiable and NonNegatiab Hems

| aim ko expacied o compleds the following actions

Non'Neg()tiable 1 | will be on-time for class.
Elements

2 | will tum in at least 80% of assigned homework, with all work complaied.

3 | will chedk in with the instrucior during his free penod at least once per week and bring amy
quesfions from current work.

Teacher Responsibilities

My leacher will help me 1o achieve swtcess in this course hnough hese acBons suppons:

1. Answer questions and offer help during wesekly free-penod check-ins.
2. Remind Troy weekly about any missing assignments.
3. Supply review copy of dass notes each peniod.

Sign-Offs

Wlr. Frank Sweith Troy Bue Diane Blue

Mr. Sarih Trovy Blue Diane Blue

WWW Teacher Student Parent




Response to Intervention

Learning Contracts: Put Student Promises in Writing...

Benefits. Learning contracts:
* provide academic structure and support,

 motivate struggling learners by having them
pledge publicly to engage in specific, positive
study and learning behaviors, and

* serve as a vehicle to bring teachers and
students to agreement on what course goals are
iImportant and how to achieve them.

Sources: Frank, T., & Scharff, L. F. V. (2013). Learning contracts in undergraduate courses: Impacts on student behaviors and academic
performance. Journal of the Scholarship of Teaching and Learning, 13(4), 36-53.

Greenwood, S. C., & McCabe, P. P. (2008). How learning contracts motivate students. Middle School Journal, 39(5), 13-22.




Respc Troy Blue's Learning Contract

| &im taking par n his Eamng conirac] because e siralegees ksied here will heldp me o leam the maleial
and perionm well in fhis course. This conirad is n efled fhnough e end of e cumend semesler.

Neqgotiable tems
| have chdoen Do compheie e olowing acions:

1 | will spend & minimum of 1 hour per day reviewing notes and working on assignments.

2 After each class, | will use a copy of class notes supplied by the feacherto fill in amy gapsin
Learning Contract:

Example: 3

Negotiable and NonNegatiab Hems

| aim ko expacied o compleds the following actions

Non'Neg()tiable 1 | will be on-time for class.
Elements

2 | will tum in at least 80% of assigned homework, with all work complaied.

3 | will chedk in with the instrucior during his free penod at least once per week and bring amy
quesfions from current work.

Teacher Responsibilities

My leacher will help me 1o achieve swtcess in this course hnough hese acBons suppons:

1. Answer questions and offer help during wesekly free-penod check-ins.
2. Remind Troy weekly about any missing assignments.
3. Supply review copy of dass notes each peniod.

Sign-Offs

Wlr. Frank Sweith Troy Bue Diane Blue

Mr. Sarih Trovy Blue Diane Blue

WWW Teacher Student Parent




nf\t\ntJ Trevr Bliia's | sarminn Candract

| am taking part in this learning contract because the strategies listed here will help me to learn the material
and perform well in this course. This contrgﬁﬂs in effect through the end of the current semester.

/Hpgntiahlu ftems.
| have chdoen Do compheie e olowing acions:

1 | will spend & minimum of 1 hour per day reviewing notes and working on assignments.

2 After each class, | will use a copy of class notes supplied by the feacherto fill in amy gapsin

[ my notes.

Statement of Purpose. The 3
contract opens with a

Non-Negotiable tems

statement presenting a  m sko expected o compiets te fowdng actans:
rationale for why the contract | | 1| eeomimerreess
\is belng Implemented. j 2 | will tum in at least 80% of assigned homework, with all work completed.
3 | will chedk in with the instrucior during his free penod at least once per week and bring amy
quesfions from current work.

Teacher Responsibilities

My leacher will help me 1o achieve swtcess in this course hnough hese acBons suppons:

1. Answer questions and offer help during wesekly free-penod check-ins.
2. Remind Troy weekly about any missing assignments.
3. Supply review copy of dass notes each peniod.

Sign-Offs
Wlr. Frank Sweith Tray Bue Diane Blue

Mr. Smruth Troy Blue Dkane Blus

WWW Teacher Student Parent




Respc Troy Blue's Learning Contract

| &im taking par n his Eamng conirac] because e siralegees ksied here will heldp me o leam the maleial
and perionm well in fhis course. This conirad is n efled fhnough e end of e cumend semesler.

Neqgotiable tems
| have chdoen Do compheie e olowing acions:

1 | will spend & minimum of 1 hour per day reviewing notes and working on assignments.

2 After each class, | will use a copy of class notes supplied by the feacherto fill in amy gapsin
Learning Contract:

Example: 3

Negotiable and NonNegatiab Hems

| aim ko expacied o compleds the following actions

Non'Neg()tiable 1 | will be on-time for class.
Elements

2 | will tum in at least 80% of assigned homework, with all work complaied.

3 | will chedk in with the instrucior during his free penod at least once per week and bring amy
quesfions from current work.

Teacher Responsibilities

My leacher will help me 1o achieve swtcess in this course hnough hese acBons suppons:

1. Answer questions and offer help during wesekly free-penod check-ins.
2. Remind Troy weekly about any missing assignments.
3. Supply review copy of dass notes each peniod.

Sign-Offs

Wlr. Frank Sweith Troy Bue Diane Blue

Mr. Sarih Trovy Blue Diane Blue

WWW Teacher Student Parent




Respc Troy Blue's Learning Contract

| aim taking pan n fhis Eamang conirac] because e siralegees ks ied here will heldp me o leam the malenia
and perionm well in fhis course. This conirad is n efled fhnough e end of e cumend semesler.

Negotiable tems

| have chdoen Do compheie e olowing acions:

1 | will spend & minimum of 1 hour per day reviewing notes and working on assignments.

Negotiable Items

| have chosen to complete the following actions:

1
2

3

Non-Negotiable ltems

upplied by the feacherto fill in any gaps in

| will spend a minimum of 1 hour per day reviewing notes and working on assignments. l
/Student Actions. The

After each class, | will use a copy of class notes supplied by the teacher to fill in
my notes.

A

\

contract lists any
actions that the
student is pledging to

complete to ensure

| am also expected to complete the following actions:

1
2

success In the course.

| will be on-time for class.

This example divides
actions into 2 groups:

| will tumn in at least 80% of assigned homework, with all work completed.

‘Negotiable’ & ‘Non-

| will check in with the instructor during his free period at least once per week and bring\ﬁ

questions from current work.

\_Negotiable’. ,Z

Mr. Smruth

WWW Tagohear

et Diane Blue
Trovy Blus Diane Blue
Student Parent



Respc Troy Blue's Learning Contract

| &im taking par n his Eamng conirac] because e siralegees ksied here will heldp me o leam the maleial
and perionm well in fhis course. This conirad is n efled fhnough e end of e cumend semesler.

Neqgotiable tems
| have chdoen Do compheie e olowing acions:

1 | will spend & minimum of 1 hour per day reviewing notes and working on assignments.

2 After each class, | will use a copy of class notes supplied by the feacherto fill in amy gapsin
Learning Contract:

Example: 3

Negotiable and NonNegatiab Hems

| aim ko expacied o compleds the following actions

Non'Neg()tiable 1 | will be on-time for class.
Elements

2 | will tum in at least 80% of assigned homework, with all work complaied.

3 | will chedk in with the instrucior during his free penod at least once per week and bring amy
quesfions from current work.

Teacher Responsibilities

My leacher will help me 1o achieve swtcess in this course hnough hese acBons suppons:

1. Answer questions and offer help during wesekly free-penod check-ins.
2. Remind Troy weekly about any missing assignments.
3. Supply review copy of dass notes each peniod.

Sign-Offs

Wlr. Frank Sweith Troy Bue Diane Blue

Mr. Sarih Trovy Blue Diane Blue

WWW Teacher Student Parent




Respc Troy Blue's Learning Contract

| aim taking pan n fhis Eamang conirac] because e siralegees ks ied here will heldp me o leam the malenia
and perionm well in fhis course. This conirad is n efled fhnough e end of e cumend semesler.

It
/Teacher Actions. Listing teacher \%mmm,,wm_

o P nd a minimum of 1 hour per day reviewing notes and working on assignments.
responsibilities on the contract ) e eay e " on assig

emphaSIZeS that Success In the iach class, | will use a copy of class notes supplied by the feacherto fill in any gaps in

course Is a shared endeavor and

can prod the student to take
ble tems

advantage of instructor supports that  |-cc.c o v o e

Qight otherwise be overlooked. jwmmm-

\ / 2—rwill1umina1leas153%nfassignedhmmrl-;.whhall'ﬁwkcc-rrpletd.
> 1 ~ . . ,
Teacher Responsibilities N

My teacher will help me to achieve success in this course through these actions/supports:

1. Answer questions and offer help during weekly free-period check-ins.
2. Remind Troy weekly about any missing assignments.
3. Supply review copy of class notes each period.

Mr. Smruth Troy Blue Dkane Blus

WWW Teacher Sudent Parent




Respc Troy Blue's Learning Contract

| &im taking par n his Eamng conirac] because e siralegees ksied here will heldp me o leam the maleial
and perionm well in fhis course. This conirad is n efled fhnough e end of e cumend semesler.

Neqgotiable tems
| have chdoen Do compheie e olowing acions:

1 | will spend & minimum of 1 hour per day reviewing notes and working on assignments.

2 After each class, | will use a copy of class notes supplied by the feacherto fill in amy gapsin
Learning Contract:

Example: 3

Negotiable and NonNegatiab Hems

| aim ko expacied o compleds the following actions

Non'Neg()tiable 1 | will be on-time for class.
Elements

2 | will tum in at least 80% of assigned homework, with all work complaied.

3 | will chedk in with the instrucior during his free penod at least once per week and bring amy
quesfions from current work.

Teacher Responsibilities

My leacher will help me 1o achieve swtcess in this course hnough hese acBons suppons:

1. Answer questions and offer help during wesekly free-penod check-ins.
2. Remind Troy weekly about any missing assignments.
3. Supply review copy of dass notes each peniod.

Sign-Offs

Wlr. Frank Sweith Troy Bue Diane Blue

Mr. Sarih Trovy Blue Diane Blue

WWW Teacher Student Parent




Respc

Troy Blue's Learning Contract

| aim taking pan n fhis Eamang conirac] because e siralegees ks ied here will heldp me o leam the malenia
and perionm well in fhis course. This conirad is n efled fhnough e end of e cumend semesler.

Negotiable tems

| have chdoen Do compheie e olowing acions:

1 | will spend & minimum of 1 hour per day reviewing notes and working on assignments.

/Sign-Off. Both student and teacher N
(and, optionally, the parent) sign the
learning contract. The student
signature in particular indicates a

voluntary acceptance of the learning
contract and a public pledge to
Q)Ilow through on its terms.

-\ /

class notes supplied by the eacherto fill in any gaps in

actkons

N homework, with all work completed.

ing his free penod at least once per week and bring amy

Sign-Ofts N\ /-
W, Frank Swith Trnoy Glue Deiane Glae
Mr. Smith Troy Blue Diane Blue
Teacher Student Parent
Mr. Simith Troy Blue Do Blue
WWW Teacher Sudent Parent




Respc Troy Blue's Learning Contract

| &im taking par n his Eamng conirac] because e siralegees ksied here will heldp me o leam the maleial
and perionm well in fhis course. This conirad is n efled fhnough e end of e cumend semesler.

Neqgotiable tems
| have chdoen Do compheie e olowing acions:

1 | will spend & minimum of 1 hour per day reviewing notes and working on assignments.

2 After each class, | will use a copy of class notes supplied by the feacherto fill in amy gapsin
Learning Contract:

Example: 3

Negotiable and NonNegatiab Hems

| aim ko expacied o compleds the following actions

Non'Neg()tiable 1 | will be on-time for class.
Elements

2 | will tum in at least 80% of assigned homework, with all work complaied.

3 | will chedk in with the instrucior during his free penod at least once per week and bring amy
quesfions from current work.

Teacher Responsibilities

My leacher will help me 1o achieve swtcess in this course hnough hese acBons suppons:

1. Answer questions and offer help during wesekly free-penod check-ins.
2. Remind Troy weekly about any missing assignments.
3. Supply review copy of dass notes each peniod.

Sign-Offs

Wlr. Frank Sweith Troy Bue Diane Blue

Mr. Sarih Trovy Blue Diane Blue

WWW Teacher Student Parent




RSl Sampler: Academic Interventions:
1. Incremental Rehearsal (Phonics)

2. Reading Racetrack (Vocabulary)

Group Activity: 3. Group-Based Repeated Reading

Academic (Fluency)

Interventions 4. Linking Pronouns to Referents
(Comprehension)

Atyour tables: 5. Read-Ask-Paraphrase

 Consider the academic (Comprehension)

intervention ideas 6. Ask-Read-Tell (Comprehension)
shared here. 7. Sentence Combining (Syntax)

* Discuss how you might 8. Cover-Copy-Compare (Math Fact)
USe one or m.ore.of 9. Classwide Peer Tutoring (Math Facts)
these strategies in your 10. Work Planning Skills (Self-Regulation)
classroom or school. 11. Learning Contracts (Self-Regulation)




Response to Intervention
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Response to Intervention

-

Classroom Intervention: Collect

Data. What are teacher-frie
ways to collect data to mon
student progress on interve

ndly

itor
ntions?
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Response to Intervention

Monitoring Student Progress on
Classroom Interventions: Five Big

ldeas. These 5 big ideas can help teachers
to more effectively and efficiently collect and
Interpret student data in the classroom ...
pp. 13-14

www.interventioncentral.org
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Response to Intervention

Data Collection: 5 Big Ideas...

m Define the student problem clearly. Before selecting a
method of data collection to monitor student progress,
the teacher must first define the academic or
behavioral problem clearly (Christ, 2008).These are
called ‘problem identification [ID] statements'.

Problem ID statements can often be improved with
Information about frequency, intensity, or other
objective data to clarify the severity of the problem.
‘Sam never turns in homework’ can be improved with
Information about frequency, e.g., ‘Sam turns in
homework only about 25 percent of the time.’

1
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Response to Intervention

Data Collection: 5 Big Ideas...

B Take advantage of practical classroom progress-
monitoring tools. Teachers can use lots of data-collection
methods to track student progress on academic or
behavioral interventions: e.g., grades, rubrics, interviews,
behavior report cards, and checklists.

Such ‘informal’ measures may appear to lack the rigor of
more formal norm-referenced assessments. But the
reduced stakes of classroom interventions mean that
measures used to track success on these general-
education interventions can also be less rigorous (Hosp,

2008). 2

www.interventioncentral.org
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Response to Intervention

Data Collection: 5 Big Ideas...

B Baseline: Know the student’s starting point. When
preparing to monitor a student on intervention, the
teacher typically first collects ‘baseline’ data. The
Instructor assesses the student’s academic or behavioral
performance on one or more occasions before the
Intervention starts—and uses this preliminary data to
estimate that student’s starting point or current level of
performance (Hixson, Christ & Bruni, 2014).

Baseline information is also used as a point of
comparison throughout the intervention period to judge
whether that student has made progress. 3
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Response to Intervention

Data Collection: 5 Big Ideas...

B Setan intervention goal. Before launching an
Intervention and monitoring progress, the teacher
establishes a student outcome goal (Hixson, Christ &
Bruni, 2014). To compute this outcome goal, the
Instructor decides how many instructional weeks the
intervention will last and calculates a ‘realistic but
ambitious’ performance goal for the student to meet or
exceed by the end of the intervention period.

The intervention goal allows the teacher a simple,
unambiguous standard against which to judge the
success of the intervention.

www.interventioncentral.org
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Response to Intervention

Data Collection: 5 Big Ideas...

B Reduce the ‘noise’ in the data. All real-world student
performance data contains both real information and an
element of error (Hosp, 2008).

Error in measurement is a natural element of data
collection and can arise from many sources; e.g.,
fluctuations in mood and motivation; variability in data
collection, scoring, and interpretation; the presence of
environmental distractions. Error in data collection is
ever-present. Teachers, however, can take action to
minimize the ‘noise’, or ‘error’, and to maximize the
‘'signal’, or ‘true’ information, that data contains. 5
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Response to Intervention

Big Ideas in Data Collection: Activity

 Discuss the 5 big ideas

oresented here (handout:

op. 2-3).

 Pick one of the data-
collection ideas that you
feel Is most important for
classroom teachers to
remember.

www.interventioncentral.org WWW.intervent

Monitoring Student Progress on
Classroom Interventions: Five

Big Ideas

1. Define the student problem
clearly.

2. Take full advantage of practical
progress-monitoring tools
available in the classroom

3. Baseline: Know the student’s
starting point.

4. Set an intervention goal.
Reduce the ‘noise’ in the data.

2|



Response to Intervention

Choose the right

data tools. Select ‘ J'
methods that can

actually measure the academic
skills or behavior that are the focus

of Intervention.




Resp

Handout: pp. 15-16

Classroom Data Tools: What Are They and What Can They

Measure?

Teachers have a vanety of 10is that they can access 10 collec benavioral of academic information and
manitor ciassnem internentions. This Soaoi-up charl prowides a review of the most common data sources
and wihat they can measwe:

Data Tool [ What tls What It Can Measure
Archival Exising data routinely colecied by schools = Alengance
Data that prowides wseful cngeing infarmaticn (Ciffice disciplinary referats
about the student's academic of befhanonl Oither aspects of behaior o
pEeformance. academic performance caplured
in the schiodl datatase
Behavior A ieacher-Created raling scale that measures |« General behanions (2.9, compies
Report student Classreom behaviors. A behavior With tEacher requests; waits bo be
Cards report card contains 3-4 rating items calied on besore responding)
descrbing -glIIJ IJIEhﬂ'.I'Il]'E Eachiitem hI:II:II:IEE = Academic ‘snabling’ behawiars
an approgriate rating scale (2.q., Poor-Fair- (2.3., has al NecEssary work
Good). At the end of an observation penod, miaterials; WIites down ROmeson
the rater fills ot the report card as a ) assgnment correctly and
sumMary snapshot of e student's behavir. completsly, el
Chacklsts The dividing of a langes behavioral task of Step-oy-51e0 cogritive sialegies
sequence nio consiuen steps, sub-skills, of Behawicral routines
mmns.EIhMEt element is Generalization: Tanget benavior
dEFm:ImarrEmfu'ﬂmmmﬂhﬁmm camied out across settings
10/make a cear judigment [e.0., YESNG,
COMPLETEDMOT COMPLETED) about
whether the saudent is displaying it
Cumulafive | A cumulative recond of Tie shitents = Any discrete colisction of
Mastary apgquisiton’mastery of & defned collechion of atademis items o be mastensd:
Roconds academic fiems such as mulplication math g.q., wocabulary, math facts,
facts. This record & updated afiar eyery speling words, lether or number
inberyenBion SES5ion. names
Gumiculem- | A series of bried messures of basc academic | = Speed and accuracy in basic
Basad =kills given under timed conditions and sconsd academic skils: 2.0, leter
Moasurea/ | USNG standardzed procedures. CEMCBA MM, MImSeT NEMing, number
Assessment | TEISES oflen NOUGE researT-0enved 5ense, wocabulary, ol reading
benchmark oS o assst in evaluating the Auency, reading comprehension
students perormance. (maze], production of weiing,
math fact compuishion
Gradea Represent in |eter or number fonm the = Homewosrk grades
teacher's formal, SUmmary evalliation ofthe |+ Test grades
sbudent's academic perfommance on an = Quariery report cand grades
assignment, quiz, st of langer span of
evaluation.
Interisws Gadided by prompts of questions, the sludent | = Shudent routines outside of class
penodically provides feedback about (£.g., use of study hall fime,
Dok regimien)




Response to Intervention

Classroom Assessment Methods

1. Archival Data [. Interviews

2. Behavior Report Cards 8. Logs

3. Checklists 9. Observation

4. Cumulative Mastery 10. Rubrics
Records

5. Curriculum-Based 11. Self-Monitoring
Measures/Assessment

6. Grades 12. Work Products
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Response to Intervention

Classroom Data Tool: Archival Data

« What It Is: Existing data routinely collected by
schools that provides useful ongoing information

about the student’s academic or behavioral
performance.

= \ _—Taett e =2 \
il =g _\ames e i
e
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Response to Intervention

Classroom Data Tool: Archival Data

« What It Can Measure:

Attendance
10Office disciplinary referrals

10Other aspects of behavior or academic
performance captured in the school database
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Response to Intervention

Classroom Data Tool: Archival Data

« Example: Jason is an 8"-grade student who is frequently
non-compliant and argumentative. He has received a number
of office referrals.

* Intervention: The instructional team decides to minimize
attention during non-compliance. They communicate daily
reports to his parents of compliance and work completion. He
IS allowed privileges at home for positive school reports.

 Data Tool: The team chooses Office Disciplinary Referrals
(ODRs) as one method to track the intervention.
Baseline: The week before the intervention, Jason receives 3
ODRs.
Goal: Jason will receive no ODRs in the last 2 weeks 1
— of the intervention. 1




Response to Intervention

Classroom Data Tool: Behavior Report Cards

« What It Is: A teacher-created rating scale that
measures student classroom behaviors. A behavior
report card contains 3-4 rating items describing goal
behaviors. Each item includes an appropriate rating
scale (e.qg., Poor-Fair-Good). At the end of an
observation period, the rater fills out the report card as
a summary snapshot of the student’s behavior.

2
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Response to Intervention

Classroom Data Tool: Behavior Report Card

« What It Can Measure:

dGeneral behaviors (e.g., complies with teacher
requests; waits to be called on before responding)

JAcademic ‘enabling’ behaviors (e.g., has all
necessary work materials; writes down homework
assignment correctly and completely, etc.)

2
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Response to Intervention

Charlene: Behavior Report Card

Student Name: Charlene Date:
B e h aVI O r Rater: Mr. Wright Classroom: _Classroom 345
R t C d Directions: Review each of the Behavior Report Card items below. For each item, rate the
e por ar degree to which the student showed the behavior or met the behavior goal.

Charlene brought all necessary work materials to class.

Charlene brought all necessary work materials to class.

How well Charlene did in meeting the behavior goal?

1, 2., 3
Poor Fair Good

| have reviewed this completed Behavior Report with my child.

Parent Signature: Date:

Comments:
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Response to Intervention

Free Online App:
Behavior Report Card
Maker. Teachers can use
this free app to create and
download (in PDF format)
customized Behavior
Report Cards.

Behavior Report Card Maker K

IF you have any suggeshons or comments about s food, please mail me.

RG}"FS REPD” Card o Switch to Expert Mode

S cxs

Enter the basic form information

Behavior Report Cards are customized behavior rating forms that educstors can use to evasluate the student’s globa
behaviors on a daily basis or even more frequently. Use this application to create your own Behavior Report Card with
rating items unigue to the student that yow are rating. Complete the fizlds below a5 the first step in creating your Behavior
Report Card.

Report card titis l.ﬂ.l Peraan ta Nl ouf the report card l.ﬁ.l
Roy's Behavior Report Card M. Wiright

Direciione l.ﬁ.l Student's clasaroom l@.l

Baview =ach of the Eshaviocr Beport Caxd Foom 245

item= bhelow. For sach item, rate the ~
degrees to which the =todent =howed the sfudent's firat and |ast name &)

behavior or met the behavior geoal.

Ry Atkins

Gnn-ﬂarl.ﬂ.l male |E|
an‘tfamlly@ =an Eerifla Funlal:n'.ﬂ.l 10 |::'.|E|

append slgnaturs section l.ﬂ.l

Inztructione for report card nlgnarlﬂl Paraan ta sign the regort card l.ﬂ.l
I have reviewed thi= completed Bshavicr Parant
Beport with my child.

Previous | Mext
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Response to Intervention

Classroom Data Tool: Behavior Report Card

Example: Charlene is an academically strong but disorganized
10™-grader.

Intervention: Her social studies teacher creates a behavior report
card with two items:

— Brings all necessary work materials to class: Poor=1/Fair=2/Good=3
— Has an organized desk for independent work: Poor=1/Fair=2/Good=3

Charlene and her teacher will monitor her behaviors daily with the
BRC.

Data Tool: BRC

Baseline: In 3 sessions before the intervention, Charlene averages
a rating of 1.3 of 3/ ‘work materials’ and 1.0 of 3/ ‘organized desk'.

Goal: In the last week of the intervention, Charlene will 2
receive a rating of at least 2.5 of a possible 3 on both items. ]



Response to Intervention

Classroom Data Tool: Checklist

« What It Is: The dividing of a larger behavioral task or
seguence Into constituent steps, sub-skills, or
components.

Each checklist element is defined in a manner that
allows the observer to make a clear judgment (e.g.,

YES/NO, COMPLETED/NOT COMPLETED) about
whether the student Is displaying .
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Response to Intervention

Classroom Data Tool: Checklist

« What It Can Measure:

1Step-by-step cognitive strategies
Behavioral routines

JGeneralization: Target behavior carried out across
settings

3
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Response to Intervention

Checklist
Example:
Classroom
Routine

Start-of-Class Checklist

AT THE START OF CLASS, THE STUDENT:

has a sharpened pencil.

has paper for taking notes.

has homework ready to turnin.

has put her cell phone away in her backpack.

has cleared herldesk of unneeded materials.

IS sitting quietly.

(o000 0|0 |0

Is working on the assigned start-of-class activity.

www.interventioncentral.org
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Response to Intervention

Math Word Problem: Problem-Solving Checklist

WHEN COMPLETING AMATH WORD PROBLEM, THE STUDENT FOLLOWS THESE
STEPS:

1. READINGTHE PROBLEM. The studentreads the problem carefully, noting and
attempting to clear up any areas of uncertainly or confusion (e.g., unknown
vocabulary terms).

PARAPHRASING THE PROBLEM. The student restates the problem in his or

Checklist

[

Example her own words.
' 3. DRAWING THE PROBLEM. The student creates a drawing of the problem,
Problem_ creating a visual representation of the word problem.
. 4. CREATING A PLAN. The student decides on the best way to solve the problem
SO|V|ng and develops a plan to do so.
S 5. PREDICTING THE ANSWER. The student estimates or predicts what the
trategy answerto the problem will be. The student may compute a quick approximation

ofthe answer, using rounding or other shortcuts.

6. COMPUTING THE ANSWER. The student follows the plan developed earlier o
compute the answer to the problem.

7. CHECKINGTHE ANSWER. The student methodically checks the calculations for
each step of the problem. The student also compares the actual answer to the
estimated answer calculated in a previous step to ensure that there is general
agreement between the two values.

SOURCE: Montague, M. (1992). The effects of cognitive and metacognitive strategy instruction on the
mathematical problem solving of middle school students with learning disabilities. Journal of Learning Disabilities, 25, 230-248.




Response to Intervention

Self-Check Behavior Checklist Maker

Free O n I i ne App : Yiew Edit Cutline Track Configure Tool .
Create customized

. - = checklists for students

Self-ChECk BEhaVIOr Self-Check Behavior Checklist Maker\!ga?;mmams
- . If you have any suggestions or comments about this tool, please mail me.
Checklist Maker. This |
_ ' Untitled Document
online tool allows teachers | e ex= EIITEETS
to defl ne StUdent behaV|Or Students who track their own behaviors gain greater control over those behaviors. Seli-=Check Behavior Checklist
Wakeris a free application that allows teachers to quickly create checklists that students can use to monitar their
. . Makeris afi lication that all teachers t ickl te checklists that student t itar thei
pehaviorin the classroom. Behavior checklists can be usedto help both general-education and special-needs

d u rl ng Classroom rOUtI nes students to manage their behaviors in academically demanding and least-restrictive settings. (For suggestions an
and transmons a g reat how to use behavior checklists, download How To: Improve Classroom Behaviors Using Self-Maonitoring Checklists.)
Way to Clearly deflne Click HERE to download the full Self-~Check Behavior Checklist Maker manual.

. . « To browse student self-monitoring items, select any of the categaries from the "Select Checklist drop-down
behavioral expectations.

www.interventioncentral.org 150




Response to Intervention

Classroom Data Tool: Checklist

« Example: Mr. Stein identifies poor study skills as the main
obstacle for Rodney, who is failing his science class.

e Intervention: Mr. Stein has a study-skills how-to checklist that
he uses to tutor students in appropriate study habits. He will
use this checklist to help Rodney improve his study habits.

 Data Tool: Through interview, observation, and review of
student work, Mr. Stein will use the same study-skills checklist
to track skills growth at weekly intervals.

 Baseline: In his first meeting with Rodney, Mr. Stein verifies
that the student reliably uses 6 of the 11 study elements.

« (Goal: At the end of 5-weeks, Mr. Stein expects that
Rodney will reliably use at least 10 of the 11 study eIemenB B
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Response to Intervention

Classroom Data Tool: Cumulative Mastery Record

« What It Is: A cumulative record of the student’s
acquisition/mastery of a defined collection of
academic items such as multiplication math facts.

This record Is updated whenever the student masters
another academic item.

152 |




Response to Intervention

Classroom Data Tool: Cumulative Mastery Record

« What It Can Measure:

1 Any discrete collection of academic items to be mastered,
such as:

3 vocabulary terms/definitions
1 math facts

1 spelling words

1 letter or number names

1 sight words.
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Response to Intervention

®

Cumulative ®
Mastery
Record: @

p. 1

Academic Skills: Cumulative Mastery Record

SndEﬂt:| | School Yr: I:I Classroom/Course: |

Academic lbem Set: Define fie set of academic #ems bo be measured (2.g., basic muliplication facts #om 1-12; grade 1 sight
woed list, vocabulary temms for biciogy course):

Criteria for Mastery: Describe the criiena sor judiging when fe student has masiered a paricular fem #om the academic iem
s, (Exampie: "A marh fact is consigersd masiensd when the Student SUCccessiuly answers thal mam-fact Tashcang within 3
FECONTS O Mee SUCCEESIVe OCCaskns dwing & S25sion and repeats this pentymance Withou! 2mor at the next session.

Baseling Siills Inventory: Prior io b2ginning Tie interventon, inventary the student's curent leved of mastery of Te skil being
measured. (NOTE: Apgply Tie 'wileria for masieny’ guidelines writien above when completing Te baseline siills invermory.)

Persan completing the inventary: | I:::'.e{ |
1
nerr1:| Lerr11:| |I'.e-m:1:
1 |
Hem 2: | {Em 12:| | 1%em 22 |
1 |
Hem 3: | {Em 1x:| | 1%2m 23 |
1 |
Hem &: | 1Bm 1‘-:| | liem 24: |
1 |
Hem 5: | {Em 15:| | 1%2m 25 |
1 |
Hem &: | em 1E:| | I%=m 25 |
1 |
Hem 7: | {Em 1.7:| | 1iem 27: |
1 |
Htem 8 | tem 1H:| | l%=m 2&: |
1 1
Hem 8 | f8m 19:| |I:e-m % |
1 |
ftem 1::1 t2m znzl | Iiem 30; |
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Recsnnn<e tn Intervention

Cumulative
Mastery
Record:

p. 2

Academic Intervention: Cumulative Mastery Record

Etuder'.:|

Schoaol Yr: I:I Classroomi/Course:

Cumulative Mastery Recond: During the inlervention, record each masiensd lem below with date of masiery. NOTE: Be sure
10 w2 the ‘critesia for mastery’ defined an the firsl page of this form when judging whemer the sbudent has masiersd a

particular item.

Hem 1: Da%e: Itesm 21: Date:
Herr 2::| | :la-.-:-:| Item 2::| | n::e:l
Hem 3: Da%e: Item EE:| | [::'.e:|
Hem -.::| | Dake: Item 24:| | I:::e:|
Hem 5::| | :la'.e:{ Item EE:| | I:::'.e:|
Hem E::| | Da%e: Item EE:| | [::'.e:|
Hem .T::| | Dake: Item ET:| | I:::'.e:|
Hem H::| | Daie: Item EE:| | Date:
Hem 9:: Dake: Item 285: I:::e:l
Hem 1L':| | [::'.e:i Item 3L‘:| | Date:
Hem 11: Dake: Itesm 31: [::'.e:l
Hem 1::| | Da%e: Item 3::| | I:::'.e:l
ftem 1E:| | Dak: Item EE:| | I:::'.e:|
Hem 1-1;| | Dade: Item 34:| | I:::'.e:|
Hem 1E:| | Dake: Item 35:| | I:::e:|
Hem 1E:| | Dake: Item 3E:| | Daie:
Hem 17: Da%e: Itesm 37: I:::'.e:l
ltem 1E:| | Dake: Item EE:| | I:::'.e:|
Hem 15 Dake: Itesm 345: I:::'.e:l
Hem 2L‘:| | Dake: Item =L‘:| | I:::e:|
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Response to Intervention

Classroom Data Tool: Cumulative Mastery Record

« Example: Henriis an ELL Mrs. Rosser, his teacher, sees that
he lacks important vocabulary needed for his science course.

« Intervention: Mrs. Rosser has prepared a vocabulary self-study
‘crash course’ for just such students. Focusing on 40 crucial
entry-level biology terms, it contains definitions and numerous
contextual examples. Students submit vocabulary-drill sheets.

 Data Tool: Mrs. Rosser will assess Henri weekly, having him
supply definitions for a scrambled list of 20 terms. Mastered
vocabulary items are noted on the Cumulative Mastery Record.

 Baseline: Henri defines 7 of the 40 terms satisfactorily.

« Goal: At the end of 4 weeks, the teacher expects that Henri will
successfully define all 40 of the biology terms.

[ 156 |




Response to Intervention

Classroom Data Tools: Activity

e The studentis an Classroom
underused resource In Assessment
data collection. Methods

1. Archival Data

« Consider behavior ,
report cards and 2. Behavior
checklists. Discuss how Report Cards
you might have students 3. Checklists
use either or both as

tools for self-monitoring. 4. Cumulative

Mastery Records
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Response to Intervention

Classroom Data Tool: Curriculum-Based
Measurement/Assessment

« What It Is: A series of brief measures of basic
academic skills given under timed conditions and
scored using standardized procedures.

CBM/CBA measures often include research-derived

benchmark norms to assist in evaluating the student’s
performance.

)

158 |




Response to Intervention

Classroom Data Tool: Curriculum-Based
Measurement/Assessment

« What It Can Measure:

1 Speed and accuracy in basic academic skills, such as:

1 letter naming

1 number naming

1 number sense

1 vocabulary

1 oral reading fluency

1 reading comprehension (maze)
1 production of writing

 math fact computation
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Curriculum-Based Measures (CBMs)

CBM

Letter Sound
Fluency/Letter Name
Fluency

Oral Reading Fluency

Reading
Comprehension
Fluency (Maze)

Early Math Fluency

Computation Fluency

Written Expression

Skill Area

Alphabetics/
Phonics

Reading Fluency

Reading

Comprehension

Number Sense

Math Fact
Fluency

Mechanics/
Conventions of
Writing

Activity

1 Minute: Student reads letter names or sounds from a
randomly generated list.

1 Minute: Student reads aloud from a text passage.

3 Minutes: Student reads silently from a Maze passage
and selects correct word in each choice item that restores
meaning to the passage.

1 Minute: Student completes an Early Math Fluency probe:
(1) Quantity Discrimination; (2) Missing Number; or (3)
Number Identification

2 Minutes: Student completes math facts and receives
credit for each correct digit.

4 Minutes: Student reads a story-starter (sentence stem),
then produces a writing sample that can be

scored for Total Words Written, Correctly 5
Spelled Words, Correct Writing Sequences.




Response to Intervention

CBM: Mechanics & Conventions of Writing

 Tracking student growth in emerging writing skills can
be confusing and time-consuming for teachers.

However, Curriculum-Based Measurement-Written
Expression (CBM-WE) is an efficient, reliable method
of formative student assessment that yields numeric
indicators that are instructionally useful--such as total
words written, correctly spelled words, and correct
writing sequences.

www.interventioncentral.org
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Response 1 ﬁﬂ Cumcuum-Based Measuremeant: Wiithan Exprassisn Probs

Student Mame Classnoom: Diate:

One day, | was in my boat and a storm came up and camied me
to a desert island. To survive...

CBM-Written Expression:
Sample Story Starter

Source: Writing Probe Generator. Available at
http://www.interventioncentral.org/teacher-
| Total Words: Comectly Spelled Words: Correct Writing Seagengl ___ |

resources/curriculum-based-measurement-probes-writing

WWW.interve waw Irierventoncental. org - Copyright © 2009 - 2015 Am Wiight




Response to Intervention

CBM Writing Assessment: Scoring
Total Words:

| woud drink water from the ocean and | woud
eat the fruit off of the trees. Then | woud bilit a
house out of trees, and | woud gather firewood
to stay warm. | woud try and fix my boat in my
spare time.

Total Words =45

www.interventioncentral.org




Response to Intervention

« CBM-WE: Total Words Written [4 Minutes]. The student’s
writing sample is scored for the total words written.

Total Words Written (TWW): This measure is a count of the total words written during the CBM-WE
assessment.

Grade Fall Fall:+/-1 SD Spring Spring: +/-1 SD Weekly
TWW (=16th%ile to 84th%ile) TWW (=16th%ile to 84th%ile) Growth
(Maleck & Jewell, (Maleck & (Tadatada, 2011)

2003) Jewell, 2003)

1 8 313 14 7«21 0.45

2 24 1434 31 19543 0.43

3 36 2349 36 2448 0.35

4 41 30352 46 3062 0.25

5 91 3468 67 4391 --

6 44 3157 58 4472 -

Source: Gansle, K. A., VanDerHeyden, A. M., Noell, G. H., Resetar, J. L., & Williams, K. L. (2006). The technical adequacy of c5um-
based and rating-based measures of written expression for elementary school students. School Psychology Review, 35, 435-450.




Response to Intervention

CBM Writing Assessment: Scoring
Correctly Spelled Words:

I drink water from the ocean
and | eat the fruit off of the
trees. Then I--a house

out of trees, and | WoUd gather
firewood to stay warm. |\oud try
and fix my boat in my spare time.

Correctly Spelled Words = 39

D
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Response to Intervention

« CBM-WE: Correctly Spelled Words [4 Minutes]. The
student’s writing sample is scored for the number of words
spelled correctly.

Correctly Spelled Words (CSW): This measure is a count of correctly spelled words written during the

CBM-WE assessment.
Grade Fall Fall:+/-1 SD Spring Spring: +/-1 SD Weekly
cSW (=16th%ile to 84th%ile) CSW (=16th%ile to 84th%ile) Growth
(Malecki & Jewell, (Malecki & (Tadatada, 2011)
2003) Jewell, 2003)
1 5 19 10 317 0.45
2 20 1030 27 15539 0.46
3 32 1945 33 21«45 0.37
4 38 2650 44 29«59 0.26
5 48 31«65 65 42588 --
6 42 2955 56 4171 --

Source: Gansle, K. A., VanDerHeyden, A. M., Noell, G. H., Resetar, J. L., & Williams, K. L. (2006). The technical adequacy of c5um-
based and rating-based measures of written expression for elementary school students. School Psychology Review, 35, 435-450.




Response to Intervention

CBM Writing Assessment: Scoring

Correct ertwg Seguenﬁces:A

., woud drink water iror.nﬁth% ocean

.and | woud eat the frgl_t off of the

Jrees. Then | woud bilit a house
out of trees, and | woud gather
flrewood tg stay y, warm. | w%ud try
and fIX my boat IN my spare time.

Correct Writing Sequences = 37

D
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Response to Intervention

« CBM-WE: Correct Writing Sequences [4 Minutes]. A point
IS scored whenever two adjacent units of writing (e.g., two

words appearing next to each other) are correct in

punctuation, capitalization, spelling, and syntactical and
semantic usage.)

Correct Writing Sequences (CWS): This measure is a tabulation of correct 'writing sequences’ written
during the CBM-WE assessment. One Correct Writing Sequence 1s scored whenever two adjacent units of
writing (e.q., two words appeanng next to each other) are found to be correct in their punctuation,
capitalization, spelling, and syntactical and semantic usage.
Grade Fall Fall:+/-1 SD Spring Spring: +/-1 SD Weekly
cWS (=16th%ile to 84th%ile) CWS (=16th%ile to 84th%ile) Growth
(Malecki & Jewell, (Maleck & (Tadatada, 2011)
2003) Jewell, 2003)
1 2 04 I 1513 0.36
2 15 525 24 1137 0.44
3 28 1442 31 18544 0.35
4 38 25«51 42 26558 0.22
5 46 28«64 63 4086 --
6 41 27«55 54 3771

Source: Gansle, K. A., VanDerHeyden, A. M., Noell, G. H., Resetar, J. L., & Williams, K. L. (2006). The technical adequacy of c&um-

based and rating-based measures of written expression for elementary school students. School Psychology Review, 35, 435-450.




Respon;

Free Online App:
Writing Probe
Generator

Create a probe to
assess the
mechanics and
conventions of
student writing.

URL: http://www.Interventioncentral.org/tools/writing-probe-generator

:?I INTERVENTION CENTRAL

Writing Probe Generator MR ||t |y e} |

Respones o inisrvanton Treck, Cocument, Mankior & Manage RT Dets Made Esy sws = Tiesoue con
Imzrvanicn pacialict Femily Agciciion imersention Donl wek for oonom: (R TRy
Compieis Bollion for BT Benchmarnk znd Tampeisd Axxescmenis Onine or Peper, DEricaids
Commion Cors Aotivilec Cnine Test, Leccons, and Miors? Reacing, WUridng, M Comem s i

Written Expression Probe Generator

Cumcalum-Based Mesmurement Wirtes Exonession probes e bnsf, tmed (L-minuls) asssssments $isi lock ot @ sudent's mastery of wrilng
mesranca and ponvestions. The shudend is given & “siory sierer, 8 bisf nlroduciony shory stem that seves a2 8 simulbis for e sladent o oesi=
FI2 OF RS Olm WTEng AT

Wretien expression probes can be wsed o oy grade beved in which shudents ane =Hil working on =uch wriing siif= a= panchustion, gremmay,
=caling, and capitsizsbion. They can aiso be sd=inirisred io indvidusl students or enfire groups. NOTE: Yiou can downioad msfnuctions for
mdminiriaring sed =coring CHL WeHan Exzrezsion peobas by cliciing hers.

Directions: ¥ou can use Hiz sppicaficn o genersie your cwn cusfom CEA Wikden Expression Siory Slader o uze m=edistely wilh your student
(=], Jurst Fodow these simze
1. Select 2 title fopeional]. Yos can gree pour stoty starer stesd = cusiom flie {29, "Si='s Wirfing Sample: Dolober 24, 201 1) by ping your
[ intn Tre fexthon "Balect & fie for this worksheel' below
2. Select orwribe a story starber. Exber a siory starer of your choozing ime the fexiax Tyoe in e slory =larer’ beiow. OF course, pou can

wiite your cwn siory starter. O yoa can cickos any of ine pre-formatisd story siarses on the right side of the peage and S sory sieder w
mafomstically load infe the f=xt box fior you o =dif =2 needed

3. Download and view the Writing Probe Sheet. When you have fisizhed formafhing yosr wiiing prote, poa can downloed and view & i pdf
format by cicking on fre Townlcad PO bution.

&. Email the Witing Probe Bheet [optional]. A= 2 convesiznce, fiz sppication sllows you to emad your fnzhed Wiitng Proze Zheet io
whomeauer you chooae by cicking on fne Exal P07 batlon snd foliowing directions to emier your own email sddmess mx weii as feed of fe
istended recipent:

Select a tibla for this workshaet

Typa In the “story starter

The rcckesapas noticed thot the coge woa cpan ond. . -

L3k on the 'siory Ster=r you wish o use
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Response to Intervention

Classroom Data Tool: Curriculum-Based
Measurement/Assessment

Example: Wade does not write quickly—a serious problem in English,
where his essays are short, with scanty detail.

Intervention: His instructor, Mr. Franklin, decides to instruct Wade in
brainstorming to produce ideas that result in longer and more detailed
passages. Wade will complete extra-credit writing assignments using
the brainstorming approach and will self-monitor (count and record the
length of each composition).

Data Tool: To track fluency, Mr. Franklin will have Wade complete a 3-
min CBM writing sample each week, scored as Total Words Written.

Baseline: At the start, Wade writes an average of 21 words in 3 mins.

Goal: The goal by the end of 6 weeks is that Wade will write at least 58
words in 3 minutes (6"-grade mastery), a fluency level that his teacher
expects will transfer to independent writing assignments.

VWWVVLITILET VETuurniceriudi.uly
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Response to Intervention

Classroom Data Tool: Grades

« What It Is: Represents in letter or
number form the teacher’s formal,
summary evaluation of the student’s
academic performance on an
assignment, quiz, test, or longer
span of evaluation.

171




Response to Intervention

Classroom Data Tool: Grades

« What It Can Measure:

1 Homework grades
] Test grades
J Quarterly report card grades

172 |



Response to Intervention

Classroom Data Tool: Grades

« Grades as Progress-Monitoring Tools: Tutorial:

Grades can be optimized in 2 ways to monitor interventions:

1. Revise grading to yield a ‘pure’

measure of academic

performance. One trick for making grades a data source

capable of reliably tracking the

Impact of an intervention

IS to partition the global grade into academic and non-
academic components. The teacher then has the option
to average the two components to calculate a composite

grade. The advantage of this a
Instructor can use just the acac

pproach Is that the
emic grade as a ‘pure’

measure of the student’s actua

performance. 6
173




Response to Intervention

Classroom Data Tool: Grades

o (Grades as

Grades can

Progress-Monitoring Tools: Tutorial:

ne optimized in 2 ways to monitor interventions:

2. Increase frequency of grading opportunities. The power of
grades as a data source increases significantly when
opportunities for grading occur more often (Weinstein & Wu,
2009). Collect relevant gradable student work at least
weekly to provide grading information sufficient to evaluate
ongoing growth in performance. This frequency results in the
teacher’s ability to have a real-time sense of academic
performance across the entire class (allowing reteaching if
needed), and to track short-term improvements in course
performance for specific students. 6 B
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Response to Intervention

Classroom Data Tool: Grades

« Example: Before class discussion of assigned readings, Ms.
Letezio routinely starts her social-studies class by giving a 5-item
multiple-choice Readiness Assessment Test (RAT) (Weinstein &
Wu, 2009) to gauge understanding. She grades it on a scale of
O=Limited Knowledge to 5=Strong Knowledge (1 pt for each item).

* Intervention: A student, Russell, has difficulty retaining information
from readings. Mrs. Letezio has him use Read-Ask-Paraphrase, a
self-guided comprehension strategy, during outside reading.

« Data Tool: Ms. Letezio employs RAT grades as one data source to
track the effectiveness of Russell’s intervention plan.

 Baseline: Russell typically scores 2 of a possible 5 pts on RATS.

« Goal: The teacher sets the 5-week objective of moving the
student to an RAT goal grade of at least 4 of 5 (80%). 6 B




Response to Intervention

Classroom Data Tool: Interview

« What It Is: Guided by prompts or questions, the
student periodically provides verbal feedback about
academic performance, conduct, or other relevant
Intervention targets.

Interviews are most effective when structured
guestions are used that are designed to elicit
objective student responses. The interviewer can also
Increase consistency of information collected in the
Interview by incorporating specific instruments: e.g.,
checklist, rubric, rating scale. 7
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Response to Intervention

Classroom Data Tool: Interview

2. Structured
Recording Format
(e.g., fixed questions,
checklist, behavior
report card, etc.)

1. Student

Interview

www.interventioncentral.org 177




Response to Intervention

Classroom Data Tool: Interview

« What It Can Measure:

1 Student routines outside of class (e.g., use of
study hall time, homework regimen)

1 Collecting covert information accessible only to
the student (e.g., a learner’s demonstration of
ability to implement essential steps of a cognitive
strategy)

178 |




Response to Intervention

Classroom Data Tool: Interview

« Example: Ms. Murphy, school counselor, checks in daily with LI-
Anne, a sophomore who fails to turn in work across classes.

* Intervention: The counselor coaches Li-Anne to use study and
organizational strategies to submit assignments on time.

 Data Tools: At each session, Ms. Murphy interviews Li-Anne
about strategy use and checks on the status of current
assignments. To ensure consistency, the counselor uses a 10-item
checklist including 7 study/organizational steps and a standing
guestion of whether she is caught up on all schoolwork.

 Baseline: The interview/checklist show that Li-Anne uses only 4 of
7 self-management steps and owes work in math and English.

« Goal: By the end of 5 weeks, Li-Anne will reliably use all 7 7
s

study/organizational strategies and be current on assignments




Response to Intervention

Classroom Data Tool: Logs

o What It Is: Written adult or student entries that track

the frequency (and perhaps additional details) of

relevant academic performance and/or behaviors.

Student Behavior L::::g

'I-I:-..l:l-rhl-r:

Erh pya Dt l.l'-:“..
i
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Response to Intervention

Classroom Data Tool: Logs

« What It Can Measure:

J Homework completion
 Incidents of non-compliance

1 Student record of dates when he or she uses a
self-guided academic intervention.

 Listing of student-teacher meetings.
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Response to Intervention

Classroom Data Tool: Logs

« Example: Mrs. Blue, a math teacher, has a student with an IEP,
Ricky, who can become angry and non-communicative when he
perceives the work as too difficult.

* Intervention: The teacher provides Ricky with a ‘combination
Intervention: (1) academic supports to help him with his math skills;
and (2) use of a ‘break’ ticket: a non-confrontational way for Ricky to
take a short in-class break when needed.

« Data Tool: As one means to track outbursts, Mrs. Blue logs
Incidents when Ricky’s conduct requires that the teacher interrupt
Instruction to deescalate and manage his behavior.

 Baseline: Ricky has 3 incidents/week requiring teacher involvement.

 Goal: In the final week of the 3-week intervention period, the
goal is for Ricky to have no more than 0-1 incidents. 8
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Response to Intervention

Classroom Data Tools: Activity

* Pick any of the methods Classroom
for data collection just Assessment Methods
reviewed at this
workshop.

5. Curriculum-Based
Measures/
Assessment

« What are ways that you
collect data in your 6. Grades
classroom that are .

similar to any of these? /. Interviews

8. Logs

www.interventioncentral.org www.interventioncentral.org 183




Response to Intervention

Classroom Data Tool: Observation

« What It Is: Data on behavior or academic

performance collected during direct observation of the
student.

The objectivity and consistency of data Is often
improved If the observer uses instruments to structure
the observation: e.g., checklist, rubric, rating scale.

9
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Response to Intervention

Classroom Data Tool: Observation

2. Structured
Recording Format
(e.g. checklist,
behavior report card,
tally sheet, etc.)

1. Direct

Observation

www.interventioncentral.org 185




Response to Intervention

Classroom Data Tool: Observation

« What It Can Measure:

J Academic engagement
 Out of seat
 Any other observable behavior of interest
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Response to Intervention

Classroom Data Tool: Observation

« Example: Mr. D’Andreas has a student, Rob, who Is
frequently out of seat during independent work.

« Intervention: Rob can earn points toward rewards (to be
dispensed outside of class by the counselor) for remaining in
his seat and increasing the length of engaged seatwork time.

 Data Tool: The teacher keeps a running tally/log of the
number of times per class period that he observes Rob out of
seat and has to direct him back to his desk.

« Baseline: In the week before the intervention, Mr. D’Andreas
redirects Rob to his seat 4 times.

« (Goal: The teacher sets the goal that, by week 4, Rob will
have no more than 1 out-of-seat across the final week. 9 -
187 |




Response to Intervention

Classroom Data Tool: Rubric

« What It Is: An instrument designed to measure a
student on complex tasks.

In a rubric, the teacher defines the categories that
make up the important dimensions of a task, develops
written exemplars representing mastery for each
dimension, and creates a rating scale to be used in
evaluating a particular student's work for each
dimension.

10




Response to Intervention

Core Standards & Student Motivation/Self-Regulation

1. Engage effectively in a range of collaborative
discussions (one-on-one, in groups, and teacher-
led) with diverse partners on grade 5 topics and
texts, building on others’ ideas and expressing
their own clearly.

d. Reviews
discussion
content to
summarize
learning,
draw

a. Come to discussions prepared, having read
or studied required material; explicitly draw
on that preparation and other information
known about the topic to explore ideas under
discussion.

b. Follow agreed-upon rules for discussions and
carry out assigned roles.

c. Pose and respond to specific questions by
making comments that contribute to the
discussion and elaborate on the remarks of
others.

Retrieved
p. 24

d. Review the key ideas expressed and draw
conclusions in light of information and
knowledge gained from the discussions.
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Rubric:
Example

Analytic Rubric: 'Student Discussion Group' Example

Task: The student will take part in weekly in-class collaborative peer discussions of assigned readings,

contributing ideas and responding appropriately to the ideas of others (from CCSSELAS SL.1).

Cimensions

Competent (4-6 pts)

emplary (/-9p

Preparation

Has not completed the

assigned readings and/or

does not bring notes of
the readingsto the
discussion..

Has completed the
assigned reading(s) and
brings notes of the
readings to the discussion.

Has completed the
assigned reading(s), brings
notes of the readings to the
discussion, and gives
evidence ofhaving done
additional reading/research
inthe discussion fopic.

Compliance With

Fails to follow the rules

Follows the rules set up for

Followsthe rules set up for

Discussion setup for the discussion | the discussion activity. the discussion activity.
Rules/Roles activity and/or does not When assigned arolein When needed, reminds
adequately carry outthe discussion, adequately othersto adhere to
responsibilities ofan carries out the discussion rules. When
assigned discussionrole. | responsibiliies ofthatrole.  § assigned a formal role
(e.q., discussion leader),
fully carries out the
responsibilities ofthat role.
Contribution to Doesnot activelysustain - | Posesquestions relevant Participates fully in the
Discussion hisor her part inthe tothe discussiontopic and  § discussion. Poses

discussion. May pose
questions of limited
relevance to the
discussion topic. May not
respond appropriately o
the comments of others.

responds appropriately to
the comments of others.
Remarks display a
willingness fo acknowledge
the contributions of others
inthe discussion group,

questions relevantto the
discussion fopicand
responds appropriately to
the comments of others.
Remarks display agood
graspofthe topicand a
willingness to acknowledge
the contributions of others
in the discussion group,




Response to Intervention

Classroom Data Tool: Rubric

« What It Can Measure:

d Any complex, multi-dimensional task, such as:
v' participation in a discussion;
v" writing a research paper;
v" preparing and presenting a PowerPoint;

v" completing and documenting a science lab
project.

10



Response to Intervention

Classroom Data Tool: Rubric

« Example: Travis participates little in small-group discussions.

* Intervention: His teacher, Mrs. Taylor, takes 2 tracks to address
this problem: She (1) provides Travis with several reading-
comprehension strategies to better grasp discussion content; and
(2) demonstrates, models, and has Travis practice group-
discussion behaviors. (NOTE: Because several of her students
share this problem, tutorials take place in small-group format.)

 Data Tool: Mrs. Taylor will use a rubric to rate discussion-group
behavior: 3 categories (each scored 1-9)—with a max score of 27.

 Baseline: An average of 2 ratings of discussion-group participation
shows Travis with an aggregate score of 12 of a possible 27.

« Goal: Travis Is to strive for an average total rubric score of 1 (;
192

at least 21 of 27 in the final week of the 5-week intervention.



Response to Intervention

Classroom Data Tool: Self-Monitoring

o What It Is: The student collects information about his
or her own performance.

The objectivity and consistency of data collection
Increases If the self-monitoring student uses a
structured instrument (e.g., behavior report card,
rubric, checklist, etc.).

11




Response to Intervention

Classroom Data Tool: Self-Monitoring

2. Structured
Recording Format

1. Self-Monitoring » (e.g. checklist,
behavior report card,
rubric, etc.)
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Response to Intervention

Classroom Data Tool: Self-Monitoring

« What It Can Measure:

 Collecting data from settings outside of the
classroom (e.g., self-monitoring homework
routines)

J Monitoring covert information (e.g., student use of
multi-step cognitive strategy to solve math
problems)

11



Response to Intervention

Classroom Data Tool: Self-Monitoring

« Example: Lawrence is slow to start independent work.

* Intervention: His teacher decides on this strategy: Before each work
session Lawrence declares to the teacher what he plans to accomplish
and records this goal in his work log. At session’s end, the student shows
the teacher what he actually accomplished. Finally, the teacher rates
Lawrence’s performance as: (1) failed to achieve his goal; (2) partially
achieved the goal; or (3) fully achieved the goal.

 Data Tool: The teacher will use Lawrence’s work log as a way to monitor
the intervention—and also spot-check his ratings for accuracy.

 Baseline: In 2 independent-work sessions before the intervention, the
teacher rates Lawrence as failing to achieve the assigned work goal.

« Goal: Lawrence and his teacher agree that an acceptable outcome (by
end of week 4) is to successfully achieve his self-set goal at every
session. 1 1}



Response to Intervention

Classroom Data Tool: Work Products |

« What It Is: Student work that reflects :_\ =

performance on a series of similar in-class or
homework assignments (e.g., successive writing
assignments or ongoing math homework).

A work product Is selected because it can reflect
growth in the intervention target skill(s). The
element(s) of the work product being tracked
can be objectively measures and converted to
numeric data (e.g., percentage of problems
completed).

197




Response to Intervention
Classroom Data Tool: Work Products

« Converting Work Products from Artifact to Data:
Tutorial:

Teachers can find many inventive ways to convert work products
Into objective data. Here are some ideas to get started:

1. Work Accuracy: Percentage. Tracks the accuracy of student
work containing a finite number of items, such as math
number problems or end-of-chapter questions. Compute by
dividing the number of correct answers by the total number

of assigned items.



Response to Intervention
Classroom Data Tool: Work Products

« Converting Work Products from Artifact to Data:
Tutorial:

2. Work Attempted: Percentage. Measures effort on student
work containing a finite number of items. Calculate by
dividing the number of items attempted (whether correct or
not) by the total number of items.

3. Work Time: Time Log. Indicates the amount of time required
to complete the assignment. Compute by (1) having the
student or teacher record the student’s start and end time In
working on the assignment and then
(2) calculating the number of elapsed minutes. 1

2



Response to Intervention
Classroom Data Tool: Work Products

« Converting Work Products from Artifact to Data:
Tutorial:

4. Work Quality: Rubric. Measures overall quality of the work.
Calculate using teacher-made rubric or 4-point rubric
included in this document.

5. Writing: Total Words Written. Serves as a measure of writing
fluency. Count up the total number of words (irrespective of
spelling) in the writing sample.

12



Response to Intervention
Classroom Data Tool: Work Products

« Converting Work Products from Artifact to Data:
Tutorial:

6. Writing: Complete Sentences: Percentage. Provides an
Indicator of percentage of correctly formed complete
sentences in the writing sample. Calculate by (1) counting
up all complete sentences and (2) dividing that figure by the
total number of correct and incorrect sentences in the
sample.

{. Other. Teachers are free to define additional targets to
monitor in student work, e.g., number of paragraphs written
or percentage of completed math problems in which the
student records all intermediate steps to find the answer. 1 %
201



Response to Intervention

Classroom Data Tool: Work Products

« What It Can Measure:

3 Work completion
J Work accuracy
. Written evidence of problem-solving steps

1 Quality of student work (e.g., on writing
assignments)

12




Response to Intervention

Classroom Data Tool: Work Products

Example: Raina often turns in incomplete homework—especially
In math.

Intervention: The student verifies on a checklist that all parts of
homework are complete and shows her assignments each
morning to a check-in person (homeroom teacher).

Data Tool: Her instructors use Raina’s homework (work product) to
monitor work completion—producing a data-point for homework
completion: items attempted/total items.

Baseline: Math homework becomes the primary intervention focus.
Raina attempts about 60 percent of assigned problems (0.60).

Goal: With the intervention in place, the math teacher sets as a 4-

week goal that Raina will attempt at least 90 percent of

assigned problems (0.90). 1 %
2



Response to Intervention

Classroom Data Tools: Activity

e Look over the methods Classroom Assessment Methods
for classroom data 1. Archival Data 7. Interviews
cqllection discussed at 9 Behavior 8. Logs
this workshop. Report Cards

3. Checklists 9. Observation

» Select 1-2 methods that 4. Cumulative  10. Rubrics
you are most interested Mastery
in exploring or using Records
more frequenﬂy to 5. Curriculum- 11. Self-
monitor your students. SR HOMIDIE

Measures/
Assessment
05:00 6. Grades 12. Work
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Response to Intervention

Ask the right questions.
Decide what questions that

data collection should attempt
to answer.




Respon

Progress-Monitoring
Qs: Activity

Turn to Progress-
Monitoring Questions:
How Do | Measure...? on
np. 17-18.

Review the classroom
assessment questions
listed. Pick 1-2 questions
that most interest you
and discuss what
classroom data sources
might help to answer
them.

WWW.IT

Progress-Monitoring Cluestions: How Do | Measure. .7

Sefore a teacher can select a methiod 1o monitor 3 shudient intersendion, that instructor must ret decide what

assessment question]s) fo answer. This ‘lsod-uy char lists the most commen classnoom assessmant
questions and specific assessments that can answer Miose guestions.

Azzesement Cluestions:
How dio | measzure if the
student. ..

Suggested Methods of Progress-Monitoring

= 5 becoming more acowrate
N an academic skil [goal
accuracy only)*

«  Cumulative Mastery Recond: This apoesach i suitable when the
student is mastering a fed set of ilems (e.q., biskogy
voGEbulany, mulipication math facts 0-12).

«  (OhservationiLog: The feacher ohsenes and reconds instances
of successiul shudend performance.

= 5 developing Aluency in an
acatemic skill jgoal:
accuracy phas spesd)?

= 5 inCreasing comprenension
o independant reading?

I =Rl htervention o L [eands
thie: FUmDE NpEn S4finute ‘Count DWHB T

« Cumuum-bas e
basic skilts such

«  Other Smed O 5 . 0 0 =
proficiency as L]

MEasuring accu B0,
RUNNineg Fecond).

* (Grades ASSQNN \ww.interventioncentral.org ]
student com x sl |
sufficient frequency to caphure evidence of short-tem
improements.

»  Wor product Shor-answer questions. The tEacher prepanes
questions suitable for assessing student comprehension of the
reading {e.g., mx of faciual and inferential guestions). Question
sels can e assigned as homeso of included in quizzes.

= Work product Written res=dling. The student is assigned 1o
SUMManze imporand points of assgned readings (wiiten
retelings ), T ieacher bulates the numberiperceniage o key
ideas’ of ConcEpEs incuded in the reteling.

= 5 masiznng a multi-sisn

cognitive strategy o
DefEViOr Poutine?

«  Checklist The feacher or student uses a checidist to venfy steps
of the sirateqy successhully completsd.

= Work product The student is direcied o shiow wo on
assgnment, 2.3., pernaps assiied by visual onganizers o obher
aids highlighting siralegy stegs. The ieacher reviews complisd
WOk $0r evidence of stralegy use.

«  Observationdnizniew: An adult chserves e student during the
acthity %o recond (perfiaps with the help of a checklist or
behiavior report cand) those sieps successfuly carmied out. The
obserser may alse ask the student fo describe the steps being
folicwed.

= 5 luming in homework o in-

class assgnments with
qreater frequency?

»  Log- The teacher keeps a recond of Romework Tumed in.
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Response to Intervention

Tier 1 Interventions:
Putting It All Together:
Classroom interventions are
most effective and
manageable when

teachers can collaborate and follow a consistent

problem-solving format.

www.interventioncentral.org
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Response to Intervention

RTI-Academics: Tier 1: Classroom Intervention

The teacher provides individualized
Interventions to support those ‘red-flag’
students who have mild to moderate
academic delays or deficits.

Goal: With the additional support, students
on classroom intervention will be successful
and not require more Iintensive RTI help.
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Response to Intervention

Tier 1 Intervention Plans: Essentials... @

m At Tier 1, problem-solving occurs when the teacher
meets briefly with a team (e.g., grade-level team,
Instructional team, department) or a consultant.

m The teacher defines the student problem(s), selects
Intervention(s), decides how to monitor the
Intervention, and documents the intervention plan—
with the guidance of the team or consultant

m The teacher meets again with team or consultant
several weeks later to check on the status of the
Intervention.
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Res

How To: Create a Written
Record of Classroom
Interventions

Classroom Intervention Planning Sheet Math Computation Example

This wosshes! is designed 10 nelp laches o quickly CeE Classmom plans fr academic and behavios
mervenions. (For 3 Wiodal on how w0 Sl oul TS sheel, mewiew The accompanying direcions)

Case Information

Wil o Wene: Rimcond Bhe mportant case ARCAMENCT, MGG SJOEnt SErEh QRREmTg TR MRARANNCT Q8 OF N mamaEnd
and dabes for Bra Rharmnbion N e mumer of merucion al wasiem Hrak e mhersmnton wil e

Lski= inbepenlicn 10 Cosnhar
Badenk ponn samusizon-Gr ¢ | mleenfonstisl e gagnenp clazomom | Pea Wex Weteas agqn

i=acher
Tai= Ca% nbarmnion Tokal Number of
nbervenfion  wy § Ot 2012 mioEd  F 15 Now 2012 nizrenfion 5 woors
m o Tadt Pjasicn

— Slow Mah compuiaion Spesd jCcompUies mulsphcaton facts & 12 corect
Descipfion of the Budent Peblems  giniz i 2 minucas, whan fyoical or 4 pess compuis 0 leas 24 comect digis)

Intervention

iR Bo Winite: Wit = el desophon of e nizrenbonis) bo be used with e student. 1IF: If you havwe & sopd forfhe
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Response to Intervention

Creating a Written Record of Classroom Interventions: Form

 Case information. The opening section of the form includes
general information about the case, including:
— Target student
— Teacher/interventionist
— Date of the intervention plan
— Start and end dates for the intervention
— Description of the student problem to be addressed

Case Information

What to Write: Record the importantcase information, including student, persondelivering the intervention, date of plan, startand
end dates forthe intervention plan, and the total number of instructional weeks thatthe intervention will run.

Student: John Samuelson-Gr4

Interventionist(s):

Mrs. Kennedy, classroom
teacher

Date Intervention 710 October
Plan Was Written: 2012

Date

Intervention M8 Oct 2012
s to Start:

Date Intervention
isto End:

F16 Nov 2012

Total Number of
Intervention 6 weeks
Weeks:

Description of the Student Problem:

Slow math computation speed (computes multiplication facts at 12 correct
digitsin 2 minutes, when typical gr 4 peerscompute at least 24 correct digits).




Response to Intervention

Creating a Written Recorc

 |ntervention. The teacher describes the evidence-based

Intervention(s) that wil

of Classroom Interventions:

-orm

be used to address the identifiec

student concern(s). As a shortcut, the instructor can
simply write the intervention name in this section and
attach a more detailed intervention script/description to

the intervention plan.

Intervention

What to Write: \Write a brief description of the intervention(s) to be used with this student. TIP: If you have a script for this
intervention, you can justwrite its name here and attach the scriptto this sheet.

Math Computation Time Drill.(Rhymeretal., 2002)-See attached description

www.interventioncentral.org




Response to Intervention

Creating a Written Record of Classroom Interventions: Form

« Materials. The teacher lists any materials (e.g.,
flashcards, wordlists, worksheets) or other resources

(e.g., Internet-connected computer) necessary for the
Intervention.

Materials

What to Write: Jotdown materials (e.g., flashcards) or

resources(e.g., Intemet-connected computer) needed to
carry out this intervention.

Use math worksheet generatoron

www.interventioncentral org to create all time-drill and
assessment materials.
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Response to Intervention

Creating a Written Record of Classroom Interventions: Form

 Training. If adults and/or the target student require any
training prior to the intervention, the teacher records
those training needs in this section of the form.

Training
Whatto Write: Note whattraining-ifany--is neededto prepare
adult(s)and/or the student to carry out the intervention.

Meet with the student at least once before the intervention to

familiarize with the time-drill technique and timed math computation
assessments.
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Response to Intervention

Creating a Written Record of Classroom Interventions: Form

 Progress-Monitoring. The teacher selects a method to
monitor student progress during the intervention, to include:
— what type of data is to be used
— collects and enters student baseline (starting-point) information
— calculates an intervention outcome goal
— The frequency that data will be collected.

Progress-Monitoring

What to Write: Select a method to monitorstudentprogress on this intervention. For the method selected, record whattype of data
is to be used, enter studentbaseline (starting-point) information, calculate an intervention outcome goal, and note how frequently
you plan to monitor the intervention. Tip: Severalideas for classroom data collection appear on the right side of this table.

Type of Data Used to Monitor: Curriculum-based measurement: math Ideas for Intervention Progress-Monitoring

computation assessments: 2 minute single-skill probes o Existingdata: grades, homeworklogs, etc.
e  Cumulative mastery log

Baseline Outcome Goal * Rubric

12 correct digits per 2 minute probe | 24 correct digits per 2 minute probe e  Curriculum-based measurement
e Behaviorreportcard
e Behaviorchecklist

How often will data be collected? (e.g., daily, everyotherday, weekly):
WEEKLY




Res|

How To: Create a Written
Record of Classroom
Interventions

Classroom Intervention Planning Sheet Math Computation Example

This wosshes! is designed 10 nelp laches o quickly CeE Classmom plans fr academic and behavios
mervenions. (For 3 Wiodal on how w0 Sl oul TS sheel, mewiew The accompanying direcions)
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5Minute ‘Count Doum’ Timer

05:00

www.interventioncentral.org

Tier 1 Intervention
Activity:

Consider the process
described here for developing
and documenting Tier 1
academic intervention plans.

Discuss how this process
compares with your school's
current procedures for creating
Tier 1 interventions.

Classroom Intervention Planning Sheet Math Computation Example

This wosshes! is designed 10 nelp laches o quickly CeE Classmom plans fr academic and behavios
mervenions. (For 3 Wiodal on how w0 Sl oul TS sheel, mewiew The accompanying direcions)

Case Information

Wil o Wene: Rimcond Bhe mportant case ARCAMENCT, MGG SJOEnt SErEh QRREmTg TR MRARANNCT Q8 OF N mamaEnd
and dabes for Bra Rharmnbion N e mumer of merucion el wasio Brak e mhersnton wil n

Lski= inbepenlicn 10 Cosnhar
Badenk ponn samusizon-Gr ¢ | mleenfonstisl e gagnenp clazomom | Pea Wex Weteas agqn

i=acher
Tai= Ca% nbarmnion Tokal Number of
nbervenfion  wy § Ot 2012 mioEd  F 15 Now 2012 nizrenfion 5 woors
m o Tadt Pjasicn

— Slow Mah compuiaion Spesd jCcompUies mulsphcaton facts & 12 corect
Descipfion of the Budent Peblems  giniz i 2 minucas, whan fyoical or 4 pess compuis 0 leas 24 comect digis)

Intervention

iR Bo Winite: Wit = el desophon of e nizrenbonis) bo be used with e student. 1IF: If you havwe & sopd forfhe
nbzrenlion, you con just weile s name here snd sffach e sopl o s sheet

— T
Mah Compudaiian  Time DRl Rhymar & al, 2002
Egpicd timecls v o eredhod do bood shadends’ mde of megnonding on svihorsdic-ng! wowishests: 1) The desacher hands oud the
wowishes! Yodends sy ingiragied dhed dhey wall hewe 3 enincdes do wosk on pvobimers oo dhe shesd (7] The descher clads dhe dop
wadch mnd el dhe godlmedy i gad wosk (3] 4 dhe mndl of the G mrinude i the Jewinuds comn, the fescher celn diecs’ gong dthe
Sorwadch mnd dels dhe godlmeis dn andegos dhe mg noes b gedien and Ao pod ey rmngls o dhe aF Thee godeeds s 4ok do

s o mnd dhe dmmcher pegiemds dhe goppadsh (| This syocmss 5 reosedes od dhe sod of seiudes 2 med 3T dhe
comclison of the I eriades, the dmamcheyr cofegls the ghodmed wopsheeds

Materials Training

W¥lEaat Bo Winite Jofl down mabensls e g Feshcands] or WAt oo Whree ;Moo= W Bk PR ng—T Eny—= needad oo prepaE
reacirces (e g, Infemetconneded compuber] neaded fo adilhs] mndiior e shudent by camy cul thie nbzrenfion

oy ol i nbereenlion

Llsm mrach wonshess omnmodor on = wigh the covlend o imeg once he'oys She Fesraemdion 1o

st it medinm s i oy bo gz al dereded and fmorifmaze wih ihe feemdhel fachep gm s deewd cemih coer e dedine
msgmggrraed orademnl mrmrgermoly

Progress-Maonitoring
Wikt Bo Winife: Salech = mafnod fo monbor sudent SACONRER N TRE MOESAEATCR. FOrTRE MAtiol BRESED MeoDaT WRET Type ot oate
m fio e umed enber shident bamelne (sadngponk) nformetion, ceiculebe =n Rbermation oufoome goal, and nobe how freguenty

you plan bo monibor fie Rbermafion. Tip: Seweml dess for dessoom dafs coledion appesr on the Aght sde of i b
Type oF 033 Used o bionior Cumcuum-bassd measwemat mah dieaa for inbepeeninn Progre=idoniiomnig
COMALIETON Aersmans I minwe singlsskil pnbes s Exng defec grades homework loge, =i
s Cumulsie mastery log
Temecx Chfoome Lo * Rk
14 coma dgits ey mncle pobe 4 GOTDE OGS DI O TILEE The * Cumpium-sesed messmement
&  Behavicr mpod card
#  Dmhmuior chsckist

Fiow oftzn wil dats be colecied™ =g, dady, every ofher day, weeldy|
WEERLY




Response to Intervention

ntervention: Choose

= Classroom
the Path. What are the next steps
that your school can take during this

school year ?

www.interventioncentral.org




Respon

Next Steps: Activity

Tier 1: Bullding a Toolkt for Classroom Teachers as Intervention ‘First Responders”

Participanis:

School:

Daie:

In your groups:

Review the 4 goal
statements on the next-
steps planner (on right).

For each goal, develop a
plan to move toward that
goal in the current school
year (list implementation
steps, key people,
resources needed,
additional comments).

Be prepared to report out!

GOAL 1: The classroam beacher can mest with fellow 1eachers and

Jar consulianis to plan Tier 1 imenvensions, These

Tier 1 meetings folow @ stnuciured prodiem-sohving firmal, with a corvenient fzrmat fo document Te inbenention.

2 fis \Wha in your schaal or district will you need o nlist o
= & L8| hedp you with this goal™:

Hinute ‘Cou
1. 1.
-—— 15:00

L ]
3 \What resources will you need beyond Tiose supplisd in
this training io accomplish the goal?

L 1 www.int t tral.org 1
5
Comments:

GOAL 2. The classrodm ieacher s able 1o namew the focus of problem-sohnng 1o one or Twe student probiems

stated in clear, speclc, abservable fems.

List the ‘next steps' that you plan io folow b accomplsh
this goal:

1.

Whi in your school or distct wil you need o nlist o
hedp you with this gaal?:

1.

\hat resources will you need beyond Tiose supplisd in
a HH oy - H -
3 this training o accomplish the goal?
4. 1.
5
Comments:
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